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Part 1: Project Overview

From March 2011 to August 2011, there were several major achievements during
this period, including the completion of therapeutic groups for aggressors in secondary
schools, therapeutic groups for aggressors, their parents and both students and parents in
primary schools, ambassador program in secondary schools, and second round of
educational talks and workshops for students, teachers and parents. Post-assessment was
conducted to evaluate the effectiveness of therapeutic groups and ambassador program.
An awarding ceremony was organized in July 2011 to celebrate the success of all students
and parents who participated in the project.

Besides, a series of non-core activities were organized to raise the public awareness
of school bullying and educate the related parties on the strategies to handle the issue.

Table 1 showed the highlighted activities in the captioned period:

Table 1 Highlights of activities from March 2011 to August 2011

Date | Content J Details
Evaluation of the therapeutic groups for aggressors in 2009-2011 (Details in 2.5)

Posti-test for aggressors (2010-11 semester 2) 2.5

March 2011 — Pre-test and Post-test for teachers of aggressors 25

May 2011 (2010-11 semester 2)
Y Pre-test & Post-test for parents of aggressors 25
(2010-11 semester 2) )
3-month follow-up test for aggressors
May 2011 (2010-11 semester 1) 23

Implementation of therapeutic groups and control groups for aggressors (Details
in 2.6)

Implementation of 2" round of student educational talks, parent workshops and
teacher training workshops from January 2009 (Details in 2.1, 2.2, & 2.3)
Press release and interviews by mass media (Details in 3)
Antibullying committee and forum (Details in 3 & 4)

QEF Booth (Details in 5)

Additional teacher and parent training workshops to non-serving schools
(Details in 6,7, & 8)

Harmony school competition & harmony school life competition (Details 9 & 10)
Drama Video for Manual Production (Details in 11)

Enewletter (Details in 13)




Part 2: Service for Treatment-serving Schools

2.1 Teacher Training Workshop

Objectives and basic information

The second round teacher training workshops, titled “Intervention of victims in
school bullying”, have been held in treatment-serving schools from March to July, 2011.

The main objectives of the workshops were as follows:

1. To equip teachers with knowledge on victimization;
2. To acquire skills and procedures in handling aggressive victims and passive victims in
immediate stage and long run
3. To enhance teachers’ understanding about the project and their role in implementing
the project, gaining their support and cooperation to reduce labeling effect on group

members

Table 2 Date, time and number of participants of teacher training workshop in semester B

No. of
School Date and Time Participants
g;ﬁiﬁ . Ho Shun Primary School ”3:]‘1'1;1;121(111:(1?;;) 28
. LST Leung Kau Kui Primary 25 March 2011 (Fri) 40
School (Branch) 2:00pm —3:00pm
. Ping Shek Estate Catholic 20 May 2011 (Fri) unknown
Primary School 10:45am — 11:45am
. Po On Commercial .
Association Wan Ho Kan 2%%“;22131_ (f(ﬁf h;) 26
Primary School P P
. St. Bonaventure Catholic 8 June 2011 (Wed) 47
Primary School 2:00pm — 3:00pm
Secondary . Christian Alliance Cheng 8 June 2011 (Wed) 47
Schools Wing Gee College 2:00pm —3:00pm
. Fing Kai Liu Man Shek Tong 3 June 2011 (Fri) 47
Secondary School 9:00am — 10:00am
. Kwai Chung Methodist 18 March 2011 (Wed) 52
College 9:20am - 10:50am
. Lung Cheung Government 23 March 2011 (Wed) 38
Secondary School 2:30pm —3:30pm
. Nam Wah Catholic Secondary 19 April 2011 (Tue) 62
College 2:00pm — 3:00pm
. Pui Shing Catholic Secondary 15 April 2011 (Tue) 44
School 9:00am — 10:00pm
- Shun Tak Fratemal 23 March 2010 (Mon)
Association Seaward Woo 49
9:00am — 10:00am
College
Total Number of Participants 475
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The details of the teacher training workshop have been described in fourth
progress report. The evaluation is attached in Appendix 1 and 2.



2.2 Student Education Talk
Objectives and basic information

The student educational talk in the semester B focused on identifying and
understanding the characteristics of aggressive victims and passive victims. All students
were expected to equip with essential coping skills and method when facing bullying
situation.

The objectives of the talk were as foilows:

1. For aggressive victims
- To identify the beliefs, emotions and behavioral response of aggressive victims
- To strengthen the superego of aggressive victims
- To provide different perspectives and coping methods in case of being builied

2. For passive victims
- To identify the beliefs, emotions and behavioral response of passive victims
- To strengthen the superego of aggressive victims
- To provide different perspectives and coping methods in case of being bullied

3. For bystanders
- To provide rational beliefs, emotions and behavioral response when being
bullied
- To provide coping methods in case of being bullied

Table 3 Date, time and number of participants of student educational talk in semester B

Estimated
No. of
School Date and Time Participants
Primary | 1. Ping Shek Estate Catholic 3 March 2011 (Thurs) K
Schools Primary School 10:00am-12:30pm unknown
2. Po On Commercial Association 11 March 2011 (Fri) 180
Wan Ho Kan Primary School 1:40pm — 2:40pm
, 27 June 2011 (Mon)
3. St. Anthony’s School 11:00am — 12:00 pm 49
4. St. Bonaventure Catholic 1 Aprl! 2011 (Mon) & 14
Primary School April 2011 (Thurs) 72
2:15 pm—3:15 pm
3 June 201 1(Fri)
2:10 pm - 3:15pm
5. St. Patrick’s School 7 July 2011 (Thurs) 155
8:40am - 9:40am
10:10am - 11:20am
Secondary e . 3 May 2011 (Tue)
Schools - %ﬁ;tg:eﬁgﬁ?gz Cheng 8:00am — 9:00am 96
6 May 2011 (Thus)




8:00am — 9:00am
19 January 201 1{Wed)
Fing Kai Liu Man Shek Tong 2:00pm — 3:30pm 163
Secondary School 3 March 2011(Thus)
11:45—12:45
17 February 2011 (Thurs)
. . 2:20pm - 3:30pm
g‘;i‘; ?““g Methodist 22 March 2011 (Tue) 523
g 2:20pm -15: 20pm
2 March 2011 (Wed)
Nam Wah Catholic Secondary 2:30pm — 3:30pm 163
College 9 March 201 1(Wed)
2:30pm — 3:30pm
Pui Shing Catholic Secondary ;53!3‘:31_2?1 logznl) 162
School ’ '
Shun ]_"aI.( Fraternal 25 May 2011 (Wed)
Association Seaward Woo 130
12:30pm — 1:30pm
College
Total No. of Participants 1693

The details of the student education talk have been described in fourth progress
report. The evaluation is attached in Appendix 3 and 4.



2.3 Parent Workshop

Objectives and basic information

In semester B, the parent workshop was entitled “Know more about your child’s
social life”, which focused on the understanding the social life of teenage children and
the difficulties they faced, and how parents could help their children handle such
difficulties. The workshop was especially designed for parents to understand more about

both types of victims as victims usually had more problems in their social life.

The workshop aimed at:

et

To enhance the concern and understanding of the social life of participants’ children

2. To improve parents’ self-reflection on their attitude when handiing their children’s
stress in interpersonal relationship
3. To equip parents with the basic skills to widen their children’s belief through their
daily interaction, and to improve children’s degree of assertiveness

Table 4 Date, time and number of participants of parent workshop in semester B

No. of
Participants
School Date and Time (estimate)
Primary 7 May 2011 (Sat)
Schools . 9:30am —~ 10:30am
. Ho Shun Primary School 14 May 2011 (Sat) 169
9:30am — 10:30am
. Ping Shek Estate Catholic 17 May 2011 (Thurs) 17
Primary School 2:00pm - 3:00pm '
. PLK Riverian Primary 25 March 2011 (Fri) unknown
School 7:30pm — 8:30pm
, 12 March 2011 (Sat)
. St. Anthony’s School 10:00am — 11:00am 42
. St. Bonaventure Catholic 16 March 2011 (Tue) 43
Primary School 8:30am — 9:30am
. St. Edward’s Catholic 19 March 2011 (Sat) 24
Primary School 11:10am — 12:10pm
s 21 May 2011 (Sat)
. St. Patrick’s School 3:00pm — 4:00pm 34
Secondary . _ 13 March 2011 (Sun)
Schools . China Holiness College 3:00pm — 16:00pm 9
. Christian Alliance Cheng 11 March 2011 (Fri) 17

Wing Gee College

7:40pm — 8:45pm




3. Fing Kai Liu Man Shek 10 June 2011 (Fri) 14
Tong Secondary School 7:00pm — 8:00pm
4. Kwai Chung Methodist 15 May 2011 {Sun) 20
College 2:30pm — 3:30pm
5. Lung Cheung Government 8 April 2011 (Fri) 97
Secondary School 7:00pm — 8:30pm
6. Nam Wah Catholic 25 March 2011 (Fri} 9
Secondary College 7:30pm — 8:30pm
7. Pui Shing Catholic 25 March 2011 (Sat) 16
Secondary School 4:00pm -~ 5:00pm
Total No. of Participants 441

The details of the parent talk have been described in fourth progress report. The

evaluation is attached in Appendix 5 and 6.
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2.4 Assessment, selection and evaluation of participants

Specific rescarch and treatment targets for each of academic year were set up in the
project. Due to the differences in the objectives, the research designs, recruitment of target
students and the assessment tools involved were different between 2009-10 and 2010-11
academic year. In order to present the information of each of the year clearly and minimize
confusions, the research designs, participants involved, procedures and assessment tools

involved would be discussed separately in two parts below.

2.4.1.1 2009-10 academic vear

The treatment and research target were set on aggressors in the 2009-10 academic year.
An experimental design with therapeutic groups on aggressors during the first term and
second term respectively was consumed for each of the 20 schools. For primary schools, there
were 3 forms of therapeutic groups: Students, parents, student-parent (paraliel). On the other
hand, only students were involved in the therapeutic groups in secondary schools. There were

9 students in each group.

Quantitative (self-report questionnaire) and qualitative (structured interview) methods
were used to assess the suitability of group participation for the aggressors as well as the
effectiveness of the project. Three parties influencing the students’ behaviors were involved in
the assessment process. They were students themselves, their parents and their teachers.
Cognitive, emotional and behavioral aspects of the students were assessed by all three parties.
The viewpoint of all three parties was assessed before, immediately after the treatment for

aggressive victims, 3 months, 6 months, 1 year and 2 years after the treatment.

2.4.1.1a School recruitment and participants

The recruitment of treatment-serving schools for school year 2009-2010 started in May
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2009. An invitation letter with a brief introduction of the project was sent to all primary
schools and secondary schools in Hong Kong to participate in the recruitment orientation on 9
May 2009. 62 primary schools and 28 secondary schools replied to join the orientation, while
36 primary schools and 25 secondary schools showed interest in the project but the school
representatives were unable to aftend the orientation. Relevant information was therefore

faxed or emails to them afterwards.

The recruitment orientation was held in two sessions, with the morning session for
secondary schools and the afternoon session for primary schools. Each session was divided
into 2 parts. The first part was presented by Dr. Annis Fung (the Project Director) on the goals
and objectives of project, characteristics of proactive aggressor, reactive aggressor, aggressive
victim and passive victim, and the implementation of the project in school. In the second part,
invited guests from treatment-serving schools in 2008-2009 shared their experience on the
implementation of project in school, and especially the positive changes of the students after
participating in the therapeutic group. The guest speakers in the morning session were \!

1 ) (Guidance Head) from Holy Carpenter Secondary School and J

~%" (Vice-principal) from Toi Shan Assosication College, while the guests in the

afternoon session were, =~ - € ' _,(Social Worker) from Caritas Fanling Chan Chun
Ha Secondary School and = -~~~ :(Form Coordinator) from Buddhist Mau Fung
Memorial College. |

In the orientation, an application form for coming school year was distributed to
representatives of each school. 19 secondary schools and 28 primary schools applied for the
project. After considering the situation of aggression and victimization in school, banding,
number of students, district, and willingness to commit to the project, 10 primary schools and

10 secondary schools were selected to take part in the project in school year 2009-2010.
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In September, 2009, a screening questionnaire would be given to all students from P.4 to
F.3 (plus I4 and 5 in Sung Lan Middle School) so as to screen out the potential aggressors in
those 20 schools. After screening, pre-assessment with identified aggressors, their teachers
and parents would be conducted to the potential aggressors before the therapeutic groups in
semester A and B respectively to identify the aggressors and their parents to take part in the
project activities in that semester. At the end of both semesters, post-assessments would be
done with the same parties to assess the change of the identified aggressors after they or their
parents participated in the project activities. One secondary school, Chinese YMCA
Secondary School has quitted the project in October 2009. Therefore the data of this school

would not be reported.

Participants of the screening procedure were 3274 primary and 3841 secondary students
in Hong Kong. The mean age of those primary 4 to primary 6 students was 10.12 and the
mean age for secondary 1 to secondary 3 students was 13.53. The from, sex distribution and

mean age of students in those 19 schools was summarized in Tabie 5 to 10.

Table 5 Form distribution of students in 10 primary schools in 2009-10

Forms
School P4 | P.5 | P.6 | Subtotal
No. of Students
1. Buddhist Chung Wah Komhill Primary School 36 | 66 | 95 197
2. Fresh Fish Traders' School 29 | 34 | 66 129
3. Fuk Wing Street Government Primary School 85 126 | 112 323
4.  Po Leung Kuk Tin Ka Ping Primary School 123 | 109 | 133 365
5. Precious Blood Primary school 69 | 92 81 242




i3

6. Pun U Association Wah Yan Primary School 136 | 130 { 122 391
7. Sham Shui Po Government Primary School 144 | 162 | 147 453
8. Sheng Kung Hui Tseung Kwan O Kei Tak Primary School | 104 | 146 | 107 357
9. Tai Po Old Market Public School 138 | 119 | 129 386
10. Tak Sun School 130 | 145 | 156 431

Total | 997 | 1129 (1148 | 3274
Table 6 Form distribution of students in 9 secondary schools in 2009-1¢

Forms
F.1 | F.2 | F.3 | Subtotal
School No. of Students
1. Heung To Secondary School (Tseung Kwan O) 108 | 105 | 110 323
2. Ho Dao College 159 | 167 | 165 491
3. HKWMA Chu Shek Lun Secondary School 77 | 8 | 105 268
4. Ma Kam Ming Charitable Foundation Ma Chan Duen Hey
120 | 106 | 169 395
Memorial College
278
5. Sung Lan Middle School 9 0 | (F3- 287
3)

6. Lok Sin Tong Wong Chung Ming Secondary School 144 | 186 | 180 510
7. Tin Shui Wai Government Secondary School 156 | 192 | 183 531
8. HKMAK S Lo College 185 | 197 | 193 575
9. Ling Liang Church M H Lau Secondary School 150 | 153 | 158 461

Total | 1108 | 1192 | 1541 | 3841




Table 7 Sex distribution of students in treatment-serving schools (primary)
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Sex
Male | Female | Missing | Subtotal
School No. of Students
1. Buddhist Chung Wah Kornhill Primary School 120 77 0 197
2.  Fresh Fish Traders' School 76 51 2 129
3. Fuk Wing Street Government Primary School 161 159 3 323
4.  Po Leung Kuk Tin Ka Ping Primary School 190 171 4 365
5. Precious Blood Primary school 75 166 1 242
6. Pun U Association Wah Yan Primary School 391 0 0 391
7. Sham Shui Po Government Primary School 260 184 9 453
8. Sheng Kung Hui Tseung Kwan O Kei Tak
169 184 4 357
Primary School

9. Tai Po Old Market Public School 195 189 2 386
10. Tak Sun School 430 0 i 431

Total | 2067 1181 26 3274
Table 8 Sex distribution of students in treatment-serving schools (secondary)

Sex
Male | Female | Missing | Subtotal
School No. of Students

1. Heung To Secondary School (Tseung Kwan O) 195 128 0 323
2. Ho Dao College 318 173 0 491
3. HKWMA Chu Shek Lun Secondary School 119 139 10 268
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4. Ma Kam Ming Charitable Foun&lafion Ma Chan
250 145 0 395
Duen Hey Memorial College
5.  Sung Lan Middle School 186 100 1 287
6. Lok Sin Tong Wong Chung Ming Secondary
295 214 1 510
School
7.  Tin Shui Wai Government Secondary School 243 238 0 531
8. HKMAK S Lo College 285 287 3 575
9. Ling Liang Church M H Lau Secondary School | 300 161 0 461
Total | 2191 1635 15 3841
Table 9 Mean age of students in treatment-serving schools (primary)
School Mean Age
1. Buddhist Chung Wah Kornhill Primary School 10.78
2. Fresh Fish Traders' School 11.31
3. Fuk Wing Street Government Primary School 10.35
4. Po Leung Kuk Tin Ka Ping Primary School 9.91
5. Precious Blood Primary school 10.04
6. Pun U Association Wah Yan Primary School 9.85
7. Sham Shui Po Government Primary School 10.27
8. Sheng Kung Hui Tseung Kwan O Kei Tak Primary School 9.97
9. Tai Po Old Market Public School 9.80
10. Tak Sun School 10.04
Overall 10.12

Table 10 Mean age of students in treatment-serving schools {secondary)
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School Mean Age

1. Heung To Secondary School (Tseung Kwan O) 13.17
2.  Ho Dao College 13.29
3. HKWMA Chu Shek Lun Secondary School 14.16

4. Ma Kam Ming Charitable Foundation Ma Chan Duen Hey
13.35

Memorial College

5.  Sung Lan Middle School 16.37
6. Lok Sin Tong Wong Chung Ming Secondary School 13.54
7.  Tin Shui Wai Government Secondary School 13.15
8. HKMA K S Lo College 12.00
9. Ling Liang Church M H Lau Secondary School 13.14
Overall 13.53

In each school, about 30 students were invited to take part in the pre-test (second round
of screening), with most of the participants were selected through first round screening
questionnaire and the remaining nominated by school teachers and social workers. They were
regarded as potential aggressors, and further assessment would be conducted to determine
their service needs. The criterion of selecting students was based on the score of RPQ and
MPVS scale. First, the students with MPVS total scores above the standard deviation of 1.5
were excluded. Next, their RPQ total scores were sorted descending. The first 30 to 35
students who got the highest score in RPQ scale were selected as potential aggressors and

took part in the pre-test.

Aggressor treatment group for secondary schools — October 2009 to June 2010
Among 9 secondary schools which have joined the project, 4 of them would implement

the 1-year long anti-bullying ambassador program. A total of 103 students participated in this
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program in those four schools.

The other 5 schools would conduct therapeutic groups for identiﬁed aggréssors. Therg
were a total of 23 therapeutic groups implemented in those 5 secondary schools in both
semester A and B. In sem;ester A of school year 2009-2010, 8 therapeutic groups for the
identified aggressors in 5 secondary schools have been implemented. Each therapeutic group
consisted of about 9 aggressors selected from screening and pre-assessment. Two types of
therapeutic groups were adopted to compare the effectiveness of different types of treatment
on the participants. A total of 70 students achieved the attendance rate of 80% or above,
making 70 as the final valid sample size. In semester B of school year 2009-2010, 15
therapeutic groups for the identified aggressors in secondary schools have been implemented.
Each therapeutic group consisted of about 9 aggressors selec-ted from screening and
pre-assessment. Therapeutic groups for both proactive aggressors and reactive aggressors
were adopted to compare the effectiveness of different types of treatment on the participants.
A total of 131 students achieved the attendance rate of 80% or above, making 131 as the final

valid sample size.

Aggressor treatment group for primary schools— October 2009 to June 2010

In semester A of school year 2009-2010, 11 therapeutic groups for parents of identified
aggressors in primary schools have been implemented. Each therapeutic group consisted of
about 6 parents selected from screening and pre-assessment. Two types of therapeutic groups
were adopted to compare the effectiveness of different types of treatment on the participants.
A total of 67 parents finally achieved the attendance rate of 50 % or above, making 67 as the
valid sample size. In addition, 1 therapeutic group for identified aggressors has been

implemented. It consisted of about 12 students selected from screening and pre-assessment.

In semester B of school year 2009-2010, 12 therapeutic group for identified aggressors in
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primary school has been implemented. It consisted of about 12 students selected from
screening and pre-assessment. Therapeutic groups for reactive aggressors were adopted in this
semester. A total of 106 students achieved the attendance rate of 80% or above, making 106 as
the valid sample size. Besides that, about 12 therapeutic groups for parents of identified
aggressors in primary schools have been implemented. Each therapeutic group consisted of
about 6 parents selected from screening and pre-assessment. Therapeutic groups for reactive
aggressors were adopted in this semester. A total of 83 parents achieved the attendance rate of
50% or above, making 83 as the valid sample size. In addition, therapeutic parailel groups for
identified aggressors and their parents in primary schools have been implemented. Each
therapeutic group consisted of about 6 pairs of students and parents selected from screening
and pre-assessment. Therapeutic groups for reactive aggressors were adopted in this semester.
There were altogether 40 pairs of parents and students who achieved the attendance rate of

80% or above, making 40 as the valid sample size.

2.4.1.1b Qutline of procedures

The assessment by student themselves were divided into either three or four steps. There
were screening, pre-test, post-test, 3-month and 6-month follow-up questionnaire. The time

frame and number of participants included in the procedures are summarized in Figure 1.



Figure 1: Time frame for research process in 2009-2010 academic
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September 2009
Screening

students

3274 primary and 3841secondary

-

September to October 2009
Pre-test for identified aggressors
30 to 35 students from each primary and secondary school

/\

October 2009 to January October 2009 to January
2010 2010
Treatment for aggressors Treatment for aggressors’
12 primary and 70 secondary parents
students 67 primary parents

January-February 2010
Pre-test for identified aggressors
30 to 35 students from each primary and
secondary school

October 2009 to June 2010

February to June

2010

Treatment for
agEressors

Anti-bullying ambassador program

103 secondary students

106 primary and
131 secondary
students

v
February to February to June
June 2010 2010
Treatment for Treatment for
aggressors’ aggressors and
parents parents
83 primary 40 pairs of primary
parents students and parents

L ] —

Post-test

v

3- month follow-up

v

6- month follow-up

")

L4

1-year follow-up

v

2-year follow-up
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2.4.1.1c Screening

All original versions of assessment tools were written in English. Translation of
questionnaires into Chinese and back-translation into English has been completed.

Screening questionnaire measuring their frequency of aggressive behaviors and other
related characteristics was distributed to 19 treatment-serving schools in September 2009,
with paper questionnaire used in primary schools and electronic questionnaire in secondary
schools. Students were briefly introduced the project before they started completing the
questionnaires. Trained university students were present during the assessment to provide
necessary explanations to students if needed. 7115 primary and secondary students completed
and returned the questionnaire. The questionnaire was employed to screen out potential
candidates for subsequent services in school, as well as to evaluate the overall picture of
school bullying in primary and secondary schools in Hong Kong. (As mentioned, Chinese .
YMCA Secondary School has quitted the project in October 2009. Therefore the data of this
school would not be reported.)

Given the numerous assessment tools used in the two-year project, detailed information
about the source and psychometrics of the assessment tools would be further discussed in later

sessions. Thus, we only listed out the assessment tools for the screening test in Table 11.
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Table 11 Summary of assessment tools included in quantitative questionnaires in screening

Time point Assessment tools

Screening 1. Reactive Proactive Aggression Questionnaire (RPQ; Raine et al.,
2006)

2. The Antisocial Process Screening Device (APSD; Frick & Hare,

2001)
3. Cognitive-Affective-Somatic Empathy Scale (CASES)

4.  Multidimensional Peer Victimization Scale (MPVS; Mynard &

Joseph, 2000)

demographic variables (age, family structures, household income

el

and living area)
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Selection criteria for pre-test questionnaire and interview —aggressors

Scores in the screening questionnaire were examined to recruit high-risk aggressors for
the pre-test questionnaire and interview. The selection of high-risk aggressors for the
therapeutic groups was based on students’ scores on RPQ and MPVS. First of all, the students
who scored 1.5 standard deviation below MPVS scores were selected. Then, the RPQ total
score was sorted descending. The first 30 to 35 students who got the highest score in RPQ
scale were selected as potential aggressors and took part in the pre-test questionnaire and
interview.

Table 12-17 showed the form distribution, sex distribution and mean age of pre-test
students in treatment-serving schools.

Table 12 Form distribution of pre-test students in treatment-serving schools (primary)

Forms
P.4 P.5 | P.6 | Subtotal
School No. of Students

1. Buddhist Chung Wah Kornhill Primary School 15 21 26 62
2. Fresh Fish Traders' School 9 12 18 39
3.  Fuk Wing Street Government Primary School 26 38 | 30 94
4. Po Leung Kuk Tin Ka Ping Primary School 26 19 | 31 76
5. Precious Blood Primary school 29 12 | 22 63
6. Pun U Association Wah Yan Primary School 32 28 18 78
7. Sham Shui Po Government Primary School 26 16 i8 60
8. Sheng Kung Hui Tseung Kwan O Kei Tak Primary

School 22 26 | 25 73
9.  Tai Po Old Market Public School 27 33 | 27 87
10. Tak Sun School 40 25 | 31 96
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Total 252

230

246 728

Table 13 Form distribution of pre-test students in treatment-serving schools (secondary)

Forms
F.1 | F.2 F.3 Subtotal
School No. of Students
1. Heung To Secondary Schoo! (Tseung Kwan Q) 15 14 10 39
2. Ho Dao College 20 | 22 12 54
3. HKWMA Chu Shek Lun Secondary School 14 11 16 41
4. Ma Kam Ming Charitable Foundation Ma Chan Duen Hey
Memorial College 9 17 42 68
39
5.  Sung Lan Middle School
I 0 | (F3-5) 40
6. Lok Sin Tong Wong Chung Ming Secondary School 8 6 6 20
7. Tin Shui Wai Government Secondary School 14 12 5 31
8. HKMAK S Lo College g 14 8 31
9. Ling Liang Church M H Lau Secondary School 13 | 8 9 30
Total | 103 | 104 | 147 354
Table 14 Sex distribution of pre-test students in treatment-serving schools (primary)
Sex
Male | Female | Missing | Subtotal
School No. of Students
1.  Buddhist Chung Wah Kornhill Primary School 41 15 6 62
2. Fresh Fish Traders' School 23 10 6 39
3. Fuk Wing Street Government Primary School 51 26 17 94
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4. Po Leung Kuk Tin Ka Ping Primary School 39 25 12 76
5. Precious Blood Primary school 31 26 6 63
6. Pun U Association Wah Yan Primary School 74 0 4 78
7. Sham Shui Po Government Primary School 42 17 1 60
8.  Sheng Kung Hui Tseung Kwan O Kei Tak

Primary School 32 31 10 73
9. Tai Po Old Market Public School 37 20 30 87
10. Tak Sun School 78 5 13 96

Total | 448 175 105 728
Table 15 Sex distribution of pre-test students in treatment-serving schools (secondary)
Sex
Male | Female | Missing | Subtotal
School No. of Students

1. Heung To Secondary School (Tseung Kwan O) 22 14 3 39
2.  Ho Dao College 34 16 4 54
3. HKWMA Chu Shek Lun Secondary School 23 14 4 41
4, Ma Kam Ming Charitable Foundation Ma Chan

Duen Hey Memorial College 36 17 15 68
5. Sung Lan Middle School 24 16 0 40
6. Lok Sin Tong Wong Chung Ming Secondary

School 12 7 1 20
7. Tin Shui Wai Government Secondary School 20 10 I 31
8. HKMA K S Lo College 17 14 0 31
9. Ling Liang Church M H Lau Secondary School 25 5 0 30
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: Total | 213 | 113 28 354
Table 16 Mean age of pre-test students in treatment-serving schools (primary)
School Mean Age
1. Buddhist Chung Wah Kombhill Primary School 10.39
2. Fresh Fish Traders' School 11.23
3. Fuk Wing Street Government Primary School 10.18
4. Po Leung Kuk Tin Ka Ping Primary School 9.83
5. Precious Blood Primary school 9.75
6. Pun U Association Wah Yan Primary School 9.67
7. Sham Shui Po Government Primary School 10.10
8. Sheng Kung Hui Tseung Kwan O Kei Tak Primary School 9.81
9. Tai Po Old Market Public School 9.59
10. Tak Sun School 997
Overall 10.05
Table 17 Mean age of pre-test students in treatment-serving schools (secondary)
School Mean Age
1. Heung To Secondary School (Tseung Kwan Q) 13.37
2. Ho Dao Coliege 12.97
3. HKWMA Chu Shek Lun Secondary School 14.05
4. Ma Kam Ming Charitable Foundation Ma Chan Duen Hey Memorial
College 13.76
5. Sung Lan Middle School 16.33
6. Lok Sin Tong Wong Chung Ming Secondary School 13.21
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7. Tin Shui Wai Government Secondary School 12.93
8. HKMAK S Lo College 12.81
9. Ling Liang Church M H Lau Secondary School 13.10

Overall 13.61
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2.4.1.1d Pre-test

After the screening process, potential aggressors were invited to take part in the

assessment. In order to gain understanding about the participants through muitiple
perspectives, parents and teachers are also engaged and involved in our pre-test
assessment.

Student pre-tests. 'The pre-test for aggressors was held between late September and
eariy October 2009 as well as late January and early February 2010. The interviews were
conducted by trained university students, who were blind to the treatment process. The
pre-test involved a set of quantitative questionnaire. Pre-test students were invited to fill
in a questionnaire to further assess their level of aggression and relevant characteristics of

aggressors. Four scales were included in the questionnaire:

*  Schizotypal Personality Questionnaire (SPQ; Raine et al., 1991; 1995)

A number of researches have pointed to the association between bullying /
victimization and various personality disorders, including schizotypal personality
{characterized by odd behavior and thinking and need for social isolation). The SPQ is a
22-item questionnaire used to assess schizotypal personality patterns and to screen out the
schizotypal personality among potential aggressors. The SPQ consists of three factors
including: cognitive-perceptual deficits (Ideas of Reference, Magical Thinking, Unusual
Perceptual Experiences, and Paranoid Ideation), interpersonal deficits (Social Anxiety,
No Close Friends, Blunted Affect, Paranoid Ideation), and disorganization (Odd Behavior,

Odd Speech). Students answered the 22 items with simple yes/no answers.

o COD QUESTIONNAIRE (Conduct and Oppositional Defiant Disorder; Raine,

2009)

This 23-item self-report instrument provides a quick dimensional assessment of
self-report oppositional defiant disorder {ODD) and conduct disorder (CD), two
psychiatric disorders closely related to adolescent behavioral problems. Students are
asked to report whether they have conducted delinquent behaviors (e.g. lost their temper,
deliberately annoyed people) or more serious conduct problems (bullied or threatened

someone, stolen things or shoplifted). They responded to the questions based on a 3-point
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scale (0 = never, | = sometimes, 2 = often).

o Brief GRIT scale (GRIT, Duckworth & Quinn,2009; Duckworth, Peterson,

Matthews, & Kelly, 2007)

Proactive aggressors are often characterized by their use of aggressive behaviours as
means to obtain long-term or short-term goals and reinforcements. Thus, we also include
a scale to assess students’ attitudes towards goal attainments. Brief GRIT scale was used
to examine perseverance and passion for long-term goals. It was a short, 8-item scale
related to goal attainments (e.g. I am diligent / I finish whatever 1 begin). Students
responded to the questions based on a 5-point Likert scale (1 = Not like me at all, 2 = Not

much like me, 3 = Somewhat like me, 4 = Mostly like me, and 5 = Very much like me).

e  Child Behavior Checklist - Youth Self-Report (CBCL-YSR; Achenbach, 1991)
CBCL-YSR was a self-report questionnaire which allowed students to rate their own
behaviors in the past three months. Students rated whether each item (e.g., “I worry a
lot;” “I get into many fights”) was “not suitable”, “quite suitable” or “very suitable” to
them. Four subscales of CBCL-YSR were used in the screening questionnaire, including
“aggressive behavior”, “anxious/depressed”, ‘‘attention problem”, and “delinquent

behavior”. Responses to the CBCL questions were summed to create the score for each

subscale.

The assessment tools used in aggressor pre-test were attached in Appendix 7 and 8.

Teacher pre-tests. Teacher assessment was based on 3 teachers of each identified
aggressor. One teacher was interviewed and filled in a questionnaire, while the other two
teachers were only required to fill in a questionnaire. In some treatment-serving schools,
the teachers were unable to spare time for interview, therefore only questionnaires were
completed and collected.

The selection criteria of the teacher for the teacher assessment was that he' must be

' From here o, the term “he” will be referring to both “he” and “she”; it is merely shortened for
convenience purpose.
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familiar with that particular group member, e.g. if he was the class teacher of that group
member or if he has handled that group member’s problem. Schools were informed about
the selection criteria for them to select suitable teachers for the teacher assessment.

Teachers filled in a questionnaire which included the background information of
those teachers, Child Behavior Checklist — Teacher Report Form (CBCL-TRF;
Achenbach, 1991}, Conners’ Teacher Rating Scale (CTRS; Conners, 1973), Reactive and
Proactive Aggression Questionnaire (RPQ; Raine et al., 2006), and Teacher Discipline
Style Inventory (TDSI; Tomal, 1998).

¢  Child Behavior Checklist — Teacher Report Form (CBCL-TRF; Achenbach, 1991)
CBCL-TRF was a measure to assess children’s behavioral problems by teacher
report. Four subscales of CBCL-TRF were used in this questionnaire: “aggressive
behavior”, “anxious/depressed”, “attention problem,” and “delinquent behavior”. Teacher
rated whether each item (e.g., “I worry a lot;”” “He get into many fights™) was “not
suitable,” ““quite suitable,” or “very suitable” to that student. Responses to the CBCL

questions were summed to create subscale scores.

e  Conners’ Teacher Rating Scale (CTRS; Conners, 1973)

CTRS was another measure to assess the children’s behavioral problems by teacher
report. CTRS consisted of 30 items. Each one was rated by the teacher on 2 4-point scale
(0 = never, 1 = a little, 2 = quite a lot, 3 = many) on the behaviors of the children. All
subscales, Conduct Problem, Hyperactivity, Anxiety-tension and Inattentive-passive were

used for the current study.

* Reactive and Proactive Aggression Questionnaire — Teacher rating scale (RPQ;

Raine et al., 2006)

This scale was developed from the RPQ and was filled in by teacher to assess the
reactive and proactive aggressive behaviors of the students. Items were rated on a 3-point
scale (0 = never, 1 = sometimes, 2 = often) for the occurrence frequency of certain
behaviors. (e.g. “yells at others when they annoy them™; “fights with others to show who

is on top™).




e  Teacher Discipline Style Inventory (TDSI; Tomal, 1998)

TDSI was a scale that assessed the discipline methods used by the teachers. The
scale assessed different aspects of discipline methods the teachers used, including
enforcer, abdicator, supporter, compromiser, and negotiator. Items were rated on a 5-point
scale from 1 (never) to 5 (always), for the occurrence frequency of certain behaviors (e.g.
“I exhibit high control over my students”; “I try to avoid disciplining my students™).

For the structured interview, apart from the background of the teacher, such as the
major duties in school, teachers were also asked questions in the structured interview
concerning (1) the school life of the group members in general; (2) the classroom
behaviors of the group members; (3) the interpersonal relationship of the group members
in school; (4) the aggressive intentions and behaviors of the group members; (5) the
emotions in aggressive situations of the group members; (6) the reasons for the
aggressive behaviors of the group members; (7) how group members’ peers interact with
their aggressive behaviors; (8) the handling methods of the teachers; (9) the parenting
styles of their parents; and (10) their expectation on the program. Assessment tools used

in teacher pre-test on aggressors were attached in Appendix 9.

Parent pre-fests. Parent pre-tests were held during October 2009 as well as
February to March 2010 for aggressors. One parent of selected students was invited to
take part in an interviewe and fill in a parent questionnaire as parent pre-assessment.
Parent questionnaire included subscales of Child Behavior Checklist — Parent version
(CBCL-Parent version; Achenbach, 1991), Reactive and Proactive Aggression
Questionnaire — Parent Rating Scale (RPQ; Raine et al., 2006), The Parenting Styles and
Dimensions Questionnaire (PSDQ; Robinson et al, 2001), The Chinese version of the
Social Problem-Solving Inventory-Revised (SPSI-R; DYZurilla, Nezu &
Maydeu-Olivares, 1996; Siu & Shek, 2005), Hypercompetitive Attitude Scale (HAS;
Ryckman et al, 1990}, COD Questionnaire (Conduct and Oppositional Defiant Disorder
Questionnaire; Raine, 2009), The Antisocial Process Screening Device (APSD; Frick &
Hare, 2001), Adjective Checklist (ACL; Friedman & Goldstein, 1993); The Family
Questionnaire (FQ; Wiedemann et al, 2002), The Kessler Psychological Distress Scale



(K10; Kessler et al, 2003), and questions on demographic information.

e  Child Behavior Checklist — Parent version (CBCL-Parent version; Achenbach, 1991)
CBCL-Parent version was a measure to assess children’s behavioral problem by
parent report. Four subscales of CBCL-TRF were used in this questionnaire; “aggressive
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behavior”, “anxious/depressed”, “attention problem”, and “delinquent behavior”. Parent

rated whether each item (e.g., “I worry a lot”, “He get into many fights”) was “not
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suitable”, “quite suitable™ or “very suitable” to their children. Responses to the CBCL

questions are summed to create subscale scores.

e  Reactive and Proactive Aggression Questionnaire — parent rating scale (RPQ; Raine
et al., 2006)
This scale was developed from the RPQ and was filled in by parent to assess the
reactive and proactive aggressive behavior of their children. Items were rated on a 3-point
scale (0 = never, 1 = sometimes, 2 = often) for the occurrence frequency of certain

behaviors. (e.g. yells at others when they annoy them.; fights others to show who is on

top.).

e  The Parenting Styles and Dimensions Questionnaire (PSDQ; Robinson et al, 2001)
The Parenting Styles and Dimensions Questionnaire (Robinson, et al.,, 2001) was
one of the most commonly used scale for examining the parenting styles of responding
parents. The scale consists of 32 items, split into 7 parenting dimensions: connection,
autonomy, regulation, verbal hostility, physical coercion, non-reasoning/punitive and
indulgence. Sample items include “I am responsive to our child’s feelings and needs™ and
“I shout at him". Parents rated themselves on 5-point Likert type scale anchored by 1

(never) and 5 (always).

e The Chinese version of the Social Problem-Solving Inventory-Revised (SPSI-R;
D’ Zurilla, Nezu & Maydeu-Olivares, 1996; Siu & Shek, 2005)
Previous researches have suggested that reactive aggressors tended to be weak in

problem solving and impulsive in face of difficulties. Since parents are the role model for
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shaping children’s problem-solving strategies, it is also of interest to examine the
problem-solving styles of parents themselves. In order to fulfill the purpose, the Social
Problem-solving Inventory-revised (D’ Zurilla et al., 1996) was used. It was originally a
52-item measure of individual’s problem-solving abilities across a number of dimensions.
The original scale includes both positive subscales (e.g. Positive Problem Orientation,
Rational Problem Solving) and negative subscales (e.g. Negative Problem Orientation,
Impulsivity/Carelessness Style, avoidance Style). Focusing on reactive aggressions, only
two subscales, including negative problem orientation and impulsivity/carelessness style,
were selected in the assessment. There were a total of 20 items for these two subscales,
and parents were asked to rate how the items fits with their usual problem-solving styles
using a S-point scale (does not fit at all, somewhat does not fit, somewhat fit, fits very

much, fits exactly).

¢+  Hypercompetitive Attitude Scale (HAS; Ryckman et al, 1990)

One of the parental attributes that is likely to be associated with children is the
degree of hypercompetitiveness among parents, which is defined as the indiscriminative
need to compete at any cost as a means of maintaining or enhancing feelings of
self-worth (Horney, 1937, cited in Ryckman et al, 1990). In assessing level of
hyper-competitiveness among parents, the Hypercompetive Attitude Scale (Ryckman, et
al., 1990) was used. It was a 26-item scale attempting to assess maladaptive desire for
competition. Sample items include “It's a dog-eat-dog world. If you don't get the better
of others, they will surely get the better of you™ and “I find myself turning a friendiy
game or activity into a sertous contest or conflict”. Parents were invited to respond to the
questionnaires based on a 5-point scale (strongly disagree, disagree, neither agree or

disagree, agree, strongly agree).

e COD Questionnaire (Conduct and Oppositional Defiant Disorder Questionnaire,
Raine, 2009)
This 23-item instrument provides a quick dimensional assessment of oppositional
defiant disorder (ODD) and conduct disorder (CD), two psychiatric disorders closely

related to adolescent behavioral problems. Parents are asked to report whether their
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children have conducted delinquent behaviors (e.g. lost their temper, deliberately
annoyed people) or more serious conduct problems (bullied or threatened someone,
stolen things or shoplifted). They responded to the questions based on a 3-point scale (0 =
never, 1 = sometimes, 2 = often). The scale also included items regarding the onset and

the level of impact to the child’s overall functioning.

o  The Antisocial Process Screening Device (APSD;, Frick & Hare, 2001)

The APSD was a 20-item behavior rating scale that was designed for the parents to
assess adolescents’ features associated with severe antisocial and aggressive behavior;
and also psychopathic traits. A three-factor structure was found in this scale through
implementing it in a large sample of community and outpatient children, comprising
“callous-unemotional traits” (e.g. is concerned about the feelings of others), “narcissism”™
(e.g. thinks he or she is more important than others), and “impulsivity” {e.g. acts without
thinking) (Frick, Bodin, and Barry, 2000). Parents rated each item on a 3-point scale from

1 (very uncharacteristic of me) to 3 (very characteristic of me).

*  Adjective Checklist (ACL; Friedman & Goldstein, 1993)

The Adjective Checklist (Friedmann & Goldstein, 1993, 1994) is a self-report
questionnaire for family members. It included 20 adjectives, 10 with positive values (e.g.
loving, good-natured, friendly, devoted) and another 10 with negative values (e.g. rude,
mean, lazy). Based on these adjectives, parents were asked to evaluate the
communication patterns twice, in which the first time parents’ own behaviors towards
their children and, the second time, their children’s behavior towards themselves. Parents
were given a 8-point scale to rate whether the adjectives fit with the communication

patterns between their children and themselves.

¢  The Family Questionnaire (FQ; Wiedemann et al, 2002)

The family questionnaire was a scale originally used to measure level of
maladaptive communication pattern among families with psychiatric patients. To assess
the family environment among children’s family, the scale was modified and adopted in

the current assessment. While the original scale includes two subscales, including
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Hostile/Critical subscale and the Emotional Overinvolvement Subscale, only the latter
were used currently. The subscale includes 10 items measured in a 4-point scale (never,
rarely, sometimes, often), and sample items include “I tend to neglect myself because of

him / her” and “When something about him / her bothers me, I keep it to myself”.

»  The Kessler Psychological Distress Scale (K10; Kessler et al, 2003)

The Kessler Psychological Distress Scale (K10) is a simple, 10-item measure of
psychological distress. The scale served as a brief assessment of depressive and anxious
symptoms in the parents. The K10 scale involves 10 questions about emotional states (e.g.
feeling tired without reasons, nervous). Parents were asked to answer the questions with a

five-level response scale (always, often, sometimes, rarely, never).

For the structured interview, parents were asked questions concerning (1) the
members in the family; (2) the temperament of the group member; (3) the home
behaviors of the group members; (4) the aggressive behaviors of the group members; the
emotions of the group members; (5) the family relationship of the group members,
especially their conflicts with family members; (6) the interpersonal relationship of the
group member in school; (7) the handling methods of the parent on the group members’
aggressive behaviors; (8) the parenting styles; and (9) the support from school.

Assessment tools used in parent pre-test on aggressors were attached in Appendix 10.
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Table 18 Mean age of selected students in treatment-serving schools (primary)

School Mean Age

1. Buddhist Chung Wah Kormhill Primary School 11.04
2. Fresh Fish Traders' School 10.65
3. Fuk Wing Street Government Primary School 10.50
4.  Po Leung Kuk Tin Ka Ping Primary School 942
5. Precious Blood Primary school 947
6. PunU Association Wah Yan Primary School 9.55
7. Sham Shui Po Government Primary School 9.00
8. Sheng Kung Hui Tseung Kwan O Kei Tak Primary School 9.83
9. Tai Po Old Market Public School 9.52
10. Tak Sun School 947

Overall 9.84

Table 19 Mean age of selected students in treatment-serving schools (secondary)

School Mean Age
I.  Heung To Secondary School (Tseung Kwan O) 13.28
2. Ho Dao College 13.00
3. HKWMA Chu Shek Lun Secondary School 14.11
4. Ma Kam Ming Charitable Foundation Ma Chan Duen Hey
Memorial College 13.64
5. Sung Lan Middle School 16.67
6. Lok Sin Tong Wong Chung Ming Secondary School 13.21
7. Tin Shui Wai Government Secondary School 12.93
8. HKMA K S Lo College 12.81
9. Ling Liang Church M H Lau Secondary School 13.10 -
Overall 13.64
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Table 20 Form distribution of selected students in treatment-serving schools (primary)

Forms
P4 | P.5 | P.6 | Subtotal
School No. of Students

1. Buddhist Chung Wah Kornhill Primary School 0 6 9 15
2. Fresh Fish Traders' School 4 5 4 13
3. Fuk Wing Street Government Primary School 11 11 15 37
4. Po Leung Kuk Tin Ka Ping Primary School 8 6 4 18
5. Precious Blood Primary school 9 5 5 19
6. Pun U Association Wah Yan Primary School 11 3 7 21
7. Sham Shui Po Government Primary School 3 0 0 3
8.  Sheng Kung Hui Tseung Kwan O Kei Tak Primary School 7 8 8 23
9.  Tai Po Old Market Public School 12 10 7 29
10. Tak Sun School 16 6 5 27

Total | 81 | 60 | 64 205

Tabie 21 Form distribution of selected students in treatment-serving schools (secondary})

Forms
F.1 | F2 F.3 Subtotal
School No. of Students
1. Heung To Secondary School (Tseung Kwan Q) 12 8 7 27
2. Ho Dao College : 14 14 8 36
3. HKWMA Chu Shek Lun Secondary School 7 5 6 18
4. Ma Kam Ming Charitable Foundation Ma Chan Duen Hey
Memorial College 5 9 23 37
5. Sung Lan Middle School 0 0 9 (F.5) 9
6. Lok Sin Tong Wong Chung Ming Secondary School 8 6 6 20
7. Tin Shui Wai Government Secondary School 14 12 5 31
8. HKMA K S Lo College 9 14 8 31
9. Ling Liang Church M H Lau Secondary School 13 8 9 30
Total | 82 | 76 81 239
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Table 22 Sex distribution of selected students in treatment-serving schools (primary)

Sex
Male | Female | Missing | Subtotal
School No. of Students
1. Buddhist Chung Wah Kornhill Primary School 15 0 0 15
2. Fresh Fish Traders' School 11 2 0 i3
3. Fuk Wing Street Government Primary School 28 6 3 37
4. Po Leung Kuk Tin Ka Ping Primary School 10 8 0 18
5. Precious Blood Primary school 9 10 0 19
6. Pun U Association Wah Yan Primary School 21 0 0 21
7. Sham Shui Po Government Primary School 3 0 0 3
8.  Sheng Kung Hui Tseung Kwan O Kei Tak Primary School 14 9 ] 23
9. Tai Po Old Market Public School 20 9 0 29
10. Tak Sun School 27 0 0 27
Total | 158 44 3 205
Table 23 Sex distribution of selected students in treatment-serving schools (secondary)
Sex
Male | Female | Missing Subtotal
School No. of Students

1. Heung To Secondary School (Tseung Kwan O) 19 8 0 27
2. Ho Dao College 28 8 0 36
3. HKWMA Chu Shek Lun Secondary School 12 6 0 18
4, Ma Kam Ming Charitable Foundation Ma Chan Duen

Hey Memorial College 26 10 1 37
5.  Sung Lan Middle School 4 5 0 9
6. Lok Sin Tong Wong Chung Ming Secondary School 12 7 1 20
7. Tin Shui Wai Government Secondary School 20 10 I 31
8. HKMA K S Lo College 17 14 0 31
9. Ling Liang Church M H Lau Secondary School 25 5 0 30

Total | 163 73 3 239
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2.4.1.1e Post-test and follow-up test

Following treatments, students who participated in our groups have taken part in

post-test evaluations across specific time frames, which were arranged in the last session

of the therapeutic group. The detailed procedures for aggressors will be discussed below.

Student post-test and follow-up test. For aggressors, the follow-up evaluations

were held in post-test (i.e. immediately after the end of the therapeutic group), 3-month,

6-month, 1-year and 2-year post-treatment. During each time point, students were given

the questionnaires which involved slightly different combination of assessment tools

based on the research needs. The assessment tools included in each time-point of

assessment was summarized in Table 24.

Table 24 Summary of assessment tools included in quantitative questionnaires in follow-up studies

for aggressors

Time point

Assessment tools

Post-test, 3- month,
6- month, 1-year,

2-year follow-up

. Reactive Proactive Aggression Questionnaire (RPQ; Raine et al,,

2006)

. The Antisocial Process Screening Device (APSD; Frick & Hare,

2001)

3. Cognitive-Affective-Somatic Empathy Scale (CASES)
. Schizotypal Personality Questionnaire (RPQ; Raine et al., 1991;

1995)

. COD QUESTIONNAIRE (Conduct and Oppositional Defiant

Disorder; Raine, 2009)

. Brief GRIT scale (GRIT; Duckworth & Quinn,2009; Duckworth,

Peterson, Matthews, & Kelly, 2007)

. Child Behavior Checklist - Youth Self-Report (CBCL-YSR;

Achenbach, 1991)

. demographic variables (age, family structures, household income

and living area)
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Teacher post-test and follow-up test. Teacher assessment was based on 3
teachers of each i1dentified aggressor. Each teacher was required to fill in a questionnaire.
The teacher who participated in the teacher post-test must be the same teacher who
participated in the teacher pre-test. The contents of the post-test are similar to that of the

pre-test as listed above.

Parent post-test and follow-up test. Following the completion of the treatment,
face-to-face interview was carried out along with the post-test, 3-month, 6-month, 1-vear
and 2-year questionnaires. The quantitative questionnaires were similar to that of the
pre-test questionnaires, of which the information could be found in the pre-test session

above.

2.4.1.2 2010-11 academic vear
Project C.A.R.E. has stepped into the fourth year in September 2010. In the

current year, the focus was still put in the treatment of aggressors. An experimental
design with therapeutic groups on aggressors during the first term and second term
respectively was consumed for each of the 20 schools. There were two modules of
treatment targeting reactive and proactive aggression respectively during 2010-2011
academic year. For primary schools, there were 3 forms of therapeutic groups:
Students, parents, student-parent (parallel). On the other hand, all the secondary
schools are invited to implement therapeutic treatment for young aggressors
(students only) and also join the Anti-bullying Ambassador program. There were 9

aggressors recruited into each primary and secondary therapeutic group.

Similar to the 2009-10 academic year, a number of additional scales were added
to the questionnaires in order to further our understandings towards the students. Some of
the questionnaires specifically measured relationships with peers and parents, which
assisted our examination of how environmental factors impact the aggressive tendency of
adolescents.

Through the computerized screening questionnaire and structured interview,
aggressive students were selected to be the group members. Teacher and parent

pre-assessments have also been conducted to evaluate the conditions of the selected
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aggressors before the treatment.

2.4.1.2a School recruitment and participants

With extra resources, in order to widen the service scope, 2 schools have been
recruited to become the treatment-serving schools this year, including Sha Tin Wai
Dr. Catherine F. Woo Memoria! School and Yuen Long Long Ping Estate Tung
Koon Primary School. HKMA K S Lo College and Ling Liang Church M H Lau
Secondary School were the serving schools last year, however they only joined the
Anti-bullying Ambassador program. After the recruitment, they are one of the 10
most available secondary schools to implement therapeutic treatment for young
aggressors and victims. Therefore, HKMA K S Lo College and Ling Liang Church
M H Lau Secondary School continuous to be the treatment schools this year. In total,

the project serves 11 secondary schools and 12 primary schools in year 2010-2011.

Similar to the academic year of 2009-10, research study has been conducted in
all treatment-serving schools to evaluate the project effectiveness and also to reveal
the overall picture of school aggression in Hong Kong. An electronic screening
questionnaire would be given to all students from P.3 to F.3 so as to screen out the
potential aggressors. A total of 8864 students participated in the recruitment
screening process and their form, sex distribution, mean age were summarized in
Table 25 to 30. Pre-assessment with identified aggressors, their teachers and parents
would be conducted to the potential aggressors in the beginning of semester A and B
respectively to identify the aggressors and their parents to take part in the project
activities in that semester. At the end of both semesters, post-assessments would be
done with the same parties to assess the change of the identified aggressors after

they or their parents participated in the project activities.

Table 25 Form distribution of students in treatment-serving schools (primary)

Forms
School
P3 | P4 | P.5 | P.6 | Subtotal
No. of Students
1. Ho Shun Primary School 87 | 93 {155 | %4 429
2. LST Leung Kau Kui Primary School (Branch) 103 | 120 | 154 | 156 533
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3. Ping Shek Estate Catholic Primary School 59 [ 60 | 95 | 94 308
4. PLK Riverian Primary School 131 | 122 | 146 | 140 539
5. Po On Commercial Association Wan Ho Kan Primary
Sehool 45 | 44 | 76 | 47 212

6. St. Anthony's School 76 | 97 | 107 | 110 390
7.  St. Bonaventure Catholic Primary School 89 84 81 30 334
§. St. Edward's Catholic Primary School 165 | 175 | 167 | 169 676
9. St Patrick's School 113 | 122 { 127 | 130 492
10. The Little Flower's Catholic Primary School 20 | 35 | 65 | 63 183
11. Sha Tin Wai Dr. Catherine F. Woo Memorial School 50 | 45 | 58 | 52 205
12. Yuen Long Long Ping Estate Tung Koon Primary School 24 | 20 21 41 106

Total 962 | 1017|1252 | 1176 | 4407
Table 26 Form distribution of students in treatment-serving schools (secondary)

Forms
School Fi1 | F2 | F.3 | Subtotal
| No. of Students

1. China Holiness College 78 | 92 | 87 257
2. Christian Alliance Cheng Wing Gee College 177 | 192 | 197 566
3. FungKai Liu Man Shek Tong Secondary School 173 | 184 | 194 551
4. HKMA K S Lo College 176 0 0 176
5. Kwai Chung Methodist College 134 | 185 | 168 487
6. Lung Cheung Government Secondary School 77 | 96 | 96 269
7. Nam Wah Catholic Secondary School 114 | 163 | 190 467
8.  Pui Shing Catholic Secondary School 172 | 180 | 187 539
9.  Shun Tak Fraternal Association Seaward Woo College 178 | 180 | 187 545
10. S.K.H. Li Ping Secondary School 125 | 180 | 183 488
11. Ling Liang Church M H Lau Secondary School 112 0 0 112

Total 1516 | 1452 | 1489 | 4457




Table 27 Sex distribution of students in treatment-serving schools (primary)

42

Sex
School Male | Female | Missing | Subtotal
No. of Students

1. Ho Shun Primary School 237 190 P 429
2. LST Leung Kau Kui Primary School (Branch) 266 266 1 533
3. Ping Shek Estate Catholic Primary School 157 147 4 308
4. PLK Riverian Primary School 292 244 3 539
5. Po On Commercial Association Wan Ho Kan Primary

School 122 90 0 212
6. St. Anthony's School 205 182 3 390
7.  St. Bonaventure Catholic Primary School 166 163 5 334
8. St. Edward's Catholic Primary School 355 317 4 676
9. St Patrick’s School 247 237 8 492
10. The Little Flower's Catholic Primary School 105 78 0 183
11. Sha Tin Wai Dr. Catherine F. Woo Memorial School 111 93 1 205
12. ;’;::OIIJong Long Ping Estate Tung Koon Primary 6 a1 N L06
Total 2326 | 2048 33 4407
Table 28 Sex distribution of students in treatment-serving schools {secondary)

Sex
School Male | Female | Missing | Subtotal
No. of Students

i. China Holiness College 177 80 0 257
2. Christian Alliance Cheng Wing Gee College 288 278 0 566
3. Fung Kai Liu Man Shek Tong Secondary School 298 252 1 551
4, HKMAK S Lo College 73 103 0 176
5. Kwai Chung Methodist College 288 197 2 487
6. Lung Cheung Government Secondary School 148 117 4 269
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7. Nam Wah Catholic Secondary School 212 251 4 467
8. Pui Shing Catholic Secondary School 339 198 2 539
9. Shun Tak Fraternal Association Seaward Woo College | 305 240 0 545
10. S.K.H. Li Ping Secondary School 309 178 1 438
11. Ling Liang Church M H Lau Secondary School 76 36 0 112
Total 2513 | 1930 14 4457
Table 29 Mean age of students in treatment-serving schools (primary)
School Mean Age
1. Ho Shun Primary School 9.96
2. LST Leung Kau Kui Primary School (Branch) 9.72
3. Ping Shek Estate Catholic Primary School 10.11
4, PLK Riverian Primary School _ 9.51
5. Po On Commercial Association Wan Ho Kan Primary School 9.69
6. St. Anthony's School 9.69
7. St. Bonaventure Catholic Primary School 943
8.  St. Edward's Catholic Primary School 9.39
9. St Patrick’s School 9.58
10. The Little Flower's Catholic Primary School 10.25
11. Sha Tin Wai Dr. Catherine F. Woo Memorial School - 9.68
12. Yuen Long Long Ping Estate Tung Koon Primary School 10.60
Overall 9.80 .
Table 30 Mean age of students in treatment-serving schools (secondary)
School Mean Age
1. China Holiness College 13.49
2. Christian Alliance Cheng Wing Gee College 13.04
3. Fung Kai Liu Man Shek Tong Secondary School 13.28
4. HKMA K S Lo College 11.95
5. Kwai Chung Methodist College 13.26
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6. Lung Cheung Government Secondary School 14.47
7.  Nam Wah Catholic Secondary School 14.51
8.  Pui Shing Catholic Secondary School 13.12
9.  Shun Tak Fraternal Association Seaward Woo College 13.20
10. S.K.H. Li Ping Secondary School 13.61
11. Ling Liang Church M H Lau Secondary School 12.20

Overall 13.29

Based on the results of the screening processes and with consideration of opinions
from the school teachers and social workers, 30- 35 (for secondary schools) and 60 (for
primary schools) potentially high-risk aggressors were selected in the academic year of
2010- 2011 to participate in the pre-test. Combining information obtained from both
screening and pre-tests, we were thus able to select at least 18 aggressors in each school
to participate in our therapeutic groups.

Aggressor treatment group for secondary schools — October 2010 to June 2011

From October 2010 to June 2011, a total of 23 therapeutic groups for proactive
and reactive aggressors along with the 1-year long Anti-bullying Ambassador Program
have been successfully conducted in all of the 11 serving secondary schools. Each
therapeutic group was designed based on theories and practices of Cognitive-behavioral
Therapy (CBT), and each therapeutic group consisted of 9 aggressors. Two workers were
responsible to hold each group for every session.

Aggressor treatment group for primary schools — October 2010 to June 2011

From October 2010 to June 2011, a total of 37 therapeutic groups for proactive
and reactive aggressors, aggressors’ parents, or aggressors and parents have been
successfully conducted in all of the 12 serving primary schools. Each therapeutic group
was designed based on theories and practices of Cognitive-behavioral Therapy (CBT) as
well as Cognitive Therapy (CT) and each therapeutic group consisted of 9 aggressors.

Two or three workers were responsible to hold each group for every session.

2.4.1.2b Outline of procedures

The assessment by student themselves were divided into four steps. There were
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screening, pre-test, post-test and follow-up quantitative assessment, The time frame and

number of participants included in the procedures are summarized in Figure 2.



Figure 2: Time frame for research process in 2010-2011 academic vear

September 2010

Screening
4407 primary and 4457 secondary
students

September to'October 2010
Pre-test for identified aggressors

60 students from each primary school and 30 from each secondary school

e Y

October 2010 to
January 2011
Treatment for

AgETESSOrs

12 primary and 52

secondary students

QOctober 2010 to
January 2011
Treatment for

aggressors’ parents
53 primary parents

October 2010 to
January 2011
Treatment for
aggressors and

parents
15 pairs of primary
students and parents

Eebruary to June February to February te
2011 June 201§ June 2011
_ October 2010 to June 2011 Treatment for Treatment for Treatment for
Anti-bullying ambassador program and AEEressars aggressors’ aggressors and
treatment : parents parents
120 secondary students 30 primary and 31 51 pairs of
secondary students 29 primary primary students
parents and parents
A “
Post-test
v

3- month follow-up

v

6- month follow-up

I

A
1-year follow-up

-

v

2-year foilow-up
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2.4.1.2¢ Screening
The screening questionnaire was computerized and students from P.3 to F.3 in all

the Project C.A.R.E. schools completed the screening questionnaires in September 2010,
4407 primary and 4457 secondary students completed the questionnaires.

The screening questionnaire was employed to screen out potential candidates for the
aggressor groups, as well as evaluate the overall picture of school bullying in secondary
schools in Hong Kong. All original versions of assessment tools were written in English.
Translation of questionnaires into Chinese and back-translation into English has been

completed.

Selection criteria for pre-test interview

In each school, about 30 students who were potential aggressors were invited to take
part in the pre-test. About 25 students were selected through the screening questionnaire
while the remaining students were nominated by school teachers.

Two assessment tools which was Reactive and Proactive Aggression Questionnaire
(RPQ; Raine et al., 2006) and Multidimensional Peer Victimization Scale (MPVS;
Mynard & Joseph, 2000) were used to screen out potential candidates for the aggressor
therapeutic groups. First, the students with MPVS total scores above the standard
deviation of 1.5 were excluded. Next, their RPQ total scores were sorted descending. The
first 30 to 35 students who got the highest score in RPQ scale were selected as potential
aggressors and took part in the pre-test. Table 31 to 36 showed the mean age, form

distribution and sex distribution of pretest students in 23 schools.




Table 31 Mean age of pretest students in 12 primary schools in 2010-11
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School Mean Age

1. Ho Shun Primary School 10.16
2. LST Leung Kau Kui Primary School {Branch) 9.78
3. Ping Shek Estate Catholic Primary School 10.58
4. PLK Riverian Primary School 10.00
5. Po On Commercial Association Wan Ho Kan Primary School 9.63
6.  St. Anthony's School 10.00
7.  St. Bonaventure Catholic Primary School 9.80
8. St. Edward's Catholic Primary School 9.09
9. St Patrick's School 9.79
10. The Little Flower's Catholic Primary School 10.48
11. Sha Tin Wai Dr. Catherine F. Woo Memorial School 9.80
12. Yuen Long Long Ping Estate Tung Koon Primary School 10.15

Overall 992
Table 32 Mean age of pretest students in 11 secondary schools in 2010-11

School Mean Age

1. China Holiness College 13.29
2. Christian Alliance Cheng Wing Gee College 13.22
3. Fung Kai Liu Man Shek Tong Secondary School 13.22
4. HKMA K S Lo College 12.00
5. Kwai Chung Methodist College 13.54
6. Lung Cheung Government Secondary School 14.31
7. Nam Wah Catholic Secondary School 14.31
8.  Pui Shing Catholic Secondary School 12.84
9.  Shun Tak Fraternal Association Seaward Woo College 12.92
10. S.K.H. Li Ping Secondary School 13.41
11. Ling Liang Church M H Lau Secondary School 12.38

Overall 13.32




Table 33: Form distribution of pretest students in 12 primary schools in 2010-11
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Forms
P.3 P4 P.5 P.6 Subtotal
School No. of Students
1. Ho Shun Primary School 7 15 14 14 50
2. LST Leung Kau Kui Primary School '
4 10 12 11 37
(Branch)
3. Ping Shek Estate Catholic Primary
8 5 11 19 43
School
4. PLK Riverian Primary School 8 16 15 28 67
5. Po On Commercial Association Wan Ho
) 9 9 20 12 50
Kan Primary School
6. St. Anthony's School 9 14 21 29 73
7.  St. Bonaventure Catholic Primary
3 10 9 14 41
School
8. St. Edward's Catholic Primary School 20 10 6 11 47
9. St Patrick's School 5 & 9 11 i3
10. The Little Flower's Catholic Primary _
6 6 13 15 40
School
11. Sha Tin Wai Dr. Catherine F. Woo
11 16 18 15 60
Memorial School
12. Yuen Long Long Ping Estate Tun
& Long e 8 10 3 4 7 24
Koon Primary School
Total 105 122 152 186 565
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Table 34: Form distribution of pretest students in 11 secondary schools in 2010-11

Forms
F.1 F.2 | F.3 | Subtotal
School No. of Students

1. China Holiness College 17 10 9 36
2. Christian Alliance Cheng Wing Gee College 9 8 15 32
3. Fung Kai Liu Man Shek Tong Secondary School 9 15 8 32
4. HKMAK S Lo College 19 0 0 19
5.  Kwai Chung Methodist College 8 i0 | 10 28
6. Lung Cheung Government Secondary School 13 9 10 32
7. Nam Wah Catholic Secondary School 11 12 9 32
8.  Pui Shing Catholic Secondary School 7 1t 2 20
9.  Shun Tak Fraternal Association Seaward Woo College 12 20 7 39
10. S.K.H. Li Ping Secondary School 6 17 6 29
11. Ling Liang Church M H Lau Secondary School 17 0 0 17

Total 128 112 | 76 316
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Table 35: Sex distribution of pretest students in 12 primary schools in 2010-11

Sex
Male | Female | Missing | Subtotal
School No. of Students

1. Ho Shun Primary School 33 16 1 50
2. LST Leung Kau Kui Primary School (Branch) 25 11 1 37
3. Ping Shek Estate Catholic Primary School 31 9 3 43
4. PLK Riverian Primary School 51 15 1 67
5. Po On Commercial Association Wan Ho Kan Primary School 29 20 | 50
6. St. Anthony's School 46 27 0 73
7.  St. Bonaventure Catholic Primary School 31 9 1 41
8. St Edward's Catholic Primary School 34 i3 0 47
9. St. Patrick's School 24 9 0 33
10. The Little Flower's Catholic Primary School 33 7 0 40
11. Sha Tin Wai Dr. Catherine F. Woo Memorial School 36 23 1 60
12. Yuen Long Long Ping Estate Tung Koon Primary Schbol 15 6 3 24

Total | 388 165 12 565
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Table 36: Sex distribution of pretest students in |1 secondary schools in 2010-11

Sex
Male | Female | Missing | Subtotal
School No. of Students

1. China Holiness College 25 10 1 36
2. Christian Alliance Cheng Wing Gee College 21 11 0 32
3. FungKai Liu Man Shek Tong Secondary School 16 16 0 32
4, HKMA K S Lo College 9 10 0 19
5. Kwai Chung Methodist College 17 11 0 28
6. Lung Cheung Government Secondary School 24 8 0 32
7. Nam Wah Catholic Secondary School 16 16 0 32
8.  Pui Shing Catholic Secondary School 19 1 0 20
9.  Shun Tak Fraternal Association Seaward Woo College 26 13 0 39
10. S.K.H. Li Ping Secondary School 18 11 0 29
11. Ling Liang Church M H Lau Secondary School 13 3 1 17

Total | 204 110 2 316

2.4.1.2d Pre-test

Student pre-test. Following screening, potential aggressors were invited to

have the pre-test and they were invited to fill in a questionnaire. Pre-test students were

invited to fill in a questionnaire to further assess their level of aggression and relevant

characteristics of aggressors. The questionnaire included the following scales and the

content of the pre-test questionnaire have been attached in Appendix 11 and 12.

o  Children’s Hope Scale (CHS: Snyder et al., 1997)
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This six-item scale measures agency and pathways aspects of hope and has
demonstrated reliability and concurrent validity. The agency items are: “I think I am
doing pretty well”, “I think the things I have done in the past will help me in the
future””, and “I am doing just as well as other kids my age.” The pathway items
were, ““When I have a problem, I can come up with lots of ways to solve it,” “I can

12

think of ways to get the things in life that are most important to me,” “Even when
others want to quit, I know that I can find ways to solve the problem™. Responses
were indicated on a 6-point Likert scale ranging from “none of the time™ (scored 1)

to “all of the time™ (6).

o  Mechanisms of Moral Disengagement (MMD; Bandura, Barbaranelli,

Caprara, & Pastorelli, 1996)

Mechanisms of moral disengagement Scale is a 32 item questionnaire assessing
children’s morality-related beliefs that are associated with bullying behaviors. There
are 8§ subscales included in the measurement, inchuding moral justification (“It is
alright to fight to protect your friends™), Euphemistic language (“Slapping and
shoving someone is just a way of joking™), Advantageous comparison (“Damaging
some property is no big deal when you consider that others are beating people up.”),
Diéplacement of responsibility (“If kids are living under bad conditions they cannot
be blamed for behaving aggressively™), Diffusion of responsibility (“A kid in a gang
should not be blamed for the trouble the gang causes.”), Distorting consequences:
(“It is okay to tell small lies because they don't really do any harm.”) , Atiribution of
blame (“If kids fight and misbehave in school it is their teacher's fault.”),
Dehumanization (“Some people deserve to be treated like animals.”). Students are

asked to complete the questions using a 5-point scale (scored 1-5 based on their
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degree of agreeing with individual items).

o State-Trait Anger Expression Inventory (STAXI; Spielberger, 1988)

STAXI measured the experience and expression of anger. For experience of
anger, State-Anger (S-Anger) and Trait-Anger (T-Anger) assessed the experience of
anger in different perspectives. S-Anger referred to the intensity of angry feelings at
a particular time. T-Anger, on the other hand, measured the disposition to perceive a
wide range of situation as provoking and respond with anger. T-Anger was divided
into two subscales, including angry temperament (T-Anger/T), a measurement on
the general tendency to experience and express anger without specific provocation,
and angry reaction {T-Anger/R), a measurement on the tendency to express anger
when provoked. In the questionnaire, only T-Anger was employed as the tendency of
experience anger across situations would be the focus in the project, while the

experience of anger at a particular time was irrelevant.

On contrary, there were three subscales measuring the expression of anger.
Anger-in (AX/IN) measured the frequency of suppressed anger, while Anger-out
(AX/OUT) assessed the frequency of expressed anger towards other people or
objects. The third subscale, Anger Control (AX/CON), measured the frequency of
controlling one’s expression of anger. Based on the responses on the above subscales,
an index on the frequency of anger expression could be calculated, regardless of the
direction of expression (Anger expression, AX/EX). The formula for such
calculation was:

AX/EX = AX/OUT + AX/IN — AX/CON +16

A 4-point scale was used in the above subscales (1 = almost none, 2 =
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sometimes, 3 = always, 4 = almost everyday). A higher score meant a higher

tendency of the measured domains.

o Cognitive-Affective-Somatic Empathy Scale (CASES)

Past researches have suggested a close link between empathy (and the lack of it)
and the occurrence of aggressive behaviors. In order to assess the level of empathy
among potential aggressors, the Cognitive-Affective-Somatic Empathy Scale
(CASES) were used. It is a 60-item questionnaire designed to comprehensively
evaluate empathy on various levels and directions, including “somatic/motor —
positive” (e.g. Seeing parents and their children smiling makes me smile too.),
“somatic/motor — negative” (e.g. I flinch when I see someone being hit.),
“emotional — positive” (e.g. I get a warm feeling inside me when I see someone
helping a poor person or a small child), “emotional — negative” (e.g. Seeing a thin,
starving child upsets me), “cognitive — positive” (e.g. When someone is in a good
mood I can tell by how they look and behave) and “cognitive — negative” (e.g. It
must be scary at times to be a soldier in a war.). Students responded to each item
using a 3-point scale (O=rarely, |=sometimes, 2=often).

e  Child Behavior Checklist - Youth Self-Report (CBCL-YSR; Achenbach, 1991)

CBCL-YSR was a self-report questionnaire which allowed students to rate their
own behaviors in the past three months. Students rated whether each item (e.g., “I
worry a lot;” “I get into many fights™) was “not suitable”, “quite suitable” or “very
suitable” to them. Four subscales of CBCL-YSR were used in the screening
questionnaire, including “aggressive behavior”, “anxious/depressed”, “attention

problem™, and “delinquent behavior”. Responses to the CBCL questions were

summed to create the score for each subscale.



o The Antisocial Process Screening Device (APSD; Frick & Hare, 2001)

The APSD-youth version is a 20-item behavior rating scale that was designed
to assess adolescents’ features associated with severe antisocial and aggressive
behaviour. It also assesses psychopathic traits. Through implementing it in a large
sample of community and outpatient children, a three-factor structure was found in
this scale. The factors include “callous-unemotional traits” (e.g. Your emotions are
shallow and fake), “narcissism™ (e.g. You brag a lot about your abilities,
accomplishments and possessions), and “impulsivity” (e.g. You do risky or
dangerous things) (Frick, Bodin, and Barry, 2000). The students are asked to answer
the questions on a 3-point scale (0 = totally not true, 1 = somewhat true, 3 =

completely true).

Teacher pre-test.  Similar to the arrangement of teacher pre-test in 2009-10 year,
teachers were also invited to provide information regarding the students both before
and after the therapeutic groups. Teacher assessment was based on | to 3 teachers of
each identified aggressor. At least one teacher was interviewed and filled in a
questionnaire, while the other two teachers were only required to fill in a
questionnaire. In some treatment-serving schools, the teachers were unable to spare
time for interview, therefore only questionnaires were completed and collected. The
selection criteria of teacher for teacher assessment was that he/she must be familiar
with the selected students, for example he/she was the class teacher, or he/she has
handled that the problems of that student. Schools were informed of the selection
criteria to select suitable teachers for the teacher assessment.

Teachers were invited filled in a questionnaire which included the background

information of those teachers as well as the following assessment tools (the
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questions for teacher questionnaire were attached in Appendix 13)

e  Reactive and Proactive Aggression Questionnaire — Teacher rating scale (RPQ;

Raine et al., 2006)

This scale was developed from the RPQ and was filled in by teacher to assess
the reactive and proactive aggressive behaviors of the students. Items were rated on
a 3-point scale (0 = never, 1 = sometimes, 2 = often) for the occurrence frequency of
certain behaviors. (e.g. “yells at others when they annoy them”; “fights with others

to show who is on top™).

o  Child Behavior Checklist — Teacher Report Form (CBCL-TRF; Achenbach,

1991)

CBCL-TRF was a measure to assess children’s behavioral problems by teacher
report. Four subscales of CBCL-TRF were used in this questionnaire: “aggressive
behavior”, “anxious/depressed”, “attention problem,” and “delinquent behavior”.
Teacher rated whether each item (e.g., 1 worry a lot;” “He get into many fights™)
was “not suitable,” “quite suitable,” or “very suitable” to that student. Responses

to the CBCL questions were summed to create subscale scores.

e  Strength and Difficulties Questionnaire (SDQ: Goodman, 1997)

This scale was a measure to assess the children's empathetic behaviors
perceived by their teachers. It is a 25- item scale developed by Goodman (1997)

tapping  prosocial  behaviors, conduct problems, peer relationship,
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inattention/hyperactivity. Two subscales of SDQ were used in this questionnaire:
“peer relationship” and “prosocial behavior”. Teacher rated whether each item (e.g.,
“Considerate of other people's feelings;” “Generally liked by other children™) was
“not true,” “somewhat true,” or “certainly true” to that student. Responses to the

SDQ questions were summed to create subscale scores.

Parent pre-test.  One parent of selected students was invited to fill in a parent
questionnaire as parent pre-assessment. A number of scales were included in the
questionnaire. Parent questionnaire included subscales of Reactive and Proactive
Aggression Questionnaire — Parent Rating Scale (RPQ; Raine et al., 2006), Child
Behavior Checklist — Parent version (CBCL-Parent version; Achenbach, 1991), The
Parenting Styles and Dimensions Questionnaire (PSDQ; Robinson et al, 2001); The
Chinese version of the Social Problem-Solving Inventory-Revised (SPSI-R;
D’Zurilla, Nezu & Maydeu-Olivares. 1996; Siu & Shek, 2005), Interpersonal
Reactivity Index (IRI; Davis, 1980), The Antisocial Process Screening Device
(APSD; Frick & Hare, 2001), The Family Questionnaire (FQ; Wiedemann et al,
2002), The Kessler Psychological Distress Scale (K10; Kessler et al, 2003), and
questions on demographic information. In addition, the questions on demographic
information. The scales included in the questionnaire were listed below and the
questions for parent questionnaire are shown in Appendix 14.

e Reactive and Proactive Aggression Questionnaire — parent rating scale (RPQ;

Raine et al., 2006)

This scale was developed from the RPQ and was filled in by parent to assess

the reactive and proactive aggressive behavior of their children. Items were rated on
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a 3-point scale (0 = never, 1 = sometimes, 2= often) for the occurrence frequency of
certain behaviors. (e.g. yells at others when they annoy them.; fights others to show

who is on top.).

o Child Behavior Checklist — Parent version (CBCL-Parent version; Achenbach,

1991)

CBCL-Parent version was a measure to assess children’s behavioral problem by
parent report. Four subscales of CBCL-TRF were used in this questionnaire:

a7 (1%

“aggressive behavior”, “anxious/depressed”, “attention problem”, and “delinquent
behavior”. Parent rated whether each item (e.g., “I worry a lot”, “He gét into many
fights™) was “not suitable”, “quite suitable” or “very suitable” to their children.

Responses to the CBCL questions are summed to create subscale scores.

o  The Parenting Stvles and Dimensions Questionnaire (PSDQ, Robinson et ai,

2001)

The Parenting Styles and Dimensions Questionnaire (Robinson, et al., 2001)
was one of the most commonly used scale for examining the parenting styles of
responding parents. The scale consists of 32 items, split into 7 parenting dimensions:
connection, autonomy, regulation, verbal hostility, physical coercion,
non-reasoning/punitive and indulgence. Sample items include “I am responsive to
our child’s feelings and needs™ and “I shout at him”. Parents rated themselves on

5-point Likert type scale anchored by 1 (never) and 5 (always).
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e The Chinese version of the Social Problem-Solving Inventory-Revised (SPSI-R;

D’Zurilla, Nezu & Maydeu-Olivares, 1996, Siu & Shek, 2003)

Previous researches have suggested that reactive aggressors tended to be weak
in problem solving and impulsive in face of difficulties. Since parents are the role
model for shaping children’s problem-solving strategies, it is also of interest to
examine the problem-solving styles of parents themselves. In order to fulfill the
purpose, the Social Problem-solving Inventory-revised (D’Zurilla et al., 1996) was
used. It was originally a 52-item measure of individual’s problem-solving abilities
across a number of dimensions. The original scale includes both positive subscales
{e.g. Positive Problem Orientation, Rational Problem Solving) and negative
subscales (e.g. Negative Problem Orientation, Impulsivity/Carelessness Style,
avoidance Style). Focusing on reactive aggressions, only two subscales, including
negative problem orientation and impulsivity/carelessness style, were selected in the
assessment. There were a total of 20 items for these two subscales, and parents were
asked to rate how the items fits with their usual problem-solving styles using a
5-point scale (does not fit at all, somewhat does not fit, somewhat fit, fits very much,

fits exactly).

e Interpersonal Reactivity Index (IRI; Davis, 19580)

This scale has been wiciely used as a measure of empathy in many studies
concerning aggressive behavior. There are totally four subscales; namely Perspective
taking (PT), Fantasy (FS), Empathic Concern (EC), and Personal Distress (PD). The
PT subscale examines one’s ability of taking the view point of others (e.g. 1
sometimes find it difficult to see things from the "other guy's” point of view); the FS

subscale examines one’s ability of putting oneself into the feelings and actions of
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fictional characters in movie or novel (e.g. I really get involved with the feelings of
the characters in a novel); the EC subscale assesses the ten&ency of feeling
sympathy for other’s unfortunate {e.g. I often have tender, concerned feelings for
people less fortunate than me.); the PD subscale assesses the tendency of feeling
personal anxiety and unease upon some tense interpersonal situation (e.g. In
emergency situations, I feel apprehensive and ill-at-ease) (Davis, 1980). There are
totally 28 items in the questionnaire, while parent rates each item in a 5-point scale

from 1 (extremely uncharacteristic of me) to 5 (extremely characteristic of me).

o  The Antisocial Process Screening Device (APSD; Frick & Hare, 2001}

The APSD was a 20-item behavior rating scale that was designed rfor the
parents to assess adolescents’ features associated with severe antisocial and
aggressive behavior; and also psychopathic traits. A three-factor structure was found
in this scale through implementing it in a large sample of community and outpatient
children, comprising “callous-unemotional traits” (e.g. is concerned about the
feelings of others), “narcissism”™ (e.g. thinks he or she is more important than others),
and “impulsivity”(e.g. acts without thinking) (Frick, Bodin, and Barry,.2000).
Parents rated each item on a 3-point scale from 1 (very uncharacteristic of me) to 3

(very characteristic of me).

o The Family Questionnaire (FQ,; Wiedemann et al, 2002)

The family questionnaire was a scale originally used to measure level of
maladaptive communication pattern among families with psychiatric patients. To
assess the family environment among children’s family, the scale was modified and

adopted int the current assessment. While the original scale includes two subscales,
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including Hostile/Critical subscale and the Emotional Overinvolvement Subscale,
only the latter were used currently. The subscale includes 10 items measured in a
4-point scale (never, rarely, sometimes, often), and sample items include “I tend to
neglect myself because of him / her” and “When something about him / her bothers

me, I keep it to myself”.

o  The Kessler Psychological Distress Scale (K10; Kessler et al, 2003)

The Kessler Psychological Distress Scale (K10) is a simple, 10-item measure of
psychological distress. The scale served as a brief assessment of depressive and
anxious symptoms in the parents. The K10 scale involves 10 questions about
emotional states (e.g. feeling tired without reasons, nervous). Parents were asked to
answer the questions with a five-level response scale (always, often, sometimes,

rarely, never).

Considering the scores of various scales of all possible aggressors and their
performance in pretest, 42 identified aggressors, 84 aggressors’ parents and 66 pairs
of aggressors and their parents from primary schools as well as 203 aggressors from
secondary schools joined the therapeutic groups and eventually achieved at least 50%
attendance rate. About 9 aggressors were selected for each therapeutic group. Table 37

to 42 showed the mean age, form and sex distribution of the selected aggressors.



Table 37 Mean age of selectéd aggressors in 12 primary schools in 2010-11
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School Mean Age
1. Ho Shun Primary School 10.27
2. LST Leung Kau Kui Primary School (Branch) 9.62
3. Ping Shek Estate Catholic Primary School 10.43
4. PLK Riverian Primary School 10.04
5. Po On Commercial Association Wan Ho Kan Primary School 10.04
6. St. Anthony's Schoot 9.80
7.  St. Bonaventure Catholic Primary School 9.83
8. St. Edward's Catholic Primary School 8.82
9. St Patrick's School 10.00
10. The Little Flower's Catholic Primary School 10.38
11. Sha Tin Wai Dr. Catherine F. Woo Memorial School 9.83
12. Yuen Long Long Ping Estate Tung Koon Primary School 9.67
Overall 9.92
Table 38 Mean age of selected aggressors in 11 secondary schools in 2010-11
School Mean Age

1. China Holiness College 13.19
2. Christian Alliance Cheng Wing Gee College 13.20
3. Fung Kai Liu Man Shek Tong Secondary School 1322
4. HKMAK S Lo College 12.10
5.  Kwai Chung Methodist College 13.74
6. Lung Cheung Government Secondary School 14.31
7. Nam Wah Catholic Secondary School 14.20
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8.  Pui Shing Catholic Secondary School 12.88
9.  Shun Tak Fraternal Association Seaward Woo College 12.97
10. S.K.H. Li Ping Secondary School 13.48
11. Ling Liang Church M H Lau Secondary School 12.50

Overall 13.38

Table 39: Form distribution of selected aggressors in 12 primary schools in 2010-11

Forms
P.3 P.4 P.5 P.6 Subtotal
School No. of Students
1. Ho Shun Primary School 5 8 9 12 34
2. LST Leung Kau Kui Primary School
4 10 7 9 30
(Branch)
3. Ping Shek Estate Catholic Primary
4 5 9 11 29
School
4. PLK Riverian Primary School 4 4 7 13 28
5.  Po On Commercial Association Wan Ho
4 5 6 8 23
Kan Primary School
6. St. Anthony's School 7 6 12 15 40
7. St. Bonaventure Catholic Primary
5 9 6 10 30
School
8. St. Edward's Catholic Primary School 12 5 2 3 22
9. St Patrick's School 1 4 7 8 20
10. The Little Flower's Catholic Primary
S 5 11 11 32
School
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Sha Tin Wai Dr. Catherﬁ;e F. Woo

I1.
9 14 16 14 53
Memorial School
12. Yuen Long Long Ping Estate Tung
6 2 2 3 13
Koon Primary School
Total 66 77 94 117 354




Table 40: Form distribution of selected aggressors in 11 secondary schools in
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2010-11
Forms
F.1 | F2 | F.3 | Subtotal
School No. of Students

1. China Holiness College I3 10 4 27
2. Chnstian Alliance Cheng Wing Gee College 9 7 14 30
3. Fung Kai Liu Man Shek Tong Secondary School 9 15 8 32
4. HKMA K S Lo College 10 0 0 10
5. Kwai Chung Methodist College 5 6 8 19
6. Lung Cheung Government Secondary School 13 9 10 32
7. Nam Wah Catholic Secondary School 10 10 5 25
8. Pui Shing Catholic Secondary School 5 11 2 18
9. Shun Tak Fraternal Association Seaward Woo College 9 15 6 30
10. S.K.H. Li Ping Secondary School 3 15 3 21
11. Ling Liang Church M H Lau Secondary School 10 0 0 10

Total| 96 | 98 | 60 254




67

Table 41: Sex distribution of selected aggressors in 12 primary schools in 2010-11

Sex
Male | Female | Missing | Subtotal
School No. of Students

1. Ho Shun Primary School 23 10 1 34
2. LST Leung Kau Kui Primary School (Branch) 20 9 | 30
3. Ping Shek Estate Catholic Primary School 24 4 1 29
4. PLK Riverian Primary School 22 6 0 28
5. Po On Commercial Association Wan Ho Kan Primary School 17 6 0 23
6. St. Anthony's School 29 11 0 40
7. St. Bonaventure Catholic Primary School 24 5 1 30
8. St. Edward's Catholic Primary School 16 6 0 22
9. St Patrick's School 17 3 0 20
10. The Little Flower's Catholic Primary School 27 5 0 32
11. Sha Tin Wai Dr. Catherine F. Woo Memorial School 34 18 i 53
12. Yuen Long Long Ping Estate Tung Koon Primary School 1t 2 0 13

Total | 264 85 5 354
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Table 42: Sex distribution of selected aggressors in 11 secondary schools in 2010-11

Sex
Male | Female | Missing | Subtotal
School No. of Students

1. China Holiness College 17 10 0 27
2. Christian Alliance Cheng Wing Gee College 20 10 0 30
3.  Fung Kai Liu Man Shek Tong Secondary School 16 16 0 32
4, HKMA K S Lo College 5 5 0 10
5. Kwai Chung Methodist College 13 6 0 19
6. Lung Cheung Government Secondary School 24 8 0 32
7. Nam Wah Catholic Secondary School 12 13 0 25
8.  Pui Shing Catholic Secondary School 17 I 0 18
9.  Shun Tak Fraternal Association Seaward Woo College 20 10 0 30
10. S.K.H. Li Ping Secondary School 13 8 0 21
11. Ling Liang Church M H Lau Secondary School 9 1 0 10

Total | 166 88 0 254
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2.4.1.2¢ Post-test and follow-up test

Post-test has been conducted so as to evaluate the effectiveness of al! types of
groups. Students would be evaluated from the angles of three parties: teachers,
parents, and the students themselves. Post-test for aggressors was conducted after all
group sessions were completed. For groups in semester A, they were conducted in
December 2010, while post-tests for semester B were completed among June 2011.

Post-tests involved a questionnaire, which were the same as that of pre-test.
Information regarding the contents of the questionnaires are provided in the session
on pre-test.

Student post-test and follow-up test. For all types of treatment groups in
semester A and semester B, there would be post-tests, 3-month, 6-month, 12-month

and 24-month follow-up test after the completion of treatment groups.

Teaéher post-test and follow-up test.  Teacher post-test assessments which
included post-tests, 3-month, 6-month, 12-month and 24-month follow-up test were
based on one teacher of each group member. The teacher who participated in the
teacher post-test may be different from the teacher who participated in the teacher
pre-test but he/she had to be familiar with the students. Details of questionnaire are

the same as pre-test and have been described in above sessions.

Parent post-test and follow-up test. ~ One parent of each group member
filled in a parent post-test questionnaire after the group session has been completed
at post-tests, 3-month, 6-month, 12-month and 24-month follow-up test. Details of

questionnaire are the same as pre-test and have been described in above sessions.



2.5 Qutcome Studies

Quantitative evaluation of treatment effectiveness
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Scores before treatment were either obtained from the screening questionnaire

or pre-test. For the sake of convenience, all the scores obtained before treatment are

called as score in pre-test.

Primary School

Student Group

1. Quantitative results for 2009-11 reactive aggressors

Paired sample t-tests were used to analyze the score of reactive and proactive

aggression subscales in RPQ of reactive aggressor’s therapeutic group. The score in

pre-test, post-test, 3-month follow-up, and 6-month follow-up interview were

within-subject variables. The comparisons of means were shown in Table 43 and 44.

Table 43: A comparison of means of score of reactive aggression subscale in
Reactive and Proactive Aggression Questionnaire for reactive aggressor therapeutic

group

Mean difference Sig.
Pre-test — Post-test 2.82 00**
Pre-test — 3-month Follow-up 3.91 00**
Pre-test — 6-month Follow-up 4.72 00**




71

Table 44: A comparison of means of score of proactive aggression subscale in
Reactive and Proactive Aggression Questionnaire for reactive aggressor therapeutic

group

Mean difference Sig.
Pre-test — Post-test 2.20 O1**
Pre-test — 3-month Follow-up 3.44 00**
Pre-test — 6-month Follow-up 4.11 .00**

The score of both reactive and proactive aggression in RPQ of the therapeutic
group member decreased significantly when comparing pre-test and post-test, and
also there was significant difference found between pre-test and follow-up

assessments. Thus, the treatment had a long-term effect after the completion of

treatment.

2. Quantitative results for 2009-11 proactive aggressors

Paired sample t-tests were used to analyze the score of reactive and proactive
aggression subscales in RPQ of proactive aggressor’s therapeutic group. The score
in pre-test, post-test, and 3-month follow-up interview were within-subject variables.

The comparisons of means were shown in Table 45 and 46.

o S A B ST BT
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Table 45: A comparison of means of score of reactive aggression subscale in
Reactive and Proactive Aggression Questionnaire for proactive aggressor therapeutic

group

Mean difference Sig.
Pre-test — Post-test 1.75 Oi**
Pre-test — 3-month Follow-up 2.02 O1#*#*

Table 46: A comparison of means of score of proactive aggression subscale in
Reactive and Proactive Aggression Questionnaire for proactive aggressor therapeutic

group

Mean difference Sig.
Pre-test — Post-test -.87 16
Pre-test — 3-month Follow-up .00 1.00

The score of reactive aggression in RPQ of the therapeutic group member

decreased significantly when comparing pre-test and post-test, and also there was

significant difference found between pre-test and follow-up assessments.

The results showed that there was no significant difference between the score

of pre-test and post-test in the proactive aggression for therapeutic group as well as

the score of pre-test and follow-up assessment.

Parent Group

1. Quantitative resulls for 2009-11 reactive aggressors
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Paired sample t-tests were used to analyze the score of reactive and proactive

ageression subscales in RPQ of reactive aggressor’s therapeutic group. The score in
£g £8 p group

pre-test, post-test, 3-month follow-up, and 6-month follow-up interview were

within-subject variables. The comparisons of means were shown in Table 47 and 48.

Table 47: A comparison of means of score of reactive aggression subscale in
Reactive and Proactive Aggression Questionnaire for reactive aggressor therapeutic

group

Mean difference Sig.
Pre-test — Post-test 3.00 00**
Pre-test — 3-month Follow-up 2.53 00**
Pre-test — 6-month Follow-up 2.38 05*

Table 48: A comparison of means of score of proactive aggression subscale in
Reactive and Proactive Aggression Questionnaire for reactive aggressor therapeutic

group

Mean difference Sig.
Pre-test — Post-test 2.66 00+
Pre-test — 3-month Follow-up 2.75 .00**
Pre-test — 6-month Follow-up 4.38 .00**

The score of both reactive and proactive aggression in RPQ of the therapeutic

group member decreased significantly when comparing pre-test and post-test, and
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also there was significant difference found between pre-test and foliow-up

assessments. Thus, the treatment had a long-term effect after the completion of

treatment.

2. Quantitative results for 2009-11 proactive aggressors

Paired sample t-tests were used to analyze the score of reactive and proactive
aggression subscales in RPQ of proactive aggressor’s therapeutic group. The score

in pre-test, post-test, and 3-month follow-up interview were within-subject variables.

The comparisons of means were shown in Table 49 and 50.

Table 49: A comparison of means of score of reactive aggression subscale in
Reactive and Proactive Aggression Questionnaire for proactive aggressor therapeutic
group

Mean difference Sig.
Pre-test — Post-test 1.79 02*
Pre-test — 3-month Follow-up 441 00**

Table 50: A comparison of means of score of proactive aggression subscale in
Reactive and Proactive Aggression Questionnaire for proactive aggressor therapeutic
group

Mean difference Sig.
Pre-test ~ Post-test 58 34
Pre-test — 3-month Follow-up 2.76 05%
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The score of reactive aggression in RPQ of the therapeutic group member

decreased significantly when comparing pre-test and post-test, and also there was

significant difference found between pre-test and follow-up assessments.

The score of proactive aggression failed to show a significant difference when

comparing pre-test and post-test. However, there was a significant decrease in the

score of proactive aggression in 3-month follow-up assessment when comparing

with the score in pre-test and 3-month follow-up assessment. Thus, the treatment

had a long-term effect after the completion of treatment.

Parallel Group

1. Quantitative results for 2009-11 reactive agoressors

Paired sample t-tests were used to analyze the score of reactive and proactive
aggression subscales in RPQ of reactive aggressor’s therapeutic group. The score in
pre-test, post-test, 3-month follow-up, and 6-month follow-up interview were

within-subject variables. The comparisons of means were shown in Table 51 and 52.
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Table 51: A comparison of means of score of reactive aggression subscale in
Reactive and Proactive Aggression Questionnaire for reactive aggressor therapeutic

group

Mean difference Sig.
Pre-test — Post-test 3.16 00**
Pre-test — 3-month Follow-up 3.11 00**
Pre-test — 6-month Follow-up 5.19 05*

Table 52: A comparison of means of score of proactive aggression subscale in
Reactive and Proactive Aggression Questionnaire for reactive aggressor therapeutic

group

Mean difference Sig.
Pre-test — Post-test 1.48 04*
Pre-test — 3-month Follow-up 1.69 07
Pre-test — 6-month Follow-up 4.39 00**

The score of both reactive and proactive aggression in RPQ of the therapeutic

group member decreased significantly when comparing pre-test and post-test, and

also there was significant difference found between pre-test and follow-up

assessments. Thus, the treatment had a long-term effect after the completion of

treatment.

2. Quantitative results for 2009-11 proactive aggressors
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4

Paired sample t-tests were used to analyze the score of reactive and proactive
aggression subscales in RPQ of proactive aggressor’s therapeutic group. The score
in pre-test and post-test were within-subject variables. The comparisons of means

were shown in Table 53 and 54.

Table 53: A comparison of means of score of reactive aggression subscale in
Reactive and Proactive Aggression Questionnaire for proactive aggressor therapeutic

group

Mean difference Sig.

Pre-test — Post-test 249 00**

Table 54: A comparison of means of score of proactive aggression subscale in
Reactive and Proactive Aggression Questionnaire for proactive aggressor therapeutic

group

Mean difference ~ Sig.

Pre-test — Post-test =10 .89

The score of reactive aggression in RPQ of the therapeutic group member
decreased significantly when comparing pre-test and post-test.

The score of proactive aggression failed to show a significant difference when
comparing pre-test and post-test. Thus, a mixed treatment had been found after the

completion of treatment.




Secondary School

Student Group

1. Ouantitative results for 2009-11 reactive aggressors
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Paired sample t-tests were used to analyze the score of reactive and proactive

aggression subscales in RPQ of reactive aggressor’s therapeutic group. The score in

pre-test, post-test, 3-month follow-up, and 6-month follow-up interview were

within-subject variables. The comparisons of means were shown in Table 55 and 56.

Table 55: A comparison of means of score of reactive aggression subscale in
Reaciive and Proactive Aggression Questionnaire for reactive aggressor therapeutic

group

Mean difference Sig.
Pre-test — Post-test 3.29 00**
Pre-test — 3-month Follow-up 3.20 00**
Pre-test — 6-month Follow-up 4.23 00**

Table 56: A comparison of means of score of proactive aggression subscale in
Reactive and Proactive Aggression Questionnaire for reactive aggressor therapeutic

group

Mean difference Sig.
Pre-test — Post-test 2.21 00**
Pre-test — 3-month Follow-up 90 40
Pre-test — 6-month Follow-up 1.77 .10
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The score of reactive aggression in RPQ of the therapeutic group member
decreased significantly when comparing pre-test and post-test, and also there was
significant difference found between pre-test and follow-up assessments.

The score of proactive aggression in RPQ decreased significantly when
comparing pre-test and post-test, and there was no significant difference when
comparing pre-test and follow-up assessments. Thus, a mixed treatment had been

found after the completion of treatment.

2. Quantitative results for 2009-11 proactive aggressors

Paired sample t-tests were used to analyze the score of reactive and proactive
aggression subscales in RPQ of proactive aggressor’s therapeutic group. The score
in pre-test, post-test, and 3-month follow-up interview were within-subject variables.

The comparisons of means were shown in Table 57 and 58.

Table 57: A comparison of means of score of reactive aggression subscale in
Reactive and Proactive Aggression Questionnaire for proactive aggressor therapeutic

group

Mean difference Sig.

Pre-test — Post-test 3.49 O**

Pre-test — 3-month Follow-up 3.83 00**
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Table 58: A comparison of means of score of proactive aggression subscale in
Reactive and Proactive Aggression Questionnaire for proactive aggressor therapeutic

group

Mean difference Sig.
Pre-test — Post-test 1.74 01*#
Pre-test — 3-month Foliow-up 3.17 00%*

The score of both reactive and proactive aggression in RPQ of the therapeutic
group member decreased significantly when comparing pre-test and post-test, and
also there was significant difference found between pre-test and follow-up
assessments. Thus, the treatment had a long-term effect after the completion of

treatment.

Ambassador Program

Paired sample t-tests were used to analyze the score of reactive and proactive

aggression subscales in RPQ of the ambassador program. The score in pre-test,

post-test, 3-month follow-up, and 6-month follow-up interview were within-subject

variables. The comparisons of means were shown in Table 59 and 60.
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Table 59: A comparison of means of sc¢ore of reactive aggression subscale in

Reactive and Proactive Aggression Questionnaire for ambassador program

Mean difference Sig.
Pre-test — Post-test 3.18 00**
Pre-test — 3-month Follow-up 4.01 .00**
Pre-test — 6-month Follow-up 5.53 L00**

Table 60: A comparison of means of score of proactive aggression subscale in

Reactive and Proactive Aggression Questionnaire for ambassador program

Mean difference Sig.
Pre-test — Post-test 1.79 00**
Pre-test - 3-month Follow-up 1.64 .02*
Pre-test — 6-month Follow-up 3.21 00**

The score of both reactive and proactive aggression in RPQ of the ambassador

program member decreased significantly when comparing pre-test and post-test, and

also there was significant difference found between pre-test and follow-up

assessments. Thus, the treatment had a long-term effect after the completion of

ambassador program.

Student Group with Ambassador program

1. Quantitative results for 2009-11 reactive aggressors
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Paired sample t-tests were used to analyze the score of reactive and proactive
aggression subscales in RPQ of reactive aggressor’s therapeutic group with
ambassador program. The score in pre-test and post-test were within-subject

variables. The comparisons of means were shown in Table 61 and 62.

Table 61: A comparison of means of score of reactive aggression subscale in
Reactive and Proactive Aggression Questionnaire for reactive aggressor therapeutic
group with ambassador program

Mean difference Sig.

Pre-test — Post-test 3.27 00**

Table 62: A comparison of means of score of proactive aggression subscale in
Reactive and Proactive Aggression Questionnaire for reactive aggressor therapeutic
group with ambassador program

Mean difference Sig.

Pre-test — Post-test 1.02 33

The score of reactive aggression in RPQ of the therapeutic group member

decreased significantly when comparing pre-test and post-test.

The score of proactive aggression failed to show a significant difference when

comparing pre-test and post-test. Thus, a mixed treatment had been found after the

completion of treatment.

2. Quantitative results for 2009-11 proactive aggressors




Paired sample t-tests were used to analyze the score of reactive and proactive
aggression subscales in RPQ of proactive aggressor’s therapeutic group with
ambassador program. The score in pre-test and post-test were within-subject

variables. The comparisons of means were shown in Table 63 and 64.

Table 63: A comparison of means of score of reactive aggression subscale in
Reactive and Proactive Aggression Questionnaire for proactive aggressor therapeutic
group with ambassador program

Mean difference Sig.

Pre-test — Post-test 3.72 00*#*

Table 64: A comparison of means of score of proactive aggression subscale in
Reactive and Proactive Aggression Questionnaire for proactive aggressor therapeutic
group with ambassador program

Mean difference Sig.

Pre-test — Post-test .76 47

The score of reactive aggression in RPQ of the therapeutic group member

decreased significantly when comparing pre-test and post-test.

The score of proactive aggression failed to show a significant difference when

comparing pre-test and post-test. Thus, a mixed treatment had been found after the

completion of treatment.
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2.6 Therapeutic Group

After rigorous and in-depth screening and pre-assessment, the behavioral
problems, cognitive distortion and emotional disturbance of the identified aggressors
would be handled by different strategies. 9 secondary schools have joined the project

and all of them would conduct therapeutic groups for identified aggressors.

In the 12 primary schools, three types of therapeutic groups would be
conducted in semester B, including one for identified aggressors and another type
for parents of identified aggressors and the last one was parent-child paraliel group.
The group combination and number of participants in each school would be
determined by the research results and also the response rate of potential

participants.

2.6.1 Student group in secondary schools

In semester B of school year 2010-2011, 12 therapeutic groups for the
identified aggressors in secondary schools have been implemented. Each therapeutic
group consisted of about 9 aggressors selected from screening and pre-assessment.
Three types of therapeutic groups were adopted to compare the effectiveness of
different types of treatment on the participants.

The number of students in each treatment-serving school was shown in Table 65.

Table 65 Number of participants in student groups in treatment-serving schools

(secondary)
Number of Number of
School
groups students
. China Holiness College 1 9
2. Christian Alliance Cheng Wing Gee College 2 17
Fung Kai Liu Man Shek Tong Secondary 1 9
School
4. Kwai Chung Methodist College 1 9
5. Lung Cheung Government Secondary School 2 19
6. Nam Wah Catholic Secondary School 1 9
7. Pui Shing Catholic Secondary School 1
8. Shun Tak Fraternal Association Seaward Woo 2 18
College
9.  S.K.H. Li Ping Secondary School 1 10
Total 12 109
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Group 1 :
Linking up different literatures and based on relevant theories on aggression, a

therapeutic group for reactive aggressors was designed and implemented by
adopting Cognitive Behavioral Therapy (CBT). Based on literature, reactive
aggressors had difficulties in encoding of social cues, the first step of Social
Information Processing Model (SIP Model). They acquired the social cues
selectively, and thus wrongly interpreted the intentions and behaviors of others. The
hot-tempered reactive aggressors then react to people aggressively (Dodge, 1991;
Crick & Dodge, 1996; Pettit, Polaha, & Mize, 2001). Therefore, the group process
aimed at disputing the irrational beliefs of using violent ways to respond to
self-interpreted hostility of others and replacing it by a rational belief. Assertiveness

training was also employed to improve their social and problem-solving skills.

Two workers were responsible to hold each group for every session. Apart from
the in-group tasks, members’ transference of learning from classroom into their daily
lives was also emphasized. Workers made unflagging effort to encourage each
member to do homework assignment after each session so that they could think over,
practice and internalize what they had learnt in each session.

The main goals of the reactive aggressors group were as follows:

Cognitive Level

1. To learn the concept of A-B-C (Activating event, belief, consequence) of CBT

2. To assist the members to discover, dispute and replace their irrational beliefs

3. To improve members’ ability of encoding information and cues
comprehensively

4. To improve members’ ability of interpretation correctly

Emotional Level

5. To reduce the hostility of members towards others

6. To learn how to manage their emotions and anger

Behavioral Level

7. To minimize the frequency of using violent ways to react to others
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8. To improve the social skills and problem-solving skills of members

Objectives of each session of reactive group

Session | Objectives
1 « To develop the trust and security among workers and members
+ To make a group contract and regulations
- To share the expectation of members
+ To let the members understand the rationale and content of the group
2 + To let members understand there are different sensors to collect cues
« To let members explore their dominant sensors
+ To understand the comprehensive use of sensors would affect their
behavioral and emotional responses
3 » To explore members’ past experience of aggression and bullying
- To explore the attribution, behavioral response and emotional
response of members
4 + To learn the concept of A-B-C
+ To explore the irrational beliefs of members
5 » To understand the concept of A-B-C
+ To discover the irrational beliefs of members and help members
recognize their own irrational beliefs
6 - To teach the themes of irrational beliefs
+ To help members visualize the long term negative consequences of
irrational beliefs
+ To motivate members to change their irrational beliefs
7 + To teach the elements of rational thoughts
- To let members discover the irrational elements of their irrational
thought (Dispute)
+ To create mutual support for change in group
+ To encourage members to try new behaviors in order to create
exceptional experience
8 + To dispute the irrational beliefs of members
« To evaluate the experience of trying the new behaviors and
consolidate members’ rational beliefs _
» To build up the support among members in trying out new behaviors
9 « To teach anger management skills
+ To teacher problem-solving skills
10 + To consolidate the learning of members in group
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- To prevent méribers from beéing relapse
+ To empathize the change and strength of members
+ To strengthen the confidence of members to have positive change

Group 2
Linking up different literatures and based on relevant theories on aggression,

a therapeutic treatment group for proactive aggressors was designed and
implemented by adopting Cognitive Behavioral Therapy (CBT). Based on literature
review, the proactive aggressors encountered problems in the third to fifth step in the
Social Information Processing Model (Dodge, 1986; Crick & Dodge, 1996; Pettit,
Polaha, & Mize, 2001). In the response research process, the proactive aggressors
mainly use violence and aggressive ways to obtain their instrumental goals and
neglect the negative consequences. They are cautious, swift and well-planned to
action without empathy and sympathy. Therefore the group process aimed at
disputing the irrational beliefs of using violent ways to attain their instrumental
goals of proactive aggressors and replacing it by a rational belief. Lastly, empathy
training was provided to proactive aggressors to reconstruct their sense of empathy.

Two workers were responsible to hold each group for every session. Apart
from the in-group tasks, members’ transference of learning from classroom into their
daily lives was also emphasized. Workers made unflagging effort to encourage each
member to do homework assignment after each session so that they could think over,

practice and internalize what they had learnt in each session.
The main goals of the proactive aggressors groups were as follows:

Cognitive Level
1. To learn the concept of A-B-C of Cognitive Behavioral Therapy

2. To assist the members to discover, dispute and replace their irrational beliefs
3. To expand members’ ways of achieving goals and the types of goals

4. To explore the primary reinforcer of members and detect the secondary
reinforcer of the aggressive behaviors

5. To develop the secondary reinforcer of members on positive behavior .

Emotional Level
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1. To rebuild the empathy of members including understanding their own and

others’ feelings

Behavioral Level

1. To minimize the frequency of using aggressive means to attain goals

2. To practice using positive behavior in achieving goals

Objectives of each session of proactive group

Session | Objectives
I » To develop the trust and security among workers and members
+ To make group contract and regulations
- To facilitate the sharing on the expectation of members towards the
group
+ To explore and assess the school life and aggressive behavior of
members
2 » To explore the primary reinforcer of members and detect the
secondary reinforcer of the aggressive behavior
« To explore the source of learning of members on aggressive behaviors
+ To explore the goals of members
- To stimulate members to raise the awareness on the negative
consequences of aggressive behavior
3 + To explore and assess members’ ways of achieving goals
+ To raise the self-consciousness of members on achieving goals
through various ways
4 + To explore the suppressed emotions of members
» To assist the members to realize different emotions under different
context
5 + To learn the concept of A-B-C and recognize the relationship between
belief, emotion and behavior
+ To explore the irrational beliefs of members
6 + To assist members to develop different perspectives to handle

conflicts and various situations in life

To identify the irrational beliefs of members and explore the negative
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emotions and behavior according to irrational beliefs

+ To motivate the members to make changes and dispute the irrational
beliefs

7 + To introduce the concept of sensibility (S5 SHEH&IE)
+ To dispute the irrational beliefs of members through applying the

concept of sensibility

8 + To assist the members to apply rational beliefs and positive behavior
to achieve their own goals

» To dispute the irrational beliefs of members

+ To build the support among members in trying out new positive

behaviors

9 + To enhance the empathy of members in the perspective of victims and
significant others
*+ To encourage the members to have a new perspective to solve

problems and try to reduce their aggressive behaviors

10 » To consolidate the learning of members through the sessions
+ To empathize the changes and strengths of members

« To strengthen the confidence of members of making positive changes

n life

Group 3
With the rigorous and in-depth screening and assessment, a group for identified

aggressors has been started since semester B. Generally, two workers were
responsible to hold a group.

The theme of the group was to help students to minimize some of their
problematic behaviors through increasing their motivation in learning. During the
ten counseling sessions, workers would try to explore some negative behavior of
students (if any) through observation and sharing in different activities. At the same
time, workers would try to promote them some positive methods, thoughts and
values in order to facilitate some positive.changes to students. Besides, some

important concepts were applied in order to meet the needs of youths / students.

Some researches indicated that learning is an active process that helps people

builds an understanding of the world. People learn because this helps them satisfy
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needs. Some of needs are simple but some of them are complex. However, the
problem is that people may have chances to learn some problematic methods such as
violence to satisfy different needs. Since learning is always one of the major tasks
for youths, so we can help them to learn some better methods through the process of

learning.

To facilitate youths to learn some better methods instead of problematic one,
we need to help children become more self-disciplined and more in control of
themselves and these always involve helping them to make choices and exercise

independence.

In this group, workers have arranged various activities in different sessions
that help students to use ways / methods that are more positive to meet different
needs for autonomy, competence, relatedness, self-esteem, and enjoyment. These
needs are always consider as important needs for students. Besides, the concept of
intrinsic motivation was also involved in the sessions because workers want to use it
to reinforce some positive behaviours of students that observed by workers. Intrinsic
motivation refers to the desire to do an activity for its own sake, just for the interest
and enjoyment that activity provides. According to theory of intrinsic motivation,
feeling competent and autonomous are particularly important to motivation.
Therefore, workers have also applied this concept into the sessions in order to
facilitate students to make positive changes. Workers also encouraged group
members to apply what they have leamt in the sessions in order to internalize those
skills and knowledge in their daily lives.

The main goals and objectives of the groups for aggressors were as follows:

Goals

It is believed that the concepts mentioned above can help students to meet
three different goals. Goals are: 1) To help student to be a good leader in different
field 2) To increase students’ motivation in learning 3) To help student to minimize

some problematic behaviors and promote some positive behavior

Objectives

The main objectives in holding the group for the students of aggressors are as
follow:
1. To expand the ways of thinking of members and cultivate more positive beliefs
and values
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behaviors

o1

To increase the motivation of members on some positive behaviors
To learn techniques in managing members’ emotions under stress and anxiety
To strengthen the communication skills of members

To facilitate students to have positive behavioral changes and reduce negative

Objectives of each session of the group

Session

Objectives

To provide a comfortable atmosphere for group members
To introduce the group and allow group members to know each other
To allow workers to build trust and rapport with group members

To establish group contract through different activities

To provide a comfortable climate for group members

To allow group members to know each other deeper and more

To allow workers to build trust and rapport with group members

To help group members and workers to become better acquainted and
to be aware of and appreciate their own uniqueness while sharing

together.

To facilitate the group members to examine their learning motivation
To introduce and compare mastery goals and performance goals

To encourage group members to possess mastery goals in their
learning in order to facilitate some positive changes in both their

cognitive and behavioral level

To help group members to learn the importance of creativity in
learning and solving problems

To help group members to learn the importance of creativity as a
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potential leader

To help group members to explore their strengths

To help group members to discover and admire others’ strengths

To help group members to learn to express in different ways

To help group members to learn the importance of communication as a
leader

To motivate the group members to build autonomy and

self-determination towards their thinking and behavior

To help group members to learn to express in different ways

To explore some important elements in communications such as
focusing, listening and discussing

To learn the difference between one-way communication and two-way
communication

To facilitate the group members to learn how listening can reduce
misunderstanding and the negative behavior induced from

misbehavior

To help group members to learn solve problem.
To help group members to learn the importance of decision-making as

a leader

To facilitate the group members to recognize the importance of

different life events in their life and establish their own goals

10

To help members to review something about their life such as their

expectation, career, future goal,

To summarize and consolidate the knowledge learned in previous

sessions
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2.6.2 Parent group in primarv schools

In semester B of school year 2010-2011, 7 therapeutic groups for parents of
identified aggressors in primary schools have been implemented. Each therapeutic
group consisted of about 8 parents selected from screening and pre-assessment. The
proactive treatment group for the parents of aggressors was the main therapeutic
group for proactive aggressors’ parent.

The number of parents in each treatment-serving school was shown in Table 66.

Table 66 Number of participants in parent group in treatment-serving schools
(primary)

Number of Number of
School
groups parents
1. Ping Shek Estate Catholic Primary 1 10
School
2. PLK Riverian Primary School 1 10
Po On Commercial Association Wan 2 12
Ho Kan Primary School
4.  St. Anthony's School 1
5. The Little Flowet's Catholic Primary 1 ' 6
School
6. Sha Tin Wai Dr. Catherine F. Woo 1 6
Memoral School
Total 7 53

The theme of the parent group was to facilitate parents’ parenting style.
Parenting styles were often used in studies investigating parenting styles in relation
to diverse child outcome variables (Dombusch et al., 1987; Hart, Nelson, Robinsen,
QOlsen, & McNeilly-Choque, 1998). Some researchers indicated that adaptive and
effective parenting was beneficial to children development as opposed to the
negative outcomes produced by ineffective parenting (Demo & Cox, 2000).

Based on literature and local experience, indigenous strategtes had been
designed and were carried out in our groups. Generally, a common group work
strategies had been designed through CBT. At the same time, in response to the
unique circumstance of each therapeutic group, social workers were responsible to
fine tune and make necessary adjustment in order to fit with the development and

needs of each group.
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Apart from the in-group tasks, members’ transference of learning from group
into their daily lives was also emphasized. Workers had made unflagging effort to
encourage each member to do homework assignment after each session so that they
could think over, practice and internalize what they had learnt in each session.

The main goals and objectives in holding the treatment group for the parents of
aggressors were as follow:

Goals

Group members were expected to develop a more flexible ways to think, in
order to promote a more functional parenting practices and hence minimize negative
behaviors of their child.

Objectives

Cognitive Level
1) To learn the concept of cognitive model

2) To assist the members to discover, dispute and to cope with their distorted

thoughts in parenting

-3) To expend members’ ways of thinking and cultivate more positive beliefs and

values

4) To change or modify members’ rigid rules and attitude in parenting

Emotional Level

5) To rebuild the empathy of members including understanding their own and

others’ feelings

Behavioral Level
6) To strengthen parent-child communication skills

7) To use positive behavior in parenting
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Objectives of each session for the parents of proactive aggressors group

Session

Objectives

1

To let members understand the rationale and content of the group
To make group contract and regulations

To develop trust and security among workers and members

To understand the expectation of members towards the group

To introduce the assignment of mood thermometer to group

To increase members’ awareness towards their behavior, emotions and
distorted thoughts through video (/NZAFZE).

To allow members to identify and review their parenting style

To understand the relationship between maladaptive parenting style
and aggressive children behavior

To enhance effectiveness of parenting practices

To help members to learn more about the concept of cognitive model

To let members understand the fundamental role of distorted thoughts
to negative body sensations, emotions and behaviors

To introduce typical cognitive distortions

To identify distorted thoughts of members

To let member understand the influence of their behaviors, emotions,
and distorted thoughts to their children

To learn techniques in coping with distorted thoughts

To let members know about the importance of rules and assumptions
To let members to identify their rules and assumption towards
parenting

To explore and review their life history in order to find out some
factors that influenced the formation of their own parental rules and
regulations.

To help group members to understand more about their parental rules
and regulations

To help group members understand more about their parenting style
and how parenting style influenced their relationship with their

children.

To teach members to reduce the rigidity of their rules and assumptions
towards parenting

To change or modify parenting rules and to make them more
functional

To introduce tips in changing or modifying rules

To build empathy of members in the perspective of the victims and
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significant others
To develop a new perspectives for members to change their bullying
behaviors

8 - To consolidate the learning of members in past sessions
To encourage members to apply their learning into daily life
To evaluate the progress/improvement of individual members

To help members in setting future goals and plans

2.6.3 Student group in primary schools

In semester B of school year 2010-2011, 4 therapeutic groups for identified
proactive aggressors have been implemented. It consisted of about 38 students
selected from screening and pre-assessment. The proactive treatment group for

aggressors was the main therapeutic group in primary school.
The number of students in each treatment-serving school was shown in Table 67.

Table 67 Number of participants in student group in treatment-serving schools

(primary)

Number of Number of
School
groups students
PLK Riverian Primary School 1 10
St. Anthony's School 1 10
The Little Flower's Catholic Primary 1 9
School
4.  Sha Tin Wai Dr. Catherine F. Woo 1 9
Memoral School
Total 4 38
Group 1

Cognitive Behavioral Therapy (CBT) has been adopted in the planning and
implementing of groups. Based on literature and local experience, indigenous
strategies have been designed and carried out in our groups. Generally, a common
group work strategies had been designed through CBT. At the same time, in
response to the unique circumstance of each therapeutic group, social workers were
responsible to fine tune and make necessary adjustment to fit with the development

and needs of each group.

Two workers were responsible to hold each group for every session. Apart
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from the in-group tasks, we also emphasized membérs’ transference of learning from
classroom into their daily lives. Social workers made unflagging effort to encourage
each member to do homework assignment after each session so that they could think

over, practice and internalize what they had learnt in groups over the week.

The main goals and objectives of the proactive aggressors groups were as follows:

Goals

After the group, the group members were expected to become self-actualized
and no longer use any aggressive means to attain their goals. They would be empathic
and that their behaviors would lead to negative consequences. By developing the
super-ego of the group members, they would adopt different perspective in
problem-solving and have a harmony school life.

Objectives

Cognitive Level

To learn the concept of A-B-C of CBT

To assist the members to discover, dispute and replace their irrational beliefs
To expand members’ ways of achieving goals

To expand the types of goals of members

To explore the primary reinforcer of members and detect the secondary reinforcer
of the bullying behaviors

6. To develop the secondary reinforcer of positive behavior

o N

Emotional Level :
7. To rebuild the empathy of members including understanding their own and others’
feelings

Behavior Level
8. To minimize the frequency of using violent ways to attain goals
9. To try out using positive behavior in achieving goals

Objectives of each session for proactive aggressors group

Session | Objectives
1 - To develop the trust and security among workers and members

To make a group contract and regulations
To share the expectation of members

To let the members understand the rationale and content of the group

2  To explore the primary reinforce of members and detect the secondary reinforce
of the bullying behaviors

To explore the source of learning of bullying behaviors of members
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To explore the goals of members

To explore members’ way of achieving goals

To raise the self-consciousness of members

To explore the suppressed emotions of members

To let members understand they had different emotions under different context

To learn the concept of A-B-C

To explore the irrational beliefs of members

To understand the negative consequences of bullying

To develop members to have different perspectives

To understand the concepts of having negative consequences when violation of
rule, being socially proper, and empathic with others.

To apply the concepts on bullying behavior

To discover the irrational beliefs of members

To try out the positive behaviors of achieving goals

To dispute the irrational beliefs of members

To develop a new perspectives for members to change their bullying behaviors
To consolidate the learning of members in group

To prevent members from being relapse

2.6.4 Parent-child parallel group in primary schools

In semester B of school year 2010-2011, 7 therapeutic groups for identified
aggressors have been implemented. It consisted of about 60 students selected from
screening and pre-assessment.

The number of students in each treatment-serving school was shown in Table 68.

Table 68 Number of participants in parent-child parallel group in treatment-serving

schools (primary)
Number of Number pairs of
School .
groups parent-child
Ho Shun Primary School 1 12

LST Leung Kau Kui Primary School 1 6
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3. St. Anthony’s School - 1 11
St. Bonaventure Catholic Primary 1 7
School
St. Edward’s Catholic Primary School 1 10
St. Patrick's School 1
Shun Tak Fraternal Association 1
Seaward Woo College

Total 7 60

Group 1
Enhancing children’s social-cognitive and emotional regulation processes are

crucial for reducing their aggressive behaviors. On the other hand, parenting
behavior is also a risk factor for aggressive behaviors. As child behavior affects
parenting behavior in a bidirectional manner (Fite, Colder, Lochman, & Wells, 2006),
this parent-child parallel group focused on both children’s cognition and self
regulation and the parenting practices of their parents in order to alleviate
aggression.

Multicomponent interventions with treatments given to both children and their
parents had been proved to be effective in reducing children’s delinquent behaviors
(Conduct Problems Prevention Research Group, 2002). In addition, it was suggested
by Lochman & Wells (2004) that the intervention effects were most apparent when
both parent and child were involved in the treatment program.

The theme of the parallel group of the parent side is to facilitate parents’
parenting style. Parenting styles are often used in studies investigating parenting
styles in relation to diverse child outcome variables (Dornbusch et al., 1987; Hart,
Nelson, Robinson, Olsen, & McNeilly-Choque, 1998). Some researchers indicated
that adaptive and effective parenting was benefit to children development as
opposed to the negative outcomes produced by ineffective parenting (Demo & Cox,
2000).

Cognitive Behavioral Therapy (CBT) had been adopted in the planning and
implementing of groups. Based on literature and local experience, indigenous
strategies had been designed and carried out in our groups. Generally, a common
group work strategies had been designed through CBT. At the same time, in
response to the unique circumstance of each therapeutic group, social workers were

responsible to fine tune and make necessary adjustment to fit with the development
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and needs of each group.

With the rigorous and in-depth screening and assessment, 11 students and their
parents for parallel group in the second semester. The parallel group design was
based on Cognitive Behavioral Therapy.

The main goals and objectives in holding the treatment group for the parents
and the proactive aggressors were as follow:

Goals
Group members are expected to develop a more flexible ways to think, in order

to promote a more functional parenting practices, so as to minimize negative

behaviors of their children.

Objectives

Cognitive Level

I. To learn the concept of cognitive model

2. To assist the members to discover, dispute and to cope with their distorted

thoughts in parenting

3. To change or modify members’ rigid rules and attitude in parenting

4. To expand the types of goals and members and their ways of achieving goals
5. To detect secondary reinforcer of children’s bullying behaviors and develop the

secondary reinforce of positive behavior

6. To expend members’ ways of thinking and cultivate more positive beliefs and

values

Emotional Level
7. To rebuild the empathy of members including understanding their own and
others’ feelings

Behavioral Level
8.  To strengthen parent-child communication skilis
9. To promote effective parenting styles

10. To minimize the frequency of children using violent ways to attain goals

Objectives of each session for proactive parent-child parallel group
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Session

Objectives

1

To let members understand the rationale and content of the group

To make group contract and regulations that develop trust and security
among workers and members

To assist parents realize the relationship between their maladaptive
parenting style and aggressive children’s behavior

To guide the parents to review their parenting styles and reflect the areas
for improvement

To assist the children to set up their individual goals in the group and
discuss the ways to achieve in the sessions

To assist the parents to understand the importance of thoughts and realize
how their thoughts induce different behaviors and emotions

To facilitate the parent-child communication and encourage mutual
understanding

To let members realize the fundamental relation between distorted
thoughts, negative body sensations, emotions and behaviors

To stimulate children’s awareness on their emotions

To introduce 10 types of typical cognitive distortions and identify
distorted thoughts of each parent

To explore the primary and secondary reinforcers of children on their
bullying behaviors

To explore the source of learning of children’s bullying behavior and
stimulate children to realize the negative consequences of bullying

To let parents and children understand the expectations of each other and
assist them to brainstorm more realistic and reasonable ones that can
facilitate better parent-child relationship

To explore and review the life story of parents in order to explore the
factors influencing the formation of parental rules and regulations

To let parents understand the impact of parenting styles of previous
generation on their thought, emotions and behavior in parenting

To assist the children to realize the relationship between thoughts,
behavior, emotion and body reaction

To raise the awareness of parents and children on realizing the body
reactions and emotions of family members that can enhance the
parent-child relationship

To assist the parents to learn techniques in coping with distorted thoughts

To assist the parents to evaluate their inappropriate parental rules and
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motivate them to revise more functional parenting styles

To raise the awareness of children on distorted thoughts and the linkage
with aggressive behavior

To introduce the concept of sensibility (5 E S H &) to children that
encourage them to think in different angles when they have distorted
thought and reduce their aggressive behavior

To introduce tips for changing or modify rules on parenting

To assist parents to take children’s perspective and be empathic with their
children

To strengthen children’s abilities on dealing with distorted thoughts
through recognizing their efforts and reviewing the difficulties they face
To build empathy of children in the perspective of the victims and
significant others

To develop a new perspective for children to reduce their bullying
behavior

To introduce the concept and importance of “I-message”

To facilitate the parents and children to practice “I-message” through
communicating with each other

To consolidate the learning of members in past sessions and encourage the
application of learning into daily life

To evaluate the improvement of individual members throughout the group
To assist members in setting common future goals and plans
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The anti-bully ambassador program is organized in 9 treatment secondary schools of

this year. It aims at handling the aggressive students through peer intervention.

Therefore, throughout the school year, the ambassadors would 1) organize two or

more activities for engagement, and 2) provide individual/group peer counseling to

the selected students with aggressive behaviors from screening and pre-assessment.

In maximizing the positive influence on targeted students, each ambassador would

conduct peer counseling with 3 to 4 aggressors. Such arrangement was to induce

positive change in aggressive youth in school, and also to fully train the

ambassadors as peer leader in providing help and support to their peers. It would

help sustain the anti-bullying culture and ways to cope with student aggression at

school in a long run.

The objectives of the Anti-bullying Ambassador program were shown as follows:

1. To train potential students to become peer leaders

2. To help the school in identifying aggressors through interfering peer system,

aiming to reduce their aggressive behavior

3. To build up resources in school to reduce school bullying

4. To improve the school culture in building a harmonious school atmosphere

Table 69 Timeline of the Anti-bullying Ambassador program

Date Content
September 2010 Interview & finalize the selected list of
ambassadors
October 2010 Ambassador training days
November 2010 to January Ambassador organize the first semester

2011

activities for mentees

December 2010 to May 2011

Bi-weekly peer counseling activities
Finishing the report in logbook after each

meeting

1 and 15 of each month

Ambassadors  reporting  progress  to

responsible teacher

January 2011 and May 2011

Submission of ambassadors’ logbooks to
responsible teacher on the first day of school

in January & April

February 2011 to May 2011

Mid-term  evaluation  meeting  with
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ambassadors and teachers

February 2011 to May 2011 | Ambassador organize the second semester

activities for mentees

Final evaluation meeting with ambassadors

June 2011

and teachers
9 July 2011 Award ceremony

Final meeting with school’s principal, vice
August 2011

principle and teachers

Table 70 Number of Anti-bullying Ambassador Activities in treatment-serving

schools
School No. of activities

1. China Holiness College 4
2. Christian Alliance Cheng Wing Gee College 2
3. FungKai Liu Man Shek Tong Secondary School 4
4. Kwai Chung Methodist College 2
5. Lung Cheung Government Secondary School 3
6. Nam Wah Catholic Secondary School 2
7.  Pui Shing Catholic Secondary School 3
8.  Shun Tak Fraternal Association Seaward Woo College 2
9.  S.K.H. Li Ping Secondary School 2

Total 24

After the completion of the Ambassador Program, one of the ambassadors from
each school was awarded in the ceremony as the best ambassador to recognize
his/her contribution on the Ambassador Program and the effort of the care of the

mentee.
To appreciate the effort and contribution of treatment school and evaluated the

effectiveness on carried out the Ambassador program. One school was awarded the

“Best Ambassador School” in the Ceremony for recognition at the end of this year.

2.7.1 Anti-bullying Ambassador program Booklet with DVD

To promote the peer counseling concept and educate social workers and teachers for
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the operation of the ambassador program, a Booklet with DVD was produced at this
year. The contents of the booklet covered the selection, training, activities and the
sample of the manual. On the other hand, the content of the DVD focused on various
scenarios which depicted difficulties that ambassadors may encounter. In total, 1000
booklets with DVD were published and gave to schools based on request.
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2.8 Awarding Ceremony

Project CARE Awarding Ceremony held on 9" July, 2011 (secondary schools)
and 10" July, 2011 (primary schools) from 10:00 a.m. — 4:30 p.m., at Wei Hing
Theatre, City University of Hong Kong invited all participating students, school
teachers and parents to mark the remarkable achievement of students and their
parents (Table 71,72). The guests of honor awarding the certificate to all
participating students were listed in Table 50. Teachers, parents and students were
delighted to share the successful experience of the Project by broadcasting the
reminiscence moments of the group members and the sharing of students, teachers

and parents. The rundown of the four sessions was shown in Table 74 to 77.

Table 71 Attendance of I1 serving secondary schools

School Principal & | Students Parents
Teachers
. China Holiness College 2 26 1
2. Christian Alliance Cheng Wing Gee 4 26 14
College
3. Fung Kai Liu Man Shek Tong 0 13 5
Secondary School
4. HKMAK S Lo College 1 10 1
Kwai Chung Methodist College 9 28 29
6. Lung Cheung Government Secondary 4 42 0
School
Nam Wah Catholic Secondary School 3 20
Pui Shing Catholic Secondary School 2 14
Shun Tak Fraternal Association Seaward 2 28
Woo College
10. S.K.H. Li Ping Secondary School 2 23 0
11. Ling Liang Church M H Lau Secondary 2 8 2
School
Total 3 238 61
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Table 72 Attendance of 12 serving primary schools

School Principal & | Students Parents
Teachers
1. Ho Shun Primary School 2 15 13
2. LST Leung Kau Kui Primary School 3 15 7
(Branch)
3. Ping Shek Estate Catholic Primary 0 9 8
School
4. PLK Riverian Primary School 1 16 14
5. Po On Commercial Association Wan Ho 1 12 14
Kan Primary School
6. St. Anthony’s School 2 20 24
7. St. Bonaventure Catholic Primary School 2 19 18
8. St. Edward’s Catholic Primary School 1 11 11
9. St. Patrick’s School 2 15 15
10. The Little Flower’s Catholic Primary 2 1i 11
School '
11. Sha Tin Wai Dr. Catherine F. Woo I 18 17
Memorial School
12. Yuen Long Long Ping Estate Tung Koon 1 5 5
Primary School
Total 18 166 157

Table 73 Guests of honor in the Award Ceremony

9" Tuly, 2011
Secondary School,

Morning session

Mr. Brian Lee Siu Fung, Principal inspector of the Education
Bureau - Guidance & Discipline

Dr. Alice Chong Ming Lin, Associate Professor of Department
of Applied Social Studies, City University of Hong Kong

Dr. Leung Kwan Kwok, Associate Professor of Department of
Applied Social Studies, City University of Hong Kong

Dr. Anna Hui Na Na, Assistant Professor of Department of
Applied Social Studies, City University of Hong Kong

Professor Ng Sik Hung, Chair Professor of Social Psychology of

Department of Applied Social Studies, City University of Hong
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9t July, 2011
Secondary School,

Afternoon session

Kong

Miss Mandy, Judge of Harmony School Life Competitions -

Comics

Mr. Raymond Li, Director of Production House

10™ July, 2011
Primary School,

Moming session

Dr. Raymond Chan Kwok Hong, Associate Head of Department
of Applied Social Studies, City University of Hong Kong

Dr. Esther Chow Oi Wah, Assistant Professor of Department of
Applied Social Studies, City University of Hong Kong

Mr. Keswick Chuk Wing Hung, Center-In-charge of Integrated
Service Centre for Reconciliation of ELCHK

Mr. Li Tin Lun, Supervisor of Shamshuipo East Integrated
Children and Youth Service of HKCS

Ms Winnie Lui Wai Ling, Project clinical supervisor

10™ July, 2011
Primary School,
Afternoon session

Professor Lo Tit Wing, Professor of Department of Applied
Social Studies, City University of Hong Kong

Dr. Sylvia Kwok Lai Yuk Ching, Assistant Professor of
Department of Applied Social Studies , City University of Hong
Kong

Miss Lobintan, Judge of Harmony School Life Competition -

Comics

Mr. Ko Tin Lung, Judge of Harmony School Life Competition -

Drama

Ms Winnie Lui Wai Ling, Project Clinical Supervisor
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Table 74 Rundown of Ceremony at gth Juij 2011 (Secondary School, Morning

session)
Time Rundown
10:00-10:15 | Welcoming Speech
* Dr. Annis Fung Lai Chu, Assistant Professor of Department of
Applied Social Studies, City University of Hong Kong
Award-giving speech
*  Mr. Brian Lee Siu Fung (Principal inspector of the Education
Bureau - Guidance & Discipline)
Souvenir presentation to guests
Mr. Brian Lee Siu Fung (Principal inspector of the Education
Bureau - Guidance & Discipline)
Dr. Alice Chong Ming Lin, Associate Professor of Department of
Applied Social Studies, City University of Hong Kong
+ Dr. Leung Kwan Kwok, Associate Professor of Department of
Applied Social Studies, City University of Hong Kong
+ Dr. Anna Hui Na Na, Assistant Professor of Department of
Applied Social Studies, City University of Hong Kong
+ Principals / School Representatives of 6 serving schools
1015 - Video
10:20
10:20- Award presentation (Round 1)
10:26 Ling Liang Church M H Lau Secondary School
S.K.H. Li Ping Secondary School
10:26 - Student Sharing (Student Group Member)
10:29
10:29 - Award presentation (Round 2)
10:39 + Christian Alliance Cheng Wing Gee College
+ Shun Tak Fraternal Association Seaward Woo College
10:39 ~ Teacher Sharing
10:42
10:42 — Q&A
10:47
10:47 - Award presentation (Round 3)
10:53 + HKMAK S Lo College
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Lung Cheung Government Secondary School

10:53 — Student Sharing (Ambassador & Mentee)
10:59
10:59 — 11:01 | Award presentation for “The Best Ambassador”
11:01 —11:11 | Student Sharing (The Best Ambassador)
11:11 —11:16 | Harmony School Competition Award presentation
+ “Most Harmonious Campus™ Honor
“Most Harmonious Family School Cooperation” Prize
11:16 - 11:46 | Harmony School Competition Award Performance - Winner of
“Most Harmonious Campus” Honor and “Most Harmonious Family
School Cooperation™ Prize
11:46 — 11:51 | Student Video
11:51 - 12:00 | Conclusion

Table 75 Rundown of Ceremony at gt July 2011 (Secondary School, Afternoon

Session)

Time

Rundown

2:30 - 2:45

Welcoming Speech
+ Dr. Annis Fung Lai Chu, Assistant Professor of Department of

Applied Social Studies, City University of Hong Kong

Award-giving speech
Professor Ng Sik Hung, Chair Professor of Social Psychology of
Department of Applied Social Studies, City University of Hong
Kong

Souvenir presentation to guests
Professor Ng Sik Hung, Chair Professor of Social Psychology of
Department of Applied Social Studies, City University of Hong
Kong
Miss Mandy, Judge of Harmony School Life Competitions —
Comics
Mr. Raymond Li, Director of Production House

Principals / School Representatives of 5 serving schools

2:45-2:50

Video

2:50-3:01

Award presentation (Round 1)
China Holiness College
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» Nam Wah Catholic Secondary School

3:01-3:04 Student Sharing (Group member)
3:04 - 3:09 Award presentation (Round 2)
+ Fung Kai Liu Man Shek Tong Secondary School
+ Kwai Chung Methodist Coliege
3:09-3:12 Teacher Sharing
3:12-3:17 Q &A
3:17-3:20 | Award presentation (Round 3)
* Pui Shing Catholic Secondary School
3:20-3:25 Student Sharing (Ambassador & Mentee)
3:25-3:27 Award presentation for “The Best Ambassador”
3:27-3:37 Student Sharing (The Best Ambassador)
3:37-3:38 Award presentation for “Outstanding Harmony School”
3:38 -3:41 Teacher and Student Sharing (Qutstanding Harmony School)
3:41 —-3:51 Harmony School Life Competitions Award Presentation
+ Slogan Competition
« Comics Competition
*+ Drama Competition
3:51 -4:11 Drama Performance — Winner of Drama Competition
4:11-4:16 Student Video
4:16 — 4:30 Conclusion

Table 76 Rundown of Ceremony at 10" July 2011 (Primary School, Morning

Session)
Time Rundown
10:00 — Welcoming Speech
10:15 Dr. Annis Fung Lai Chu, Assistant Professor of Department of

Applied Social Studies, City University of Hong Kong
Award-giving speech
Dr. Raymond Chan Kwok Hong, Associate Head of Department
of Applied Social Studies, City University of Hong Kong
Souvenir presentation to guests
+ Dr. Raymond Chan Kwok Hong, Associate Head of Department
of Applied Social Studies, City University of Hong Kong
* Dr. Esther Chow Oi Wah, Assistant Professor of Department of




Applied Social Studies, City University of Hong Kong
Mr. Keswick Chuk Wing Hung, Center-In-charge of Integrated
Service Centre for Reconciliation of ELCHK

+ MTr. Li Tin Lun, Supervisor of Shamshuipo East Integrated
Children and Youth Service of HKCS

- Ms Winnie Lui Wai Ling, Project clinical supervisor

- Principals / School Representatives of 6 serving schools

10:15 - Video

10:20

10:20 - Award presentation (Round 1)

10:25 * Yuen Long Long Ping Estate Tung Koon Primary School
Ho Shun Primary School

10:25 - Student Sharing (Student Group)

10:27

10:27 - Award presentation (Round 2)

10:32 » LST Leung Kau Kui Primary School (Branch)
St. Edward’s Catholic Primary School

10:32- Teacher Sharing

10:35

10:35 - Q&A

10:40

10:40 — Award presentation (Round 3)

10:43 PLK Riverian Primary School

10:43- 10:46 | Parent Sharing (Parent Group)

10:46 - Award presentation (Round 4)

10:49 St. Bonaventure Catholic Primary School

10:49 — Student and Parent Sharing (Parallel Group)

10:52

10:52 — 11:02 { Harmony School Competition Award presentation

+ “Most Harmonious Campus™ Honor

“Most Harmonious Teaching Team” Prize
“Most Harmonious Family School Cooperation” Prize

11:02—-11:47 | + Harmony School Competition Award Performance - Winner
of “Most Harmonious Campus” Honor, “Most Harmonious
Teaching Team” Prize and “Most Harmonious Family School
Cooperation” Prize

11:47—11:52 | Student Sharing Video

11:52 — 12:00 | Conclusion




Table 77 Rundown of Ceremony at 10® July 2011 (Primary School, Afternoon

Session)

Time

Rundown

2:30 - 2:45

Welcoming Speech
Dr. Annis Fung Lai Chu, Assistant Professor of Department of
Applied Social Studies, City University of Hong Kong
Award-giving speech
* Professor Lo Tit Wing, Professor of Department of Applied Social
Studies, City University of Hong Kong
Souvenir presentation to guests
Professor Lo Tit Wing, Professor of Department of Applied Social
Studies, City University of Hong Kong
Dr. Sylvia Kwok Lai Yuk Ching, Assistant Professor of
Department of Applied Social Studies , City University of Hong
Kong
* Miss Lobintan, Judge of Harmony School Life Competition —
Comics
* Mr. Ko Tin Lung, Judge of Harmony School Life Competition —
Drama
*  Ms Winnie Lui Wai Ling, Project Clinical Supervisor
Principals / School Representatives of 6 serving schools

2:45-2:50

Video

2:50-3:00

Award presentation (Round 1)
+ Ping Shek Estate Catholic Primary School
+ St. Anthony’s School

3:00-3:03

Student Sharing (Group member)

3:03-3:13

Award presentation (Round 2)
The Little Flower’s Catholic Primary School
St. Patrick’s School

3:13-3:16

Teacher Sharing

3:16 - 3:26

Q&A

3:26 —3:31

Award presentation (Round 3)
+ Po On Commercial Association Wan Ho Kan Primary School
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Sha Tin Wai Dr. Catherine F. Woo Memorial School

3:31-3:34 Parent Sharing (Parent Group)
3:34-3:40 Student and Parent Sharing (Parallel Group)
3:40—3:55 Harmony School Life Competitions Award presentation
* Slogan Competition Awards

Comics Competition Awards

Drama Competition Awards
3:55-4:15 Drama Performance — Winner of Drama Competition
4:15-4:20 Student Video
4:20—4:30 Conclusion




Part 2.9 Final School Meeting
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The final school meeting with the principal, disciplinary teachers, counseling

teachers, and social workers of most of the individual treatment-serving schools

were held be at August 2011. It aimed at reporting and evaluating the progress of

research and services in each school. The date and time of the meeting has been

confirmed for most of the school. Table 78 showed the schedule of the final school

meeting for the treatment-serving schools in 2010-2011.

Table 78 Date and time of the final meeting

School Date and Time
Primary Schools 15 August 2011 (Monday)
1. Ho Shun Primary School
10:00 am — 11:00 am
2. LST Leung Kau Kui Primary School 24 August 2011 (Wed)
(Branch) 3:00 pm — 4:30 pm
3. Ping Shek Estate Catholic primary 19 August 2011 (Friday)
School 1:30 pm — 2:45 pm
26 August 2011 (Friday)
4. PLK Riverian Primary School
9:00 am — 10:00 am
5. Po On Commercial Association Wan 16 August 2011 (Tuesday)
Ho Kan Primary School 4:00 pm — 5: 00 pm
17 August 2011 (Wed)
6. St. Antony’s School
11:00 am — 12:00 noon
7. St. Bonaventure Catholic Primary 22 August 2011 (Monday)
School 10:00 am — 11:00 am
25 August 2011 (Thursday)
8. St. Edward’s Catholic primary School
2:00 pm — 3:00 pm
22 August 2011 (Monday)
9. St. Patrick’s School

11:30 am — 12:30 noon
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10. The Little Flower’s Catholic Primary

School

26 August 2011 (Friday)

2:00 pm — 3:00 pm

11. Sha Tin Wai Dr. Catherine F. Woo

Memorial School

25 August 2011 (Thursday)

4:00 pm — 5:00 pm

12. Yuen Long Long Ping Estate Tung

Koon Primary School

25 August 2011 (Thursday)

4:00 pm — 5:00 pm

Secondary
Schools

1.

China Holiness College

25 August 2011 (Thursday)

3:30 pm — 4:30 pm

19 August 2011 (Friday)

2. Christian Alliance Cheng Wing Gee
College 11:00 am — 12:00 noon
3. FungXKai Liu Man Shek Tong 26 August 2011 (Friday)
Secondary School 11:00 am — 12:00 noon
4, HKMAKSLoCollege | = ceceemeeeees
19 August 2011 (Friday)
5. Kwai Chung Methodist College
3:30 pm—4:30 pm
6. Lung Cheung Government Secondary 24 August 2011 (Wednesday)
School 10:00 am — 11:00 am
29 August 2011 (Monday)
7. Nam Wah Catholic Secondary School
9:00 am — 10:00 am
‘ 18 August 2011 (Thursday)
8.  Pui Shing Catholic Secondary School
10:30 am — 12:00 noon
9.  Shun Tak Fraternal Association 17 August 2011 (Wednesday)

Seaward Woo College

3:00 pm —4:00 pm

10. S.K.H. Li Ping Secondary School

18 August 2011 (Thursday)

1:00 pm -2:00 pm
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11. Ling Liang Church M H Lau
Secondary School

In the meeting, the project staff reported the progress of both research and
services of the school with reference to the individual school report. With respect to
the students’ progress, school teachers and social workers also shared their
observation on the performance and remarkable change of these students after taking
part in the project. The sharing was fruitful and provided useful information for both
Project CARE and schools to follow-up these students in the future.
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Part 3: Anti-bullying Committee cum Press Release

Objectives and basic information of committee

An anti-school bullying committee was formed as to deal with the problem of

school bullying effectively through multi-systemic collaboration. 12 professions and

expertise from different disciplines were invited to join the committee. The

committee aimed at evaluating the existing school policy in tackling school bullying

problem and the development of Project CARE. The second meeting was held on
14™ May in year 2011 with 9 members presented with Dr. Ho Sai Man (In Chinese
]t 881 of the principals of Lok Sin Tong Wong Chung Ming Secondary

School to attend as a guest. The following was the list of committee members.

Table 79 Committee members of anti-bullying committee

Chairperson

The Director of Project C.A.R.E.

Dr. Annis Fung

Committee

members

Education Bureau
Guidance and Discipline Section
(Principal Inspector)

Mr. Lee Shiu Fung, Brian

University of Hong Kong

Department of Social Work and Social
Administration

(Head of Department and Associate
Professor)

Dr. Tsang Kit Man, Sandra

City University of Hong Kong
Department of Applied Social Studies
(Associate Professor)

Dr. Wong Sing-wing,

Dennis

Tai Po Old Market Public School (Plover
Cove)

(Principal)

Ms. LAM Wai Ling, J.P.

Toi Shan Association College
(Principal)

Dr. Tse Man Chung

Hong Kong Association of Careers
Masters and Guidance Masters
(Chairperson)

Dr. Ho Yuk Fan, Esther

Federation of Parent-Teacher Associations
of Northern District
(Chairperson)

Mrs. Yuen Cheung Shuk
Chuen
(In Chinese [raRifliE)

Federation of Parent-Teacher Association
of Kwun Tong District

Ms. So Lai Chun, Ann
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(Vice Chairmén-External)

University of Hong Kong ‘
) Dr. KO SIK NIN
(Former Professor of Psychiatry)

Evangelical Lutheran Church of Hong
Kong

Integrated Service Centre for Mr. Chuk Wing Hung
Reconciliation

(Centre in Charge)

HKCS Sham Shui Po East Integrated
Children & Youth Service Mr Li Tin Lun
(Team Leader)

The Hong Kong Federation of Youth
Groups Mr. Tang Wai Hung
(Secretary-General)

Objectives and basic information of committee press conference

A press release has been conducted on 2 April 2011 and started from 3:00pm to
4:00pm in City University of Hong Kong. Representatives from the mass media
were invited to join the event by sending an invitation letter to the newépaper
companies, radio stations and TV stations on 30 March 2011. 11 reporters showed
up. The press release presented the major research finding was the school children
participation on cyber-bullying in Hong Kong has three times more than other
countries. The risk factors included the following: First, cyber-bullying was
acceptable in the internet culture. Second, the consequence of the cyber-bullying and
law-breaking behavior was underestimated. Moreover, there was convening in
contact with internet in Hong Kong. The above information was displayed in press

release. (Shown in Appendix 15)

The information and findings of the project was reported in The Commercial
Radio, Metro radio, Radio Television Hong Kong, and Yahoo News at the same day.
The next day, Singtao Daily, Oriental Daily, Ming Pao, Tai Kung Pao, The Sun,
Hong Kong Daily News, Wen Wei Po and Hong Kong Commercial Daily were
reported also.
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Part 4: Anti-bullying Forum
An open forum was held at the City University of Hong Kong to share the

experiences of education professionals, teachers, youths, and social workers from
different disciplines. This forum aims at raising the public concern especially youth
to the issue of Cyber Bullying. Following was the detail of the forum in year 2011.

Table 80 Rundown and content of the open forum

Date - 26/05/2011 (Thursday)
Time - 2:30pm to 4:00pm
Venue - Lecture Theater 9 (City University of Hong Kong)
Target : Youth, education and social welfare workers
Number of participants : 140
Topic : Name in Chinese " §8 F3788)) —REGBEHHIN?
Host : Dr. Annis Fung Project Director
Guest - Ms. Kwok Wong Ming Yee EDRB representative
Ms. Ip Pui Sze (In Chinese Teach tati
- eacher representative
) i
Ms. Ng Kam Chun (In NGO ati
Chinese S$346) representative
Mr. Chuk Wing Hung NGO representative
) Web Industry
Mr. Wong Pan Kit
representative
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The project was invited by the QEF to participate in the Learning & Teaching Expo

2011 to share the experiences of 5 years contribution in research and services.

Following was the detail of the booth.

Table 81 Content of the QEF Booth

Date : 28/06/2011 (Tuesday) to 29/06/2011 (Wednesday)

Time : 9:00am to 6:00pm

Venue - Hong Kong Convention and Exhibition Centre (Hall 5G)

Target * Principals, teachers, education professional and related
workers

Number of visitors = | 200

Content :

1. Introduction of the types and characteristics of aggressors
and victims.

2. Summary of the process of selection, interventions and
evaluation of the project’s effectiveness by displaying
boards

3. Demonstration of therapeutic group intervention by using
DVD clips

4. Summarize the content by mini quiz

5. Souvenirs gave to visitors for promotion of the project
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Part 6: Professional Training Workshop

introduction

A 4-session certificate advanced training workshop for experienced teachers and
school administrators will be conducted each year. This workshop focuses on the
assessment and diagnosis of aggression and victimization of school bullying,
advanced counseling skills and strategies in crisis management, as well as training in
short- and long-term interventions for school bullying. All teaching materials will be
based on cutting-edge knowledge and techniques in international literatures.

Objectives and basic information

The Well-experienced teacher training has been successfully completed on
18 and 25 of September 2010 and 20 August 2011, from 10 a.m. to 5 p.m. Through
the presentation, sharing of short films and interactive activities were adopted. Most

of the teachers had been actively participated in the training.
The main objectives of the workshop were as following:

1. Equipping experienced teachers and social workers with knowledge on theories
to anatyze students thinking, behavior and aggression.

2. Clarify the differences between the proactive and reactive aggressors, helping
teachers and social worker to identify them in order to understand the core
problems of cach type and then implement suitable intervention strategies.

3. Introducing different types of treatment groups in primary - student group,
parent group and parallel group.

4. Acquiring skills and procedures in handling proactive aggressors in immediate

stage and long run.

Table 82 Rundown and content of 18/09/2010 workshop

Date: 18" September 2010 (From 10:00am to 5:00 pm)

Context Objectives

Part 1: Introducing types of aggressors | To enhance participants’ understanding of
and cause of aggressive behaviors bullying aggressors.
To help participants understand about the

cause of aggressive behavior

Part 2: Prevention and handling of | To equip participants with appropriate
aggressive behavior skills and attitudes to deal with

aggressive students in school.
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Part 3: Introducing the group therapy
of CBT and counseling skills for
proactive and reactive aggressive in

secondary school.

To help participants to understand
aggressors’ irrationals beliefs and their
negative behaviors.
To leam the counseling skills and group
work leading skills.

Part4: Q&A
Fill the feedback forms

To sum-up and receive feedback

Table 83 Rundown and content of 25/09/2010 workshop

Date: 25™ September 2010 (From 10:00am to 5:00 pm)

Context

Objectives

Part 1: Introducing the student group
(primary school) therapy of CBT.
(Social work class);

Introducing the individual counseling
skills to deal with aggressors. (Teacher
class).

For social workers:

To help participants to understand
aggressors’ irrationals beliefs and their
negative behaviors.

To provide participants to learn more
group leading skills in student group.

For teachers:

To help teachers to understand more
about appropriate skills to handle school
bullying incidents in school.

Part 2: Introducing the parent group
(primary school) therapy of CBT.
(Social work class);

Help teachers to assess different
aggressors’ irrational beliefs and core

values. (Teacher class).

For social workers:

To help participants to understand more
aggressors’ parent and their irrationals
beliefs.

To provide participants to learn more
group leading skills in parent group in
order to improve their parenting styles.
For teachers:

To equip teachers with specified skills to
assess aggressors’ irrational beliefs.

Part 3: Introducing the parallel group
(primary school) therapy of CBT.
(Social work class);

Equipping teachers with specified skills
to dispute and change aggressors’

For social workers:

To provide participants to learn more
group leading skills in parallel group in
order to improve the communication and

relationship between parents and students




irrational beliefs in order to prevent | To emphasize the importance of
their negative behaviors. appropriate parenting styles.

For teachers:

To equip teachers with specified practice
skills to dispute and change aggressors’
irrational beliefs in order to prevent their

negative behaviors.

Part 4: Q&A and sharing part To encourage teachers and social workers
Fill the feedback forms keep positive attitudes toward aggressors

and clients in school.

Evaluation of Well-experienced teacher training workshop

There were totally 65 participants attend the workshop on 18th September 2010, 56
participants attend the workshop on 25th September 2010, and 133 participants
attend the workshop on 20" August 2011.

After the first day of workshop, all participants understood more about aggression.
All participants could identify different types of aggressors. Over 95% of them
understood more about the appropriate mterventions of school bullying. Moreover,
100 % of them understood more about applying the Cognitive Behavioral Therapy
in proactive aggressot group

After the second session of workshop, all participants understood more about group
therapy and individual counseling intervention. 100% of them understood more
about applying the Cognitive Behavioral Therapy in reactive aggressor group. More
than 94% of teachers understood more about applying appropriate counseling skills
in reactive aggressors. Table 84 to 91 illustrated the feedback of the workshop on 18,
25, September 2010, and 20, August, 2011.




Table 84 Feedback on professional training workshop on 18" September 2010 (a.m. session) (N=65)
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Absolutely Disagree Average Agree Absolutely No comment

Questions disagree agree
1. T understood more about 0% 0% 6 68% 26% 0%
Project C.A.R.E.
2. I could distinguish between 0% 0% 6% 46% 46% 2%
bullying behaviors and
aggressive behaviors
3. I understood more about 0% 0% 5% 62% 34% 0%
different forms of aggressive
behaviors X
4. 1 understood more about 0% 2% 29% 57% 12% 0%
Cognitive Behavioral Therapy
5. 1 could identify the types of 0% 0% 9% 57% 12% 0%
aggressors |
6. I understood the 0% 0% 9% 57% 34% 0%
characteristics of proactive
aggressors
7. T understood the 0% 0% 6% 58% 37% 0%
characteristics of reactive
aggressors
8. [ understood more about the 0% 3% 29% 54% 12% 0%
interventions of the proactive
aggressors.
9. 1 understood more about the 0% 3% 42% 46% 8% 2%
appropriate interventions of
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school bullying.

10. The workshop was helpful 0% 0% 3% 65% 32% 0%
11. The speaker’s presentation 0% 0% 0% 38% 62% 0%
was clear

12. Overall speaking, | was 0% 0% 2% 63% 353% 0%

satisfied with this workshop (am)




Table 85 Feedback on professional training workshop on 18" September 2010 (p.m. session) (N=57)
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Absolutely Disagree | Average | Agree | Absolutely No
Questions disagree agree comment

1. T understood more about proactive aggressor group 0% 0% 14% 72% 14% 0%
2. I understood more about the key points in assessing 0% 2% 23% 61% 14% 0%
proactive aggressors
3. I understood more about applying the Cognitive 0% 0% 26% 56% 18% 0%
Behavioral Therapy in proactive aggressor group
4, [ understood more about the behavioral training of 0% 2% 33% 65% 12% 0%
proactive aggressor group
5. T understood more about reactive aggressor group 0% 2% 23% 65% 12% 0%
6. [ understood more about the key points in assessing 0% 0% 28% 63% 7% 0%
about reactive aggressors
7. L understood more about applying the Cognitive 0% 2% 33% 47% 18% 0%
Behavioral Therapy in reactive aggressor group

8. [ understood more about the behavioral training of 0% 4% 26% 61% 9% 0%
reactive aggressor group
9. I understood more about the counseling techniques of 0% 5% 36% 49% 11% 0%
Cognitive Behavioral Therapy
10. T mastered to use the Project C.A.R.E Manual to 0% 5% 33% 47% 12% 0%
carry out the group
11. The workshop was helpful 0% 2% 14% 63% 19% 2%
12. The speaker’s presentation was clear 0% 2% 26% 54% 10% 2%
13. Overall speaking, I was satisfied with this workshaop 0% 2% 21% 56% 18% 4%

(pm)




Table 86 Feedback on professional training workshop on 25t September 2010 (Social worker class) (N=23)
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Absolutely | Disagree | Average | Agree | Absolutely No
Questions disagree agree comment

i. T understood more about reactive aggressor group 0% 0% 17% 70% 13% 0%
2. T understood more about the key points in assessing 0% 4% 43% 43% 9% 0%
reactive aggressors
3. [ understood more about applying the Cognitive 0% 0% 26% 70% 4% 0%
Behavioral Therapy in reactive aggressor group
4. [ understood more about the behavioral training of 0% 0% 35% 57% 9% 0%
proactive aggressor group
5. [ understood more about reactive aggressor group 0% 0% 35% 57% 9% 0%
(Parent group)
6. 1 understood more about the key points in assessing 0% 13% 61% 22% 4% 0%
about reactive aggressors’ parent,
7. I understood more about applying the Cognitive 0% 0% 35% 61% 4% 0%
Behavioral Therapy in reactive aggressor group (Parent
group)

8. [ understood more about the behavioral training of 0% 0% 35% 61% 4% 0%
reactive aggressor group (Parent group)
9. Tunderstood more about reactive aggressor group 0% 0% 30% 65% 4% 0%
(Parallel group)
10. T understood more about applying the Cognitive 0% 0% 39% 61% 0% 0%
Behavioral Therapy in reactive aggressor group (Parallel
group)
11. T understood more about the behavioral training of 0% 0 39% 61% 0% 2%

reactive aggressor group ((Parallel group)
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12. I mastered to use the Project C.A.R.E Manual to 0% 9% 48% 30% 13% 2%

carry out the group

13. The speaker’s presentation was clear 0% 17% 30% 39% 13% 0%
0% 0% 35% 57% 9% 0%

14. Overall speaking, I was satisfied with this workshop

(Social work class)




Table 87 Feedback on professional training workshop on 25™ September 2010 (Teacher class) (N=33)
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Absolutely Disagree | Average | Agree | Absolutely No
Questions disagree agree comment

1. T understood more about Cognitive Behavioral 0% 0% 15% 73% 12% 0%
Therapy
2. T understood more about distortion thoughts 0% 0% 15% 70% 0% 0%
3. Tunderstood more about the difference between 0% 0% 9% 79% 12% 0%
rational beliefs and irrational beliefs.
4. T understood more about how to help students to 0% 3% 33% 55% 9% 0%
dispute the irrational beliefs.
5. T understood more about applying appropriate 0% 3% 12% 67% 15% 3%
counseling skilis in reactive aggressors.
6. [ understood more about using ‘Open-ended 0% 0% 18% 76% 6% 0%
questions’ in the communication.
7. I understood more about using ‘I-message’ in the 0% 0% 30% 61% 9% 0%
communication,
8. [ understood more about ‘Empathy’ 0% 0% 30% 61% 9% 0%
9. I understood more about reactive aggressors’ 0% 0% 9% 76% 15% 0%
behaviors.
10. The workshop helped me to deal with student 0% 0% 24% 67% 9% 0%
behavicral problems.
11. The speaker’s presentation was clear 0% 0 18% 67% 15% 2%
12. Overall speaking, [ was satisfied with this 0% 0% 6% 70% 12% 12%

workshop (Teacher class)




Table 88 Feedback on professional training workshop on 20" August 2011 (a.m. session) (N=133)
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Absolutely _ Absolutely
_ di Disagree | Average | Agree No
Questions isagree agree
comment
1. T understood more about Project C.A.R.E. 0% 0% 5% 64% 31% 0%
2. I could distinguish between bullying behaviors and
. . 0% 0% 8% 61% 31% 0%
aggressive behaviors
3. [ understood more about different forms of
, ) 0% 0% 8% 1% 21% 0%
aggressive behaviors
4. I understand more about Cognitive behavioral
0% 7% 36% 53% 5% 0%
Therapy
[ could identify the types of aggressors 0% 2% 8% 67% 23% 0%
I understood the characteristics of proactive
0% 1% 6% 68% 25% 0%
aggressors
7. Tunderstood the characteristics of reactive
0% 1% 6% 68% 25% 0%
AgEressors
I could identify the types of victims 0% 1% 12% 63% 24% 0%
[ understood the characteristics of aggressive
. 0% 1% 6% 69% 24% 0%
victims
10. I understood the characteristics of passive victims 0% 1% 5% 68% 24% 2%
11. Tunderstood more about two main assessment
0% 3% 26% 65% 6% 0%
tools (RPQ, MPVS & CBCL) of aggressors.
12. T understand more about multi-perspective
, . 0% 4% 30% 57% 8% 1%
ntervention
13. Tunderstood more about Project C.A.R.E and its
0% 1% 11% 72% 16% 0%

effectiveness.
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14. The speaker’s presentation was clear

0%

1%

2%

50%

47%

0%

15. Overall speaking, [ was satisfied with this
workshop

0%

1%

6%

63%

29%

1%
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Table 89 Feedback on professional training workshop on 20"™ August 2011 (Secondary school teacher class) (N=32)

Absolutely ) Absolutely
di Disagree | Average | Agree No
isagree agree
Questions & &
comment
1. Tunderstood bout I¥] ?
unders ?o- more a o.u .pl'O%lC ive aggressors 0% % 0% 25% 5% 0%
characteristics and their irrational beliefs
2. I understood bout lyi li
u.n e.rs 00 m.orea out applying counseling 0% ov% 0% 28% 22% 0%
skills in proactive aggressors.
3. [ understood bout ti ’
unders (‘)0- more a o.u .reac:, ive agg-ressors 0% % 0% 75% 25% 0%
characteristics and their irrational beliefs
4, I understood bout lvi li
‘un ‘ers 00 ‘more about applying counseling 0% 0% 0% 75% 259 0%
skills in reactive aggressors.
5. T understood more about aggressive victims’
o o ] 0% 0% 0% 78% 22% 0%
characteristics and their irrational beliefs
6. [ understood more about applyving counseli
nde aboul applylng ne 0% 0% 0% | 78% 22% 0%
skills in aggressive victims
7. T understood more about passive victims’
L , .p ) ) 0% 0% 0% 75% 25% 0%
characteristics and their irrational beliefs
8. [ understood more about applying counselin
neeTsiooc more Ahotl apprying £ 0% 0% 3% | 2% 25% 0%
skills in passive victims
9. T understood bout lvi li
! u ‘ 10;3 llmone about applying peer counseling 0% 0% 6% 3% 250 €%
in school bully.
10. The workshop helped me understand the
Workestiop fiefped Me tnderstand t 0% 0% 3% | 59% 34% 3%
definition and examples of cyber-bullying :
11. [ understood bout the retationship bet ' -
u more about the relationship between 0% 0% 6% 1% A4% 39
‘cyber bully’ and ‘school bully’
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12.

[ understood more about cyber bully and its

) 0% 0% 3% 53% 41% 3%
impacts
13. The talk helped me learn ways to cope with
. 0% 0% 6% 56% 34% 3%
cyber-bullying
14, The presentation of speaker was clear 0% 0% 0% 22% 78% 0%
15. Overall speaking, T was satisfied with this
0% 0% 0% 53% 47% 0%

workshop ( Secondary school)
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Table 90 Feedback on professional training workshop on 20™ August 2011 (Primary school teacher class) (N=35)

Absolutely . Absolutely No
. . Disagree | Average | Agree
Questions disagree agree
comment
1. T understood more about proactive aggressors’
- C e \ 0% 0% 11% 57% 26% 6%
characteristics and their irrational beliefs
2. 1 understood more about applying counseling skills
, , PPYINg & 0% 0% 6% | 74% 17% 3%
In proactive aggressors.
3. Tunderstood more about reactive aggressors’
_ L. . 0% 0% 11% 57% 26% 6%
characteristics and their irrational beliefs
4, 1 understood more about applying counseling skills
PPIYIE & 0% 0% 6% | 1% 20% 39,

in reactive aggressors.

5. The workshop helped me how to improve parents’
parenting skills in order to handle proactive 0% 0% 11% 69% 20% 0%

aggressors’ misbehaviors

6. The workshop helped me how to improve parents’
parenting skills in order to handle reactive 0% 0% 14% 71% 14% 0%

aggressors’ misbehaviors

7. The workshop helped me understand the definition

0% 0% 17% 74% 6% 3%
and examples of cyber-bullying ’ ° ’ ° °
8. I understood more about the relationship between
0% 0% 20% 71% 6% 3%
‘cyber bully” and ‘school bully’
9.  The talk helped me learn ways to cope with
‘ 0% 0% 40% 51% 6% 3%

cyber-bullying

10. The presentation of speaker was clear 0% 0% 20% 54% 23% 3%

11. Overall speaking, [ was satisfied with this workshop
. 0% 0% 14% 63% 17% 6%
(Primary school)
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Table 91 Feedback on professional training workshop on 20" August 2011 (Social worker class) (N=50)

Absolutely ) Absolutely
di Disagree | Average | Agree No
isagree agree
Questions & &
comment
I, ['understood more about proactive aggressors’
L . . 0% 0% 4% 50% 46% 0%
characteristics and their irrational beliefs
2.l understood more about applying counselin
e , PPIYIE g 0% 0% | 8% | 44% 48% 0%
skills in proactive aggressors.
3. Tunderstood more about student therapeutic group
. _ 0% 0% 8% 52% 40% 0%
for treating proactive aggressors.
4, Lunderstood more about parallel therapeutic
. , 0% 0% 6% 48% 46% 0%
group for treating proactive aggressors.
5. Tunderstood more about parallel therapeutic
i . 0% 0% 4% 52% 44% 0%
group for treating proactive aggressors.
6. lunderstood more about reactive aggressors’ :
. o . 0% 0% 8% 48% 44% 0%
characteristics and their irrational beliefs
7. Tunderstood more about applying counseling
_ . 0% 0% 6% 54% 40% 0%
skills in reactive aggressors.
8. T'understood more about student therapeutic group
. . 0% 0% 8% 46% 46% 0%
for treating reactive aggressors.
9. lunderstood more about parallel therapeutic
) ) 0% 0% 0% 40% 60% 0%
group for treating reactive aggressors.
10. The speaker’s presentation was clear 0% 0% 2% 44% 54% 0%




Part 7: Parent Certificate Course

Introduction

A 4-session certificate course for parents on effective parenting and parental behavior
will be conducted in each year. This workshop is assumed to help improve parenting
styles, emotional management, and will provide parents with information on cognitive
restructuring, coping with irrational beliefs, and efficient ways of reducing childhood
aggression. Parents who have successfully completed the course will receive a
certificate to recognize their achievement and reinforce their positive parenting acquired
in the training.

Objectives and basic information

Parent workshop has been held on 21 May 2011 (Saturday), from 10:00am to 4:00pm. 50
parents took part in the Parent training workshop. During the presentation, workers
organized various activities such as discussion, relevant films sharing in order to help
parents understand the topics easier. The workshop aimed at:

The main objectives of the workshops

1. Enhancing the awareness and understanding on the formation of emotions, behaviors,
and irrational beliefs of participants’ children;

Equipping parents with knowledge on aggression, school bullying and victimization;
Improving parents’ skills on communication with their children;

Helping parent to identify different distortion thoughts;

o e

Teaching parent a number of skills of relaxation in order to help them release
pressures; :
6. Equipping the parents with the basic skills to widen their children’s beliefs through

their daily interaction.

Table 92 Rundown and content of session one and two

Content Obijectives

Part 1 To enhance parents” understanding of

Introducing the definition of school bullying | school bullying.




Part2
The formation of emotions and behaviors of

teenage children

Introducing ABC Model to explain the
children’s thinking pattern.

Part3
Classification different fypes of aggressor
and their formation

To teach the parents to classify different
type of aggressors and the different

formation.

Part 4
The intervention skills of handling proactive

To teach the parents how to handle
bullying cases. Moreover, workers had

children introduced a variety of skills to manage
bullies according to their types

Part 5 - To sum up and receive feedback

- Q & A and sharing

- Fill in the feedback forms

Table 93 Rundown and content of session three and fourth

Content

Objectives

Part 1
The formation of emotions and behaviors of

teenage children ( Chapter 2)

To enhance teachers and workers’

understanding of school bullying.

Part 2
Classification of different types of victims

and their formation

To teach the parents to classify different
type of victims and the different

formation.

Part 3
The intervention skills of handling proactive

To teach the parents how to handle

bullying cases. Moreover, workers had

children introduced a variety of skills to manage
bullies according to their types
Part 4 To assist the parents to learn

Classification of different types of distortion
thoughts.

techniques in coping with distorted
thoughts

Part 5
- Q & A and sharing

- To sum up and receive feedback
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- Fill in the feedback forms

Evaluation of the teacher training workshop

Totally 50 parents participated the workshop. Data showed that most of the participants
could distinguish the different types of aggressors and victims, and understand their
corresponding characteristics. All of the participants agreed that they knew more about
the intervention strategies of aggressive children and passive children. They also
understood more about different intervention skills which are suitable for improving their
children’s misbehaviors. Overall speaking, most of the participants were satisfied with
the parent training workshop. Table 94 to 97 illustrated feedbacks on the whole
workshop.




Table 94: Feedback on the parent certificate workshop on the morning session one (N=22)
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Absolutely ) Absolutely
. Disagree | Average | Agree No
. disagree agree
Questions
comment
. T understood more about Project C.A.R.E. 0% 0% 0% 68% 32% 0%
2. Tunderstood more about Project C.A.R.E.
0% 0% 9% 55% 36% 0%
3.1 undersltood morfa about different forms of 0% 4% oV s59% 41% 0%
aggressive behaviors
4. [ could identify the types of aggressors 0% 4% 33% 1% 3204 0%
5. Tunderstood the characteristics of ti
understood the characteristics of proactive 0% 4% 4% 65% 37% 0%
aggressors
6. [ understood the characteristics of reactive
0% 0% 18% 55% 27% 0%
aggressors
7. T understoad more about the interventions of the
. 0% 4% 9% 55% 32% 0%
proactive aggressors.
8. [ understood more about the interventions of the
. 0% 0% 9% 68% 23% 0%
reactive aggressors.
9. [@understood more about the parenting skills
0% 4% 9% 69% 18% 0%
10. The workshop helps me to reflect my parentin
: PP yP & 0% 0% 4% 36% 60% 0%
skills
11. The speaker’s presentation was clear
0% 0% 4% 31% 65% 0%




Table 95: Feedback on the parent certificate workshop on the morning session two (N=23)
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Absolutely ) Absolutely
C Disagree | Average | Agree No
. disagree agree
Questions
comment
1. Tunderstood more about Project C.A.R.E. 0% 0% 13% 74% 13% 0%
2. Tunderstood more about Project C.A.R.E.
HnaerEibed m o 0% 0% 6% | 57% 17% 0%
3. lunderstood more about different forms of o
ve behaviors 0% 0% 13% 74% 13% 0%
aggressive
4. I could identify the types of aggressors
y e ypes 0T agg 0% 0% 17% | 74% 9% 0%
5. 1 understood the characteristics of proactive
0% 0% 26% 65% 9% 0%
aggressors
6. T understood the characteristics of reactive ' o
aggressors 0% 0% 17% 70% 13% 0%
7. Tunderstood more about the interventions of the .
tive aggressors 0% 0% 26% 57% 17% 0%
proac .
8. Tunderstood more about the interventions of the
. 0% 0% 26% 61% 13% 0%
reactive aggressors.
9. I understood more about th ti kill
re about the parenting skifis 0% 0% 39% | 48% 13% 0%
10. The workshop helps me to reflect ti ,
ille P TIeps et relloct my parenting 0% 0% 17% | 70% 13% 0%
11. The speaker’s presentati ]
P presentation was clear 0% 0% 4% | 61% 35% 0%




Table 96: Feedback on the parent certificate workshop on the afternoon session one (N=23)
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Absolutely ) Absolutely
) Disagree | Average | Agree No
Questions disagree agree
comment
1. T understood more about the different kinds of
0% 4% 0% 61% 35% 0%
aggeressors.
2. 1 understood more about passive victims’
0% 0% 9% 70% 21% 0%
characteristics and their irrational beliefs
3. 1 understood more about aggressive victims’
0% 0% 9% 56% 35% 0%
characteristics and their irrational beliefs
4, 1 understood more about the management
0% 0% 4% 65% 31% 0%
skills for handling children’s passive behaviors
5. I understood more about the management
0% 0% 17% 52% 3% 0%
skills for handling children’s anxious emotions
6. 1 understood more about aggressive ‘Distortion
thoughts 0% 0% 4% 52% 44% 0%
7. The workshop helps me to increase the self
0% 0% 9% 65% 26% 0%
awareness on my parenting skills
8. I understand more about the relaxation skilis 0% 0% 13% 52% 35% 0%
9. The speaker’s presentation was clear 0% 0% 4% 44% 52% 0%
10. The workshop was helpful for me 0% 0% 4% 31% 65% 0%
11. Overall speaking, 1 was satisfied with this
0% 0% 13% 35% 52% 0%

workshop




Table 97: Feedback on the parent certificate workshop on the afternoon session two (N=23)
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Absolutely ) Absolutely
) Disagree | Average | Agree No
Questions disagree agree
comment
1. 1 P:fierstood more about the different kinds of 0% 0% 9% $2% 9% 0%
victims.
2. Tunderstood bout ive victims’
unders c.)o. more a o_u -pas‘.slve vic 1'ms 0% 0% 4% 83% 13% 0%
characteristics and their irrational beliefs
3. lunderstood more about aggressive victims 0% 0% 9% 74% 7% 0%
characteristics and their irrational beliefs
4. 1 understood more about the management skills 0% 0% 13% 70% 17% 0%
for handling children’s passive behaviors
5. Tunderstood more about the management skills 0% 0% 13% 65% 22% 0%
for handling children’s anxious emotions
6. Tunderstood more about aggressive ‘Distorti
thun e}:ts ood m aggressi istortion 0% 0% 9% 6% 35%, 0%
oughts
7. The workshop helps me to i the self
reshop fielps me fo increase the se 0% 0% 9% | 60% 31% 0%
awareness on my parenting skills
8. Tunderstand more about the relaxation skills 0% 0% 26% 52% 22% 0%
9. The speaker’s presentation was clear 0% 0% 9% 47% 44% 0%
10. The workshop was helpful for me 0% 0% 12% 44% 44% 0%
11. Overall speaking, I tisfied with thi
peaking, I was satisfied wi is 0% 0% 4% 44% 5204 0%

workshop
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Part 8: New Teacher Certificate Course

Introduction

A 4-session certificate induction course for new teachers (two years working experience)
will be conducted in each academic year. This course emphasizes stress release and
confidence enhancement in handling crises in class, the identification of aggressors and
victims of school bullying, intervention strategies for urgent cases, and basic training in
counseling.

Objectives and basic information

The New teacher training workshop has been successfully completed on 16 July 2011
(Saturday), from 10:00am to 5:00pm. Through presentation, sharing of short films and

interactive activities, most of the teachers had been actively participated in the training.
The main objectives of the workshops

1. Equipping teachers with knowledge on aggression and school bullying;

2. Acquiring skills and procedures in handling bullying and aggressive behaviors of
students;

3. Introducing the concepts of peer counseling and the details of organizing such
programs

4. Equipping teachers with knowledge on aggression, school bullying and victimization;

5. Acquiring skills and procedures in handling bullying and victimized behaviors of
students;

6. Enhancing teachers’ understanding about the heat social issue ‘Cyber bully’ and

relevant coping skills.

Table 98 Rundown of the new teacher certificate course on the morning session

Content Obijectives

Part 1 To enhance teachers’ understanding of
Introducing the definition of school bullying | school bullying.

Part 2 Introducing ABC Model to explain the
The formation of emotions and behaviors of | children’s thinking pattern.

teenage children
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Part3
Classification different types of aggressor
and their formation

To teach the teachers to classify
different type of aggressors and the

different formation.

Part 4

The intervention skills of handling proactive

To teach the teachers how to handle
bullying cases. Moreover, workers had

children introduced a variety of skills to manage
bullies according to their types
Part 5 To teach the teachers the core values of

Introducing the concepts of peer counseling

peer counseling in order to train more
*Ambassadors’ (Senior students) to deal
with school bullying.

Part 6
- Q & A and sharing
- Fill in the feedback forms

- To sum up and receive feedback

Table 99 Rundown of the new teacher certificate course on the afternoon session

Content

Objectives

Part1
Classification of different types of victims
and their formation

To teach the teachers to classify
different type of victims and the
different formation.

Part2
The intervention skills of handling proactive

To teach the teachers how to handle
bullying cases. Moreover, workers had

children introduced a variety of skills to manage
builies according to their types
Part To enhance the teachers understand

Additional social issue: Cyber Bully

more about Cyber bully. Meanwhile,
introducing a number of skills to coping
with such problems.

Part 4
Q & A and sharing
Fill in the feedback forms

- To sum up and receive feedback
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Evaluation of the teacher training workshop

Totally 95 teachers participated the workshop. Data showed that most of the participants
could distinguish the different types of aggressors and victims, and understand their
corresponding characteristics. All of the participants agreed that they knew more about
the intervention strategies of aggressive students and passive student. They also
understood more about the cyber bully. They have learnt more about the skills which are
helpful for them to cope with the problems. Overall speaking, most of the participants

were satisfied with the new teacher training workshop.



Table 100 Feedback on the teacher training workshop (N=74)
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Absolutely . Absolutely
. Disagree | Average | Agree No
. disagree agree
Questions
comment
1 I understood more about the different kinds of
aggressors. 0% 0% 5% 77% 18% 0%
2 I understood more about the different forms of
aggressors’ behaviors. 0% 0% 9% 76% 15% 0%
3 1 understc‘m('i more abo.ut_ proactive aggressors 0% 0% 59, 75% 20% 0%
characteristics and their irrational beliefs
4 1 u.nde.rstood more about applying counseling 0% 1% 14% 65% 20% 0%
skills in proactive aggressors.
5 1 understc.)oc.l more abo.ut‘reac‘:tlve aggressors 0% 0% 704 739 20% 0%
characteristics and their irrational beliefs
6 I._und_erstood_ more about applying counseling 0% 0% 9%, 2% 19% 0%
skills in reactive aggressors.
7 Iunderstood more about applying peer 0% 1% 30% 5§59, 14% 0%
counseling in school bully.
8 I underst90d more about applying family 0% 1% 279 539, 19% 0%
intervention in school bully.
9  The speaker’s presentation was clear
0% 0% 8% 47% 45% 0%
10 Overall speaking, I was satisfied with this
0% 0% 14% 68% 18% 0%

workshop
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Table 101 Feedback on the teacher training workshop (N=72)

Absolutely ) Absolutely
. Disagree | Average | Agree No
Questions disagree agree
comment
1. Tunderstood more about the different kinds of
aggressors. 0% 0% 9% T4% 17% 0%
2. Tunderstood more about the different forms of
aggressors’ behaviors. 0% 0% 1% | 72% 17% 0%
3. T understood more about two matn assessment
tools (RPQ and MPVS) of aggressors and victims 0% 0% 33% | 56% 11% 0%
4. | understood more about aggressive victims’ 0% 0% 1% 750/ 14% 0%
characteristics and their irrational beliefs
5. }nun(:legr;tg::i\::(fii:ilzfsut applying counseling skills 0% 0% 17% 69% 14% 0%
6. T understood more about passive victims’ o o o o 0
characteristics and their irrational beliefs 0% 0% 11% 76% 13% 0%
e I A
8. [ understand more about Cognitive behavioral
Therapy 0% 0% 35% 58% 7% 0%
9. The speaker’s presentation was clear
0% 0% 22% 59% 19% 0%
10. Overall speaking, 1 was satisfied with this
workshop 0% 0% 20% 67% 13% 0%
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Part 9: Harmony School Competition

Objectives and basic information 7

The harmony school competition is a yearly competition to cultivate a harmonious school
culture for schools. The competition opens to all primary and secondary schools in Hong
Kong. School participation is encouraged by reporting their successful experiences by
sending back reports to judges. Schools who were awarded the champion at each
category needed to share their successful experiences on how to promote harmonious
campus culture at their school to other participants at the ceremony.

We have invited Mr. LEE Shiu Fung, Brian (Principle Inspector of the Education Bureau
---Guidance & Discipline), Dr. HO Yuk Fan, Esther (Chairperson of the Hong Kong
Association of Careers Masters and Guidance Masters) and Dr. FUNG Lai Chu, Annis
(Assistant Professor of the Department of Applied Social Studies, College of humanities
and Social Science, at City University of Hong Kong) to be our judges.

Assessment

The school harmonious campus work will be evaluated according to “CARE” key.
-C (Commitment): The degree of school in impetus to harmonious campus culture
-A (Attainability): The result of school in impetus to harmoniocus campus culture

-R (Resource): The extent of school to utilize resources to create harmonious campus
culture

-E (Experience Sharing): The depth of school to share experiences on harmonious
campus culture

Prizes & Awards ,

The primary school and the secondary school will be assessed separately. Award item
including:

1. “Most Harmonious Campus™ Honor

2. ‘Most Harmonious Teaching Team” Prize
3. “Most Harmonious family School Cooperation”™ Prize

For schools won a distinction had been awarded a trophy. For schools won a champion
had been honorably awarded a trophy and a banner for manifesting their outstanding
performance.



Schools which had won a prize were notified on 11 May 2011 and all awards had been

presented at our awarding ceremony held on 9™ and 10" of July 201i.

Table 102 Process timeline of the competition

Tasks Timeline

Proposal: October
1. Proposed the grading criteria, judges list, the role of

teachers, social workers in plan
2. Poster design
3. Propaganda for schools about the details of competition
Determination: October to November
1. Grading criteria, judges list, the role of teachers, social

workers in plan
2. Poster design
3. Propaganda for schools about the details of competition
Propaganda: Early December
1. Maiis out the official propaganda, posters and invitation

letters to school
Confirmation of participants Early January

Closing date of enrollment

January 31, 2011

Receiving grading documents and school reports February
Closing date of submitting written report February 28, 2011
Assessment of reports by judges March to April
Announcement of results Mid May

Presenting prizes and awards at ceremony

July 9 & 10, 2011
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Table 103 Number of primary schools participation and the award item number

“Most Harmonious

Campus” Honor

‘Most Harmonious
Teaching Team” Prize

“Most Harmonious Family
School Cooperation” Prize

Altogether
receive the

work

29

10

17

Initially
select

10

10

Award item

number

Champion: 1

Distinction prize: 3

Champion: !

- Distinction prize : 3

Champion: 1

Distinction prize : 3

Table 104 Prizes awards to primary schools

“Most Harmonious

Campus” Honor

‘Most Harmonious
Teaching Team” Prize

“Most Harmonious Family

School Cooperation™ Prize

Champion | The Hong Kong Tin Shut Wai Methodist | Shak Chung Shan Memoria!
Institute of Education | Primary School Catholic Primary School
Jockey Club Primary
School

Distinction | Ta Ku Ling Ling Fung Kai Innovative Five Districts Business
Ying Public School School Welfare Association School

Evangel College
(Primary Section)

Lok Sin Tong Leung
Wong Wai Fong
Memorial School

SR.B.CEPSA.
Lee Yat Ngok
Memorial School

S.K.H. Kei Qi Primary
School

PLK Laws Foundation
College

Ma Tau Chung Government
Primary School Hung Hom
Bay
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Table 105 Number of secondary schools participation and the award item number

“Most Harmonious

Campus™ Hornor

“Most Harmonious

Teaching Team” Prize

“Most Harmonious Family

School Cooperation” Prize

Altogether
receive the

work

17

1

5

Initially
select

10

Award item

number

Champion: 1

Distinction prize : 3

Champion: 1

Distinction prize : -------

Champion: 1

Distinction prize : 3

Table 106 Prizes awards to secondary schools

“Most Harmonious

Campus” Honor

“Most Harmonious

Teaching Team” Prize

“Most Harmonious Family

School Cooperation” Prize

Champion

Baptist Wing Lung
Secondary School

The MCHK Wesley College

Distinction

Tsang Pik Shan
Secondary School

MFBM Chan Lui
Chung Tak Memorial
College

Evangel College

The “Most Harmonious Teaching Team” prize and the distinction prize of the “Most

Harmonious Family School Cooperation” were cancelled as participating schools did not
exhibit adequate ability.
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Part 10: Harmony School Life Competition

To further expand and promote an anti-bullying culture among a larger number of
schools, Harmony School Life Competition has been organized with different kinds of
sub-competitions, including drama (script writing and performance), slogan and comics.
The theme of the competition was “to enhance respect and acceptance among students in
order to create a harmonious school together”.

Invitation letters have been mailed to all primary schools and secondary schools to
invite students from P.3 to S.7 to participate in the competition. There are three categories
of participants in slogan and comic competitions, which are primary school (P.3 to P.6),
Jjunior secondary school (S.1 to S.3) and senior secondary school (S.4 to $.7), while two
for drama competition, which are primary and secondary school. The awards for each
sub-competition were shown as follow:

Slogan (Primary, junior secondary and senior secondary school category):

Award Number of winners
Championship 1

First running-up 1

Second running-up 1

Distinction 10

Comics (Primary, junior secondary and senior secondary school category):

Award Number of winners
Championship 1

First running-up 1

Second running-up 1

Distinction 10
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Drama (Primary and secondary school category):

Award Number of winners
Best Performance 1
Best Script 1
Best Actor/Actress 1

The judges of the competition were shown as follow:

Sub-competition Judge

Slogan Dr. Annis Fung Lai Chu, Principal Investigator of Project
C.ARE.

Comics Miss Mandy, famous cartoonist (Secondary School Category)
Miss Lobintan, famous cartoonist (Primary School Category)

Drama Mr. Ko Tin Lung, Artistic Director of Chung Ying Theatre
Company

The feedbacks of the harmony school life competition were positive that more
than 2000 pieces of production were collected for different sub-competitions. Afterwards,
a booklet about the outstanding work of two-year harmony school life competition was
produced and released in the ceremony of Project C.AR E. that aimed at promoting a

harmonious environment at school.
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Part 11: Drama Video for Manual Production
Obijectives and basic information

Every year, a new set of training manual is published to consolidate the knowledge and
experience of the project. The manuals particularly highlighted the session plans of
therapeutic groups for aggressors and victims, and illustrated how they could be
employed by the social workers in school settings, from the screening of potential
aggressors and victims to the actual implementation of the groups. A DVD is also
produced with hypothetical scenarios that illustrate the characteristics of aggressors and
victims, and the intervention strategies from different perspectives, including teachers,
social workers, and parents.

In 2010-2011, the project focuses on the proactive aggressors in primary school. The
project organizes the therapeutic groups, conducted a research and produced a training
manual (Book XI and Book X). A DVD is also produced to educate the professional
social workers, teachers and parents on how to handle the cognitive, behavioral and
emotional problems of the proactive aggressors. It focus on how to conduct the
therapeutic groups for proactive aggressors including students and their parents by
illustrating the characteristics of each type of students and parents, how they would react
and respond in different stages of the group process, and how the social workers could
respond accordingly to dispute students’ irrational beliefs and build up their rational
beliefs. Thus, a DVD is produced to visualize the above illustration and make it more
explicit and easily understood.

Before February, the project staff is writing up the content and script of proactive
aggressors in primary for 2010-2011 DVD production, Casting for talents like primary
students, parents, teachers and social workers was also done in February 2011.

The process of the shooting were held on 16™ April, 2011/ 23 April, 2011/ 24™ April,
2011/ 30™ April,2011at St. Patrick’s Primary School and City University of Hong Kong.
Eleven student talents participated in the video shooting and five talents acted as parents
and one talent acted as teacher and three talents acted as social workers.

All contents of DVD production had been finished on 30" April, 2011.



Table 107 Content of DVD in the Book [X and Book X of training manual
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Chapters

Content

Part A
Teacher intervention

- 1.0 sitvation “ gambling ”

- 1.1 wrong intervention

- 1.2 immediate intervention

- 1.3 Intermediate intervention

- 1.4 Long-term intervention

Social worker

intervention

- 1.5 Social worker assessment
- 1.6 Dispute student’s irrational  beliefs

~ 1.7 Reconstruct student’s  thinking

Parent intervention

- 1.8 Wrong intervention
- 1.9 Immediate intervention’
- 1.10 Intermediate intervention

- 1.11 Long-team intervention

PartB - 2.1 Group initial stage

Student Group - 2.2 Intermediate stage (earlier)
- 2.3 Intermediate stage (later)
- 2.4 Final stage

Part C - 3.1 Group initial stage

Parent group

- 3.2 Intermediate stage (earlier)
- 3.3 Intermediate stage (later)
- 3.4 Final stage

PartD
Parallel group

- Parent-child initial stage
-4.1.1 parent-child activity

-4.1.2 parent activity

-4.1.3 student activity

- Parent-child Intermediate stage (earlier)
-4.2.1 parent-child activity

-4.2.2 parent activity

-4.2.3 student activity

- Parent-child Intermediate stage (later)

- 4.3.1 parent-child activity

-4.3.2 parent activity

- Final stage
- 4.4.1 parent-child activity
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Part 12: Educational Kits for Teachers and Parents
Objectives and basic information

Educational kits are produced to distribute to teachers, social workers, and parents to
convey handy and simple messages on bullying prevention. They were easily understood
and could be used daily as a reminder of the anti-bullying messages. Memo pad and
recycling bag will be produced as the educational Kits this year. Memo pad is selected to
be the information kits for teachers and social workers. On the memo pad, the
characteristics of the angels (four types of aggressors and victims) will be printed on

every memo sheet. The messages will be:

1. Proactive aggressors = bully
Planned aggressive behaviors to obtain personal benefit

2. Reactive aggressors — always misinterpreted as bully
Impulsive aggressive behaviors led by hostile attributions towards others

3. Aggressive victims — may become reactive aggressors

Anxious and angry, using aggressive behaviors to protect themselves

4. Passive victims — greater number in victim category

Depressed, low self-esteem, hiding themselves to avoid any harm from others

The messages will be used as a reminder to both teachers and social workers that before
they select the right intervention strategies to handle their students’ problems, they should
be able to identify which type of aggressors or victims they belonged to and then employ
the corresponding intervention strategies. The memo pad had been delivered on January,
2011.

The educational kit for parents is a recycled bag which should be mostly used by them
when they go to buy things in the supermarkets. Therefore, messages that focused on the
communication pattern in family will be printed on the cover of the bag, which is “More
possible, less must; More try, less insist; and parent-child conflict is solvable”. It aims at
reminding the parents that they should not set their own rules on their children. Instead,
they should listen to their children and solve the problems with them together so as to
minimize parent-child conflicts. However, as the delivery processes of the parent recycle
bag were delayed so long and missed the delivery date of the Parent Certificate Course
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which was held on 21® May, 2011. Therefore, the parent recycle bag production was

cancelled.

The educational kit for teacher recycle bag which should be used to contain the manual
booklet of Project C.A.R.E. The cover design of recycle bag was the logo of Project
C.AR.E. This bag was produced in August, 2011 and delivered in Professional Training
Workshop on 20™ August, 2011.
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Part 13: Enewsletter
A regular newsletter which aimed to promote the key concept on cognitive behavioral

therapy to students was issued to schools bimonthly. Totally eight issues were released
and sent to our pre-serving and serving schools. All themes of newsletters were related to
school bullying and behavioral assignments, which included self-reflective exercises and
practical application. In each issue, two irrational beliefs were disputed by adopting
rational ways of thinking and practical means, which assisted students to alter their
maladaptive behaviors at daily life.

Table 108 Content of all e-newsletters

Issue No. Month Theme

1 Dec 2009 | Introduction of the concept of CBT and the relationship
between cognition, behaviors and emotion to students.
Concepts of rational and irrational belief were also illustrated in

the first issue.

2 Feb 2010 | Ways on regulating emotion were introduced to students in the
second issue, for instance, how to calm down emotion by

adopting rational thinking.

Irrational beliefs being disputed:
1. “The idea that certain acts are awful or wicked, and that
people who perform such acts should be severely

damned”

2. “The idea that human misery is invariably externally
caused and is forced on us by outside people and events”

Rational beliefs being delivered:

1. “Instead of the idea that certain acts are self-defeating or
antisocial, and that people who perform such acts are
behaving stupidly, ignorantly, or neurotically, and would
be better helped to change. People's poor behaviors do
not make them rotten individuals.”

2. “Instead of the idea that neurosis is largely caused by the
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view that we take of unfortunate conditions.”

May 2010 | A typical scenario on examination was depicted, which aimed
to address the stress-related issue. Ways on relieving stresses
and strains had introduced, for instance, how to alter the
irrational belief into rational one.

Irrational beliefs being disputed:

1. “The idea that it is easier to avoid than to face life
difficulties and self-responsibilities™

2. “The idea that we should be thoroughly competent,
intelligent, and achieving in all possible respects™

Rational beliefs being delivered:

1. “Instead of the idea that the so-called easy way is
usually much harder in the long run.”

2. “Instead of the idea that we would better do rather than
always need to do well, and accept ourselves as a quite
imperfect creature, who has general human limitations
and specific fallibilities.”

Sept 2010 | A scenario about how to obtain approval of others was

depicted. Students may use inappropriate means for obtaining
others’ approval or appraisal at school, thus some rational and
constructive ways of how to establish self-image were
introduced in this issue.

Irrational beliefs being disputed:
1. “The idea that we absolutely need something other or

stronger or greater than ourselves on which to rely.”

2. “The idea that human happiness can be achieved by

inertia and inaction”
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Rational beliefs being delivered:
1. “Instead of the idea that it is better to take the risks of
thinking and acting less dependently.”

2. “Instead of the idea that we tend to be happiest when we
are vitally absorbed in creative pursuits, or when we are
devoting ourselves to people or projects outside
ourselves.

Dec 2011

A rational way named “Self-dialogue” was introduced in this
issue, which can assist students by adopting three steps to deal
with daily life dilemma. The step of “Self-dialogue” include:
(1) conducting logical reasoning to own belief and thinking; (2)
considering the consequences of personal doing & (3)

considering other alternatives.

Irrational beliefs being disputed:
1. “The idea that because something once strongly affected
our life, it should indefinitely affect it.”

2. “The idea that we have virtually no control over our
emotions and that we cannot help feeling disturbed about
things™

Rational beliefs being delivered:
1. “Instead of the idea that we can learn from our past
experiences but not be overly-attached to or prejudiced
by them.”

2. “Instead of the idea that we have real control over our
destructive emotions if we choose to work at changing
the “musturbatory’” hypotheses which we often employ

to create them.”
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March
201t

“I” message and how to apply empathy to deal with conflicts at
daily live were addressed in this issue. The aim of introducing
“I” message is to enhance the communication skills of students.
As for introducing the concept of empathy, the aim is to
enhance students’ empathetic understanding of others.

Irrational beliefs being disputed:
1. *The idea that we must have certain and perfect control

over things.”

2. “The idea that it is a dire necessity for adults to be loved
by significant others for almost everything they do.”

Rational beliefs being delivered:

1. “Instead of the idea that the world is full of improbability
and chance and that we can still enjoy life despite this.”

2. “Instead of their concentrating on their own self-respect,
on winning approval for practical purposes, and on

loving rather than on being loved.”

May 2011

Concept of sensibility was introduced for students to dispute
their irrational beliefs in this issue. For instance, how to think
and attribute things by adopting multi evidence and how to be

considerate to others’ feelings.

Irrational beliefs being disputed:
1. “The idea that if something is or may be dangerous or
fearsome we should be terribly upset and endlessly

obsess about it”

2. “The idea that it is horrible when things are not the way
we like them to be”

Rational beliefs being delivered:
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1. “Instead of the idea that one would better frankly face it
and render it non-dangerous and, when that is not
possible, accept the inevitable.”

2. “Instead of the idea that it is too bad, that we would better
try to change or control bad conditions so that they
become more satisfactory, and, if that is not possible, we
had better temporarily accept and gracefully lump their
existence.”

Aug 2011 | In the last issue, the ways of how to regulate one’s emotions,
“self-dialogue”, “the concept of sensibility”, the concept of
empathy were reviewed for encouraging and enabling students

to dispute their irrational beliefs and building healthier and

more rational belief on themselves.
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Part 14; Manual Production

The project focused on proactive aggressors this year. Therefore from April to
August, the project produced a training manual (Book IX and Book X) which aimed at
educating the professional social workers and teachers on handling school bullying.

Up to August 2011, around 500 copies were distributed to the public, including the
serving schools, and request for copies from other schools, EDB, and NGOs. Here are the

details of the production:

Table 109 Production schedule of manual

Time Content

Apr Producing the DVDs
Apr—Jun | Writing the content
Jul Editing

Table 84 Content of the Book VII and Book VIII training manual

Chapters Content

Foreword 1 Written by Professor Alex Kwan, Yui Huen, Head and
Professor, Department of Applied Social Studies, City
University of Hong Kong

Foreword 2 Written by Dr. Annis Fung, Lai Chu, Assistant Professor,
Department of Applied Social Studies, City University of
Hong Kong

Chapter 1 Introduction of the Project

Chapter 2 Rationale:

+ Relation between bullying and aggressive behaviors

- Form of aggressive behaviors

= Type of aggressive behaviors of primary school student
+ Characteristic of proactive aggressor

» Characteristic of the three therapeutic groups

+ Intervention strategies

Chapter 3 Research and Assessment:
» Research design

+ Research procedure




» Assessment tools

Chapter 4

Student Therapeutic Group
Session plan
+ Case studies
+ Sharing of group members

+ Sharing of social workers

Chapter 5

Parent Therapeutic Group
+ Session plan
+ Case studies
+ Sharing of group members

+ Sharing of social workers

Chapter 6

Parallel Therapeutic Group
Session plan
+ Case studies
Sharing of group members

+ Sharing of social workers

Chapter 7

Results & Discussion

Chapter 8

Practical Manual

Chapter 9

Guideline; DVD

Chapter 10

Appendix

Chapter 11
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Part 15: Self-evaluation of Project Effectiveness

Below please find the timetable of accomplishments from March 2011 to August

2011. In summary, ail major functions are aligning with the existing time schedule.

Table 110 Timeline of accomplishments

) Year & Month 2011
Work items

Services to treatment serving schools

Therapeutic groups for aggressors

Parent-child parallel groups for aggressors’ parents &
children (Prir%ary schooisg 887 P

Parent groups for aggressors’ parents (Primary
sc-hools%

Student groups for aggressors (Secondary & Primary
schools)

Consultations and follow-up services for students,
teachers and parents

Student educational talks in Semester B

Teacher training workshops in Semester B

Parent Workshops in Semester B

b i Fob B I e I o

Final evaluation reports and meetings with treatment
serving schools

10. Ceremony cum Conference

Anti-bullying Ambassador {secondary schools)

IT. Activities organized by ambassadors in serving
schools

2. Post-assessment and follow-up studies for students of
the groups (Students, teachers and parents)

13. Ceremony cum Conference

Training and professional development

14. Certificate induction courses for new teachers

15. Certificate courses for parents

16. Certificate courses for professionals (teachers and social
workers)

17. Production and publication of training manuais with DVD

18. Production and publication of educational kits to teachers
and parents

15. Launching and maintenance of website and professional
sharing forums

Policy suggestion

20. Regular meetings of Anti-school bullying committee

Promotion and publicity

21. Harmony school life competition

22. Harmony school competition

23. Anti-school bullying forum

24. Press conference

25. Production and distribution of newsletters

26. QEF Booth
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Below please find the summary for the deliverables from March 2011 to August 2011

{semester B).

Table 111 Summary tables for deliverables

Performance Indicator Achi?vement
{Estimated)
1. Number of treatment-serving schools served 21
2. Student educational talks
2.1 No. of talks organized 11
2.2 No. of students served 1693
3. Teachers training workshops
3.1 No. of workshops organized 12
3.2 No. of teachers served 475
4, Parent workshops
4.1 No. of workshops organized 14
4.2 No. of parent served 441
5. Distribution of questionnaires
5.1 Students 476
5.2 Teachers 345
5.3 Parents 423
6. Therapeutic groups
6.1 No. of student groups (secondary schools) 12
6.2 No. of students served in student groups (secondary schools) 109
6.3 No. of student groups (primary schools) 4
6.4 No. of students served in student groups (primary schools) 38
6.5 No. of parents served in parent groups (primary schools) 53
6.6 No. of parents served in parallel groups (primary schools) 60
7. Anti-bullying Ambassador
7.1 No. of Ambassadors 89
7.2 No. of Mentees 181
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8. Final School Meeting

21

9. No. of post-treatment-serving schools

19
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Part 17: Difficulties and Solutions

Services to freatment serving schools

1. Research study

In the beginning, with respect to the process of teacher assessment, two teachers were
required to do the questionnaire concerning the situation of students in the therapeutic
groups. However, it was later found that some of the teachers were not very familiar with
the targeted student, especially for the students who were in F.1. The unfamiliarity of the
teacher to the students would make it difficult to evaluate the change of the students after
attending the group session. In order to obtain a better understanding on the targeted
students, only one teacher who knew the student best was asked to fill in the teacher
questionnaire for each group member.

For the parent assessment, the number of questionnaires collected and interviews
conducted was unpredictable as the parents might not show up in interviews even though
they agreed to do so. Although parents would be able to provide a lot of information on
family situati_on and parenting that would influence the behaviors of their children, it was

inevitable to have such a large number of loss on parent data.

2. Press release. international conference, and submission of manuscripts

The writing and submission of manuscripts was time-consuming. The manuscripts
would be amended many times and it might take years to be successfully published in the
international journals. Moreover, the topics of the manuscripts had to be up-to-date and
innovative so that the manuscripts would be accepted by the international journals.
Therefore, the publication was limited and more time was necessary to publish more

papers based on the research results of the project.
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3 Therapeutic services for the treatment schools

Total 22 serving schools with different types of groups provided to them required
tremendous manpower to carry out. All the parallel groups were organized in the
second semester; it required more workers and better arrangement on the time slots
to achieve all the services required. With the help of the local district centre, some

groups were arranged to carry out outside the serving schools.

4. Services for the education and counseling professions
There were limited time on organizing all the professional training workshops and
certificate courses before the end of the project. For solving difficulties, the
workshops were carried out throughout the second semester from April to August.
There was inspired number of applicants applied for the last workshops as many of

them recognized this is the last chance to learn from the project.

Way Ahead

1. Project Ending

Approaching the end of the project, ceremonies for all treatment-serving schools
would be held on 9 and 10 July 2011 to celebrate the success of the students and
parents who have completed the program. Two years follow-up service plan was
carried out to record the therapeutic effect of the intervention in these years. Besides,
the published manuals had been give out to the education professions and social
services agents for facilitating the frontline workers to provide counseling services
to youth at risk. To amplify the serving population, the project was translated to

English version and simplified Chinese version.
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Questions Absolutely Not Average | Agree | Absolutely No Total
not agree agree agree response
1.1 : T can distinguish different types of victims 0% 0% 15% 75% 11% 0% 100%
1.2 : I understand more about the characteristics of 0% 0% 15% 72% 12% 0% 100%
aggressive victims
1.3 : I understand more about the characteristics of 0% 0% 15% 2% 13% 0% 100%
passive victims
1.4 : Tunderstood more about the intervention methods 0% 1% 22% 70% 8% 0% 100%
of aggressive victims
1.5 : [ understood more about the intervention methods 0% 1% 22% 69% 8% 0% 100%
of passive victims
1.6 : Tunderstand more about the project 0% 1% 31% 63% 5% 0% 100%
1.7 : The workshop was helpful to me 0% 0% 25% 67% 8% 0% 100%
1.8 : The presentation of speaker was clear 0% 0% 14% 66% 18% 2% 100%
2: Overall speaking, [ was satisfied with this talk.
Absolutely o _ Absolutely _
. Dissatisty Average Satisfy . No response Total
Dissatisfy Satisty
0% 2% 18% 69% 9% 2% 100%
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Questions Absolutely Not Average | Agree | Absolutely No Total
not agree agree agree response
1.1 : I can distinguish different types of victims 0% 2% 22% 69% 7% 0% 100%
1.2 : T understand more about the characteristics of 0% 2% 17% 73% 8% 0% 100%
aggressive victims
1.3 : I understand more about the characteristics of 0% 2% 16% 73% 9% 0% 100%
passive victims
1.4 : I understood more about the intervention methods 3% 2% 27% 64% T% 0% 100%
of aggressive victims
1.5 : I understood more about the intervention methods 0% 2% 27% 62% 8% 1% 100%
of passive victims
1.6 : I understand more about the project 0% 3% 33% 57% 5% 1% 100%
1.7 : The workshop was helpful to me 1% 5% 34% 54% 6% 0% 100%
1.8 : The presentation of speaker was clear 0% 2% 24% 63% 10% 0% 100%
2:-Overall speaking, 1 was satisfied with this talk.
Absolutely L. ) Absolutely
L. Dissatisfy Average Satisfy . No response Total
Dissatisfy Satisfy
0% 4% 33% 54% 6% 3% 100%
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Appendix 3: Evaluation of Primary Student Educational Talk in Semester B (N=456

Questions Absolutely | Not agree | Average Agree | Absolutely No Total

not agree agree response
1.1 : The talk helped me understand that there were 4% 4% 21% 32% 39% 0% 100%
different types of students at school
1.2 : The talk helped me comprehend different 4% 4% 22% 34% 36% 1% 100%
characteristics of different types of students
1.3 : The talk expanded my beliefs 4% 5% 28% 31% 32% 1% 100%
1.4 : The talk expanded my coping methods when 4% 4% 25% 30% 36% 1% 100%
having conflicts with my classmates
1.5 : The talk helped me reflect my attitude of 5% 5% 26% 30% 35% 1% 100%
interpersonal relationship at school
1.6 : The talk helped me reflect my behaviors at school 4% 4% 26% 29% 34% 1% 100%
1.7 : The talk helped me take into account of others’ 4% 5% 21% 29% 41% 1% 100%
feelings
1.8 : The talk was useful to me 4% 5% 24% 28% 39% 1% 100%
1.9 : The presentation of speaker was clear 4% 3% 19% 25% 49% 1% 100%
2: Overall speaking, I was satisfied with this talk.
| 2 3 4 5 6 7 8 9 10 No response Total
1% 1% 1% 2% 4% 12% 11% 18% 15% 27% 7% 100%
Average score: 7.96
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Questions Absolutely | Not agree | Average Agree | Absolutely No Total
not agree agree response

1.1 : The talk helped me understand that there were 4% 5% 37% 41% 12% 0% 100%
different types of students at school
1.2 : The talk helped me comprehend different 3% 4% 36% 43% 13% 0% 100%
characteristics of different types of students
1.3 : The talk expanded my beliefs 4% 6% 42% 36% 12% 0% 100%
1.4 : The talk expanded my coping methods when 4% 6% 41% 35% 13% 0% 100%
having conflicts with my classmates
1.5 : The talk helped me reflect my attitude of 4% 6% 40% 37% 13% 0% 100%
interpersonal relationship at school
1.6 : The talk helped me reflect my behaviors at school 4% 6% 1% 36% 12% 0% 100%
1.7 : The talk helped me take into account of others’ 4% % 36% 39% 16% 0% 100%
feelings

18 : The talk was useful to me 4% 6% 40% 36% 14% 0% 100%
1.9 : The presentation of speaker was clear 3% 4% 31% 39% 23% 0% 100%
2: Overall speaking, I was satisfied with this talk.

1 2 3 4 5 6 7 8 9 10 No response Total
2% 1% 1% 3% 9% 24% 19% 24% 8% 8% 1% 100%
Average score: 6.92
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Yes No No response Total
56% 26% 18% 100%
Questions Absolutely Not Average | Agree | Absolutely No Total
not agree agree agree response
2.1 Tunderstood more about the importance of peers 1% 1% 15% 53% 30% 0% L00%
to the development of youth
22:1 h h ial difficulti
co.mpre. ended the social difficulties the youth 1% 1% 20% 9% 19% 1% 100%
were facing with
2.3 : I comprehended .the er.notic)n:cll an.d beha.vior Lo 0% 19% 58% 21% 1% 100%
response of youth facing with social difficulties
24:1 tered th ding attitude t
'+ | mastered fhe corresponding athiude "o my 1% 1% 19% | 55% 25% 0% 100%
children if they were facing with social difficulties
2.5. o1 maste.red thle corrf‘:spondinlg skil.]s to assist my 0% 204 26% 55% 16% 1% 100%
children facing with social conflicts with peers
2.6: The talk was helpful 1% 1% 13% 57% 28% 0% 100%
2.7: The speakers expressed clearly 1% 0% 10% 55%, 33%, 1% 100%
3. Overall speaking, I was satisfied with this talk 1% 0% LA 62% 239, 8% 100%
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Questions Absolutely Not Average | Agree | Absolutely No Total
not agree agree agree response

1.1 : I understood more about the importance of peers 0% 0% 9% 64% 3704 1% L00%
to the development of youth
1.2: I‘co.mpre]?ended the social difficulties the youth 0% 0% 18% 56% 24% (% 100%
were facing with
1.3 : I comprehended ‘the er‘notiontal an-d beha-vior 0% 0% 0% 550, 2504 1o 100%
response of youth facing with social difficulties
l.ﬁF | mzlts‘tcred the corre.sponc‘iing atfitud.e to m)‘/ 0% 0% 16% 55% 289 1% 100%
children if they were facing with social difficulties
l.5| 01 maste‘red tkfe corrc?spondin-g skil}s to assist my 0% 39, 26% 49% 20% 29 100%
children facing with social conflicts with peers
1.6: The talk was helpful 0% 0% 14% 49%, 36% 1% 100%
1.7: The speakers expressed clearly 0% 1% 11% 44%, 45% 0% 100%
2. Overall speaking, [ was satisfied with this talk 0% 0% 8% 60% 24%, 99 100%
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Appendix 7: Primary Studenf Q. ﬁestionnaire (2009-10 academic vear)

P- - - - ) (FRER)

[RRRTEERERDE] MERERE

B2 [HARTEERERETE . A5HRE bR KRBT

SABATRO LTI AL . R S R TE T BB
FHEE, BERFHEAREHOAT, FUAESTRENEL S, NE
MELEERIT .

AR FR G R L 1 (B R G R e, EMERSTe
WETRE, BHOAE, PSSR BRER. SENSHHERES,
2H, HHRRCEERESNITANE, WHEENELNEE. (FEH,

R BALA LB B S AT H— R E b DR BT, 3 FLRERAIA G

mEENE, ZHEIE



178

B—Hf. BREE

DITE—BRME, ABRGEETHAE:
1) B8, FEENGEEREG ERNORR, JIREMRSIR [WERAER] .

R RE—HE: 10 R¥EHR 20 B84
TR A A B EET 10 % 2084

2) HRIEFESH T —HRRE, T FASEERS L, EROEBFMEER L. B8
fi B th I R R B

YRR EIE—1E 10 2HEM 20 R4
RERAAE B AN 1a#F 208 H

3) RELBERNNE, HATTHUTRAUERE—%. EERBIIBRKRRE,
AR RB— A RRITHRRA RS,

IR RE — & 10 BREEK 20 Bt
TRe2 At B =G 10#H 208HF

4) PDREIRE, ERERS EBARRIRE, RBE—EKRITHRIE, /R
WEE, FER RO SRR R RS ERHEE

PREEAE—HE: 10 BHE 20 BES
RRE AT BEIE? 10 #F 208F

5 AN FASERGH-EEHE, FHLS-ERBERTHRUIREE—-HEBT
i G o

frRsE—E. 10 REOER o0 ARES
R BMEBEE? 10 % 20K E
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B BRAERE

LMEREEAER, NEMTERMAZENE. FRERRASRBE—REMMNER, &
L FaFEHEBHEEMNER:
0= A 1= B 2= KE

RIS e ;

1 | MERTRRNER 0 1 2
2 | BREA KSR AR AITS 0 1 2
3| EHAMBRRESEE 0 1 2
4 | fayECHCAth ] 22 3R v 0 1 2
5 | EEEREAREE 0 1 2
6 | LiEEEAL 0 1 2
7 | BER 0 1 2
8 | RAERMMERA 0 1 2
9 |HEBARMWITR 0 1 2
10 | BEH A LI TFER 0 1 2
11 | Ain R EEER 0 1 2
12 | BLRA R Al AR DE 0 1 2
13 | EEMELEEREAEE 0 1 2
14 | B ARA BB RTEEEE 0 1 2
15 | BRI G S AR 0 1 2
16 | BAIT A Bk [ Fod A SR 1E A kv 0 1 2
17 | BE A& HAl A 0 1 2
18 | TR EFE /R 0 1 2
19| rEMALEEEE 0 1 2
20 | EHEABA—RBRKERHA 0 1 2
21 | AIRERITAR _ 0 1 2
22 | BEMABRERE, REERUTT MM 0 1 2
23 | [EAARA,, S ARERME 0 1 2
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. EREFRMORER, ReIIHRLE. 01| 2
2. WE RS EYHER, HaBRIEE. 01| 2
3. BMERIARMR G RABMREER IR E, B AEMRT A . ol 11 2
4. BIMABE, REEGHGERZ, BERLE. 0|1 | 2
5. EMBAEF®E, RigaHLbfrErResRE. ol 11 2
6. ERMRERS T RERE, RILGRI|ITREE. 0| 1] 2
7. ERABRINRE, RELAE DX, 0| 1] 2
8. REINMARMZEER, ReRIRE. 01| 2
9. EREEIMERREERMALNERE, RELsiinE. ol 11| 2
10. BERIRIAL T, ERERET. 011 | 2
1. ERIA OIS TRE, REEERNANBAERRMT SR HE. ot 1| 2
12. E B8 H A EFERER I/, RERBIHE. ol 11| 2
13. BRI BIER, RERIIARE. 01| 2
4. EBREREH S —BAELBEPBHORER RERESTFELRE, Ak

R 0| 1 2
15. WABTERARIRIERE L, BRMETHRIER. ol 11 2
16. ERAIRE— R R EIREE, R MERFE. 0|1} 2
17. REEE EMACE B8 . 01| 2
18. BRI A TRy, REmkiRIE. 01| 2
19. Bl ER, REHEHAOMENNLESERZ. ol 1| 2
20. BEABE ORYRE, RERZIIGES. ol 11 »
21 ERHRE, TG 2 BB b A R f 1E . ol 11 2
22 FERBRER, KEBMRETHE. 0|1} 2
23. BRIRIANFEHERMH &, eiRERE, ol 11| 2
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25. BRI RGN, RMEHRR. 0 5
26. K, REERBIATBRENER. 0 ’
27. ERFNR—EB AT —EERIEA AR, REBHER. 0 )
28. B RIARSEES B IEE, W eMERE L ENR. 0 5
29 BHEERTR, BUENBRFEER OB, 0 2
30. R KFEREREE, REgREREER. 0 2
31. BRI A— IRtttk T, REEEIER. 0 2
32, BMERI AR S REFEE, BB AR L. 0 5
33 ERBIERZ L ARRE, RUTRERR, 0 2
M EREIBEIAZHERNERE, REgRIAIBRRIZ. 0 o)
35. BRI AGEMRIAT R, RO GHWALER. 0 2
36. R AR AMEEHZRME RESBFHER. 0 2
37. BIAIEEHE B R RE, RIOEIEER. 0 9
38. EREERNENRE, REBEEERN. 0 5
39. B A B PR A0S A T B, 0 5
40. EERATHER PIOAYEZERBNE R . RLEHOMERK, 0 )
41, BEARTC A B MEEA HRAERR, ERMABFEEEREOAN, Afi—

ERFEE. 0 2
42. BEIRACEEBPELHR, RORIHR. 0 )
43. ERRHEFER, R OMhFAAMARE, 0 2
44. BRI EZAARMRE, RERBIRE. 0 2
45. EREFRAVUERD), AREER, RESRIECERBFI. | o 5
46. HREIH AW EESRR MM, REBDBAEMRLE. 0 2
47. HAR AN REBMEMETRE. 0 2
48. HREREASBIEEFE-THIAR, REBIEMH. 0 5
49. ERE R XMEREN /S8, REHTEE. 0 2
50. BERAEERMAEITEZIMES LLER, REBEREKR. 0 2
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51. KA

52. ERMANBI R ER, RAMMPKFRRETAMELOEIHER. |
53. ERAE BRI ATEEE S B L, R EREIRE, 0
54. ERFBEIH AT, ROUEZIMFERIRE. 0
55. & BINBRENTE £ R %6, FpE R BIFERRIRE. 0
56. EREBERNZT OB UESN, BOMmTEs, RERF+THatk. | o
57. ERWEDMMEREE, REEMH, FEHORMNE. 0
58. EHE RERE P HHE BB GEMEIER, RERINERNEN. | o
59. ERER DB TR, RttgREHE. 0
60. HERABRERN, RuELLERHA. 0
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VoH : &H{]/‘ (—)
BREFRERBERENHL, BEEEHELE L N1R)) 5 25, BERASE

ERFFERERFRE. EfEAlEE E-REURECEBEE.

2. REMEBRGHARRRELE, BHEMHEREA. 1 2
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4, BEBBANAREYACHEE. . 5
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9. REEEBEINANSITRERBRAE. 1 2
10. RRE R BSMELSEYRIAEREHREC. 1 )
1. BREFREEANSEZ G EERBABEE. 1 2
12. B G A RBIRERICR b RAiEE. ] 2
13. RARKUAZERN T ARG 1 2
14. BEERIFHENAMERE BCHNER. 1 2
15. BRE ARG &R AREN. 1 2
16. BERENEREERTFRIRENE S FREAIHE. 1 2
17. R EERB AL IAEH . 1 2
18. WHERBEETHENRR- 1 2
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21, BABRE Y NRGE ST 2=, 1 2
22, RERWGEH CHE 2. 1 2
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BB FRARBELENER BEUTRREAEELE L EE08F: o GEHER),
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Appendix 9: Parent Questionnaire (2009-10 academic vear)

P/S-

-( )

CaseNo_____
PRI R S RS E
ZEROGHE

BHET kR FX2HE "REAXESHREERTSE | - FIEEREE THEEE
FIARTUAEEIETE < MEEBME - AEREITE AR F/ PENEE » BRI
HEARREENINE - BiEEEINEHE T o HROEEEE -

CFTR TR RIERIRE - L LSRR R BRI 2R - (EERY
FERBETER - BUORS - BENRES SR IS - SHMEIEEE
531 - (R HEE TN EIENET IR URRAS2PEE - (25
B SRECA S B  —— FURIRS R RIS SR

HEE HETUHIER
(EE SR — L FXAENBREER » FERREILESY T20E8)

e

EBREhE

Pl




.
FE— N, —

[=i r JUA 0

U TR—RIVEMEVES %E"J?Eé uHJFFé%m&WJ_ME’JT*R

TR 4N - SRERAR

209

HH R

b » BRI

T T REET  EENARERA

PR EEB SR AT

FEEETUBEEAA

HITRE

EVEIRIRER R - SCCAT HIFTE

ol =l e A B i bt |

SRR

[
o

AR - BEfA - S ANZTE - e

—_
p—

ST HE - SOUREEH CRYEED

—
Q]

 ERBIAZFE IR 4

—
Lo

. B CRIRPY

,._.
.

. BRIt AR

i
Lhn

EFRTEE

—
(=3

.Eﬂﬁxﬁﬁ

.ﬁ@ﬁ%%%ﬁ%@?$@ﬁﬂﬁ

 BEaES

EHECEEER SHENEIREE

BRHOLETETE

 BEREYE ANER

 BEAIAG LR, 3

 BEECEAREE

EEITE

EEWAEGT

ENESAIFNRE TFIERTE

TEE  FE=F

. e o G

B

. B TREH AR

o (o |lo |l oo o o o © (o o (o | [ o o | | | |© |© | |© 1© |© | & |© |© ;

[N NS o] (SO ] [N oS ] [N O R | (W | [\ T N | (] o o [y o (S} W) NI W] b~ g [ (SR S b b2 [N 121




32. M EHAMEE  HEEE

210

34. HERELEIPIK

35. Sragilt

36. BEAMA GG

37. TiERE

38, BH{ET R

39, EBRNEREMIAE FE—HE

40. BEERECHARIRE FFE—il

4. BXEFE

42, &FE 0

43. REE = BEREREIER

44, BCK

45. IR E Cskdn/ ML

46. BT

47, FEHRE A

48. EXRIMiEE

49, E# ~ ERRSE

50. EEE R EZe B

S51. Z5E

52, sHA A ASKGEE]

53. SRt

54. HERFFHA

55, KR - SRHRRSEE

56. BB GRS

57. gt A

58. HEER - k2R

59. RIFSA LA

60. MBHUbE

61. re A ZEY

62. BHRAYIERI ARIEFY

63. HERE

O D O (O 1T O |0 |00 o oo oo e ool oo oo lo o |l e ol ic |lo o |l

L L L L 1 L T o T B S T | R R 1 T 1 R L T L [ I S I T [ O [ T NG [ T G T [ S T NG T [ S NG S [ NG S N T TN




211

B - RTATE (2)

B - ZFSBAENR TS ST 2SR - NS ERRER - FRELUT
B LA R BB TR B I B 0 (TREARE) 1 (BB —R) & 2
(8% WX L) - REREREFTEHE -

2. ERAFH
3. EER BT RBURA
4. WEITIRAIA
5. K& B CREZRERFIERAIA
6. IS E R
7. BEVERISARR
8. HIRB s
9. AZIVXAEBLENEE  SHTERENK
BB \AERR B Ry 3R R

OO ||| |O
— = = e o e ] e ] =
[Q TR I I I O N I I NS I NG T B N B ]

10. HoETEERRIA 0 1 2
11, BRECFTFY 0 1 2
12. AESBEEMA 0 1 2
13. AR LEE/FIIA 0 1 2
14. EFEY 0 1 2
15. fHUERERL B ALIERE 0 1 2
16. HEXBHE 0 ] 2
17. BRI ARIEHF 0 1 2
18. {EFEAE EEY R 0 1 2
19. RERBESMSERE T B EMIE 0 ] 2
fa[=

20. fEESRIEANATE 0 1 2
21, RGN SHUER BN 0 I 2
22, BEFHE - ERBF 0 1 2
23, RIGHUESRE 0 t 2

4. BZOXRABLUENER  SHTHEFRER 0 . )

FEPEA A FERR SR R HERRERE?
v o
25. TEAIHTFE 10 BTSSR E (10-23 #)
HYEfE ?




212

E=ty : RTHEITR (2)

FERUTHU EER TR - BlREENESE -
(0= JAEE - 1= AlREE > 1= T2EE)

1. IEfEYSEER IS RIA 0 1 R 2
2. HSEAKEE 0 L 2
3. HEMUREERS I RRRIRF AT 0 1 2
4. (TEMNETRERIER 0 ! 2
5. RENEEREREEER 0 1 2
6. Ao RERITHIEREK 0 1 2
7. EESFARE 0 1 2
8. FERMFIGEHCHIEET - A E 0 1 2
9. REHBEIIR 0 1 2
10. EFIARHEERIA LSS CEERRE 0 1 2
11, FEEEFA 0 1 2
12. {HEEBITE REIHZ AR 0 i 2
13. 2B REERIEE 0 1 2
14, RREAERINRE - ZREECERNRA 0 1 2
15. SERHABEHEIRREIER 0 1 2
16. F Rt att B A R 0 1 2
17. FETEAAE  RECEEHISR—TE 0 1 2
18. BALEAARYERS 0 1 2
19. FEEAM ARG CRIRL R SIFE 0 | 2
20. GIE—IHRARF SIS 0 1 2




213

PO 1R
BT AN EBETEM T R EZEERE - HRE TIIE IR LR RETFL -
BHEEEE - -

O=fF 1= AiF 2= £8%)

L. R A

0 2
2. ARRECEEBRAYMBEHMATTER 0 2
3. ERAEEREREGER 0 2
4, WECHEHANEIRHIRFG 0 2
5. HERERHEY 0 2
6. DASHESHTRRA LS 0 2
7. BIRE 0 2
8. WEERMERT 0 2
9. HESARMITHE 0 2
10. BEEAM AISHF] 0 2
11, AOERERHEER 0 2
12. PURHEEAD A BRE 0 2
13, fEls ik B E 0 2
14. R EA A BLEA, /2 BEER 0 2
15. AR #E B s Bl At 2R P 0 2
16, LUFT A B B A A SRUALAE R 3 0 2
17. B EFIERE EAN 0 2
18. FTREERIA B e R 0 2
19 FTEMALMRE ST 0 y
20. B A —EEC A HA 2T 0 2
21. FARERTTEE 0 2
22. R# ARSI &R EET A 0 2
23. [FEAR AL LS A St iR 0 2




HER ¢ ¥

214

LT E—SH MM ER R - HIRBTHER  sTECERE TS 8T

BAAREE  TRHBEENEE - (1= #65F 2= R0 3= Md - 4= @% 5= &%)

1. BEEEEZ TR R

2. PAREME BB TR

3. EECR T SRR A TIEVEA

4. EFR TR REELARENRER - BT mE
BiR ¢ TRATERE -

5. BEEFERRAIEtETTAFRE BRI

6. EFTFISsEaVR R TR

7. BT SR At IR E

8. WERHLIERZLT

9. BMERRZFE RS HafttfREECHEX

10.ESERITEET  EERFREEEANEHES
7 - FBLABSIET

11 BE BRI RAVEH

12. 8 R T EEEIRHeAS T4 B R

13 B TAFIREE AR - #E 250

4. BE TR FRIRHRE THEE

15 8T H—LEIHERES > ket

16. FZTREEA

17 BUAESHE BB S N B TE




18. ERAREETHE - WEBRZTIIESF

215

19. B ET PSSR IR IR IRITUEAA

20. A FRLES - BANI R KIEHEET

20 Rz T RESCHESUTEEMNER

NELTHFRREER

BRTSETEY  WEB R

W HBERT

25. M2 FRREA R E SRR IR

6IERAFETEET - REEEE R

27 B TR —ERE RAR BN

WBEEEFEHERT » CHEIERT1E RIEE

29 BhEz Fotom T REVRR

0. ERTFREZTFNER - RERBHATH

31. [ TR T R R

R EFTFITRTENRHTEX




216

SBEy « BT UHIHE

6.1) THFx
UL CIPIZZ2 SN

HITEIL -

AR TSR REFBEEE

73

1

4N

X&)

YHRS

%

L

[

THE

ZUNIEL

R
et
FAF(E

il

YRR
L]

B
ey }
N

11

12
13
14
15
16
17
18
19
20




217

B -

> EREEED

7 ARELLAT IR A

(6.2 TLET
Y& IZZSS:

1

T

FE
2

HS

A

Bk
Bt
THE

I THE

Bk
€3]
AERIE

s

.

YRR

Lt

7%

HE

11

12
13
14
15
16
17
18
19
20




FLEt - METFX

BIF E—ERREEHIRAIENL -

EEHGZ T TRHEENEE

B A IUE N PRI

C

|
s

|

FRBERIEN - SEECERENEIA ST

BTy

. RS S B 2 3 4
). REEEE AERENIEE L 1 2 3 4
3. UL | BAEBE 1 2 3 4
4. FRD P MU R AL R 1 7 3 4
5. MEAEMMAES RIS BN RE LR || | 7 3 4
6. A RECHEABELIES 1 2 3 4
7. BIEEE M 1 2 3 4
3. REBECHEE T, ERT 1 7 3 4
0. MEREREZNTEH 1 2 3 4
10, R EE BRI EE NS 1 2 3 4
EB/\F My - NEE
LT E— A — B EE T - B EA R A S5 ISR - SR
EHVEE -
ERENNEHTOAE SR EL Y BERE
| MBS 2 1
2. ISR 1
3. EERRLETE 1
4., EVEIER? 1
5. MHBERHAIAZE? 1
6. EIRETFELTR? 1
7. S 1
8. WEFEEIEES? ]
0. PRSI 2 1
10, BEOTICEREE? 1




219

on (PAIREE T S IR, SE ET8 B C i 4278 o, [ B 2 R R A 404 E5% - A B
1780 > WRIRETEE B R R DR AR -
(159 EETEE 233 - BEFHS 1 30 —RFE 450 78S 159 22/8)

1. FRACKSEFEENS L EAIRIRE - A BREEELTE - 1 2 3 4 5

2. BEENNEGEIN BEESEENEE - gEh - 1 2 3 4 5

3. fEREN - BWEBEETEEASTH - 1 2 3 4 5

4, g%ﬁ%'ﬁﬁﬁﬁﬂ§@§%%%A%@m%&W% ! 2 3 4 5

5. WEFEENATER  GEEEE - HEEC/EHUE - 1 2 3 4 5

6. A EREERIEN - SRBE—{EEEEITH - 1 2 3 4 5

7. ERESREAFERREAIS T - R BEIEE R - 1 2 3 4 5

8. THRERER - NMESEH - WEERE CHEIIBARM | 5 3 4
METIEE S - )

0. BH—EHZEFEAEEZE > R GRS T4 ) ) 3 s
EFTE#RE -

10. BRI RS E R OB HTE - 1 2 3 4 5

11. EFEHEARNER  RERESES—EEINTFEEET i ) 3 4 s
gjjo

12. BERFAEE TR EFESREEE AR - TOIEWE | ) 3 : 5
MERS i -

13. BEEABER - SRAOERENEEEENEE - 1 2 3- 4 5

4. BRIEGUAER - RATCHEAEZESHERENE - 8 1 2 3 4 s
e - ,

15. FEPOERRRA EPAIREREIRE - 1 2 3 4 5

16. HEAMMEERLE > RteBSEBBE LTS - 1 2 3 4 5

17. fERER > RIFE THE | & 1TSS HEE i 5 3 4 5
EIERHIERR -

18. B EAF AR MBI RFEE R B8 - 1 2 3 4 5

19. B ARESIONE BN - T SRR 1 5 3 4 5
EFHIGE BRIfTARE -

20. AEHULERKEST - 1 2 3 4 5




S « T

TR -SRI P ISR - BIREREUTET > ERHEEHET
HIEKRNSSEE -

ik

220

AR a T

-
—

EEEREBRFNERE BRI EBAARE -

FAEF KAV FRRIERA -

ENEERIAAFEBHRE - B GRtMIAZEEH T -

ENEEfE b B PR - RWA SR G ECTHEEMAE
ik -

B AN EEhIHay B RE(E -

INEIRATE B H TR PR TS R8T - RGP -

W lw | o |w|us e | P

BEBNER SRR AN B ER SRR
FH -

(WS I N ST S O s LS R R VR N o]

w2

S SO O I SO N I S NG N

VR IV PP O MLﬂm(ﬁim

EE—EFRERNTAR . GRF2FENAE EREIF
= BIAGETERE CEFEH -

—_

10.

ENEERI AR TIRRIET BB - WA EF T

11.

BTBA > REF— L AEBERONT -

12.

ERATERANET - REREEE -

13.

BIARTEEN A RREIEFNERRE -

14,

HEV S —EIEFEHNA— K ASEK -

15.

A LA F B R R T BRI (4 -

16.

Wy o HAth AGYNEEEE A R -

17.

FA RS EE 5 -

et | et | et | | = | = | o | =

Lthjnjnftanjunfun|nlon ] La

18.

BHEEORE  EREIASHRTIAEREE LR
N -

—

o NN NN B

W [l L[t lus] W

P G N N (5P IS (S SN N

h

16.

WA ATER AERIH TR S TREEH - PABREE
%E.,

-

LS ]

S

Lh

20.

S —EE AR RE/NE -

21.

FHEEEE SRS REROCRER -

22,

AL TP TIRBENI AR TE -

23.

RRENTEREIR -

24.

BAEESHENE A FRERE -

25.

BAGATUEETE  mERE—EAENHA -

26.

BABE SR PAE B CHER -

| bt = o = = ]

(G L S SN B A0 B L

W lwlw|w|lw|w|w

o IS I e N N

hflnjthluh|lwhha | a




B FRRREAN

BALEH

. &80 BEFHIBRE
10 &&
20 &8
300 tHE

40 FEFRE REZFTHE
B

50 B

6 L) Hftrxm (L)
At -

70 HfttdexE ()
St

2. BEFZHImAE R ¢

8 [
9
10 [
1 [

12 ]
13 01

14 [

F

221

-

N

&
HR
TERRE/ REZXKPRIIKE

3%

Hitz B (k)
AL |
HAtIEx g (B
et

~EHETT

LIRS -




222
Appendix 10: Teacher Questionnaire (2009-10 academic vear
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Appendix 11: Primary Student Questionnaire (2010-11 academic vear)
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Appendix 13: Parent Questionnaire (2010-11 academic vear)

P/S- - - -{ ) Case No.
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Appendix 14: Teacher Ouestionnaire (2010-11 academic vear)

Case No. S/P- - - ~( )T

PREREXEGERHE EGME (2010-2011)
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